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About NIoT - Our mission

Our mission is to improve the quality of teacher and leader
development at a system level. We do this by generating and
interpreting research, applying the insights to the design and
delivery of high-quality teacher development programmes, and
sharing it all with the sector.
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The Teacher Development Programmes Theory of Change

ITT programmes

ImT
ITTECF based evidence
informed programmes.

ITT delivery

Accredited providers and NioT

DFE QA to ensure high fidelity
and consistency
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funding
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EEF review and expert panels
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Quality assurance
Lead providers and deiivery partners
Appropriste body functions for ECTE
DfE QA
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Moderators — enablers and barriers
Programme delivery structures and quality
Programme reach
Programme content
Teacher contest
School context

‘Wider system context
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Vision

Improved pupil outcomes enabled by an excellent teaching profession through high-quality evidence-based CPD for teachers and
leaders, leading to improved teacher quality and retention

ECTE activities
Two year training based on evidenoe-
informed framework with self.directad study,
support from dedicated mentor and funde
time

Mentor training and suppart through
professional community

sewwesfosd g1

NPQ activities
Published suite of evidence-informed NPQ
content frameworks
Delivery through online and face o face
modes

National coverage by lead providers and
partners.
Parameters applied for end of course
assessment

ECTE outputs and short term
outcomes
High quality TD for ECTs and mentars
Al ECTs matched to apprepriate mentors,

experiance supportive induction, and buikd
Professional Support neMWETks

ECTs use praciicas taught thr jh trainir
sroarenme win fdely 1o TTECF
ECTs put learming into practice
High quality mentoring of ECTs

Mentors have improved knowledge of
evidence base and confidence in mentoring

NPQ outputs and short torm

Participants complete NPQs.
Early headship coaching offer accessed
High reach of schools engaged, especially
schiools sarving tisatvantaged communities

my articipant lsadership skills and
Frowindon of vt oudopcs bas

Participants increase professional networks

Participants preparad for future roles and
more effeciive in current roies

ECTE medium and long term
outcomes

P ECT e ks e
in pra
Impraved ECT job salistaction, seif-efficacy
‘and well-being
Increased ECT workforce qualty
Ratention rates of ECTs improves
Improved mentor ﬂsﬂlish:mn and well-
i

High quality and consistent induction

NPQ medium and long outcomes
Participants implement school
improvements
Improved qualiy and consisiency of

At !

Improved teacher and leader retention
Improved participant career progression or
Satsiotin in eaching ies
Improved professional networks
Improved quality of teaching by participants

Teacher, leader and school outcomes
ECTE and NPQs contribute to:
Improved teacher workforce quality
Improved teaching
Enhanced professionalism
Increased retention of teachers and leaders
Improved career progression and satisfaction in roles

Enhanced school cultures valuing professional
development and evidence-informed teaching

Enhanced professional networking and collaboration

Developing shared system-wide language about
teaching and leaming

1l

ECTE and NPQ lead
providers, NioT
Lead providers idsntify and
support a national system of
delivery pariners

Delivery partners provide.
acoessible high quality TD
Teacher educators who
blend theory and practice
Teacher and lesder

rammes including ECTE
P end NP

Share knowledge and
resources

NioT key roke in research

advocacy and

production,
use for TD and ITT

wayss Lanreq

Delivery system local
resources

Lead providers, deliver
panners. TSHs, MATs,
‘in iEIﬂ.lglé’E‘ and

systems to support delivery:

Sing plaiorma. premisea.

administraion. TD
faciitators and TO system
leaders

Delivery organisations

All contributing to delivery
Delivery of ECTE
‘Support engagement in NPOs
High quality appropriate body activity

Evidence informed programmes responsive
to teacher, leader and schod needs

Sharing best practice for TD delivery with
fidelity to frameworks

Schools and Trusts, subject
hubs and other TD
organisations
Local provision extending reach
S ity of .9-
s e

Delivery partners = TSHs
and school MAT and TD
organisation delivery

Delivery of both ECTE and
NPQs.
Context specific activity to mest
programme goals

Work with lead providers to
implement frameworks

Teaching School Hubs
Champion and signpost to ECTE,
NPCs and other DIE approved CPD
Deliver appropriate body functions
Teaching School Hubs Council

iination, governance,
championing and leadership of TSHs.

Longer term education system
outcomes

Cumulative improved impact of ITT, ECTE and NPQs on
system outcomes

Enhanced professionalism, recruitment and retention

TD programmes contribute to improved and inclusive
outcomes for all pupils and thriving pupils and teachers

i

System capacity for TD

System wide consistency of high-guality induction and TD
Exemplary TD programmes
Improved ITT and TD quality with more equitable access
Improved system capacity for recruitment and retention
MNational cadre of TD system leaders

Improved professional communication through shared
language, enterprise and mutual engagement

Nationwide capacity to deliver impactful TD with fidelity to
the evidence base

J

Teacher development programmes: theory of change - GOV.UK



https://www.gov.uk/government/publications/teacher-development-programmes-theory-of-change
https://www.gov.uk/government/publications/teacher-development-programmes-theory-of-change
https://www.gov.uk/government/publications/teacher-development-programmes-theory-of-change

Think about the best professional

development you've experienced /
delivered:

-what made it good?
-how did you know?
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Why focus on professional learning now?

» Growing expectations around PD quality
« Expanding and uneven evidence base

* Pressure on time, capacity and impact
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The challenge we are trying to solve

« Evidence is necessary but not sufficient on it's own
« Lots of research exists
« Hard to navigate and interpret

« Design matters as much as content
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Introducing the NIoT Evidence Portal

A new free resource for school and trust leaders
and those responsible for professional learning

What the Evidence Portal is designed to do

« Provide free access to rigorous global
evidence

» Focus specifically on professional learning

« Support evidence-informed judgement

« Bring research and practice closer together

www.evidenceportal.niot.org.uk
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http://www.evidenceportal.niot.org.uk/

Wh does Each year £1.4 billion and nearly 2 million working
y days are spent on PD along with £1billion spent training
new teachers so we need to make sure the training and

the Portal development are as good as they can be.

o
eXISt? The portal aims to bring coherence to a crowded
landscape, offering a rigorous, sector-wide resource that
strengthens professional learning decisions and supports
meaningful improvement.
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Who is the Evidence Portal for?

Teacher

Question 1 overal Resuits "ta.PPi'

The portal is for those who are Do you help develop other teachers in your current role?
involved in the design and/or
delivery of initial or continued
professional development.

Yes, | support staff across my Trust

Yes, | support staff across my school

30%

oy
| EE

Yes, | support staff in my department,
subject, or phase

18%

Yes, | support individuals (e.g. as a
mientor)

Yes, | support others informally {no
formal responsibility )

14%

Mo, | do not support the development of
other teachers

22%

Not relevant / cannot answer
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Meta-Review

440
Reviews

A systematic meta-review of trainee and in-service teacher
professional development practices

Research reviews were included:
-evidence synthesis with a methods section (e.g., systematic review, scoping review, meta-analysis)

-focused on ITE, CPD or both (at all educational levels)
-published in English, between 2013 and 2025
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Meta-Review

A systematic meta-review of trainee and in-service teacher

professional development practices

Reviews

e.g. systematic reviews, meta-analysis,
scoping reviews, narrative reviews

Teacher Collaboration

School-based collaboration as a learning context
for teachers: A systematic review

De Jong 2022

Lesson Study as a
Vehicle for
Collaborative Teacher
Learningin a
Secondary School

Cajkler et al 2014

Primary Research Studies

Using a Non-Coercive
Process to Engage
Mathematics Teachers
in Lesson Study

Canonigo 2016

Video as a tool to
support teacher
reflection and
collaboration

Baecher 2012

Leadership of

Professional Development

School Administrator Support of Teachers:

A Systematic Review

Martinez 2020

Effect of National
Board Certified
mentors on
mentee outcomes

Zhu et al. 2019

School Contexts,
Teacher Turnover,
and Student
Achievement

Kraft 2012

Does New
Teacher Induction
Really Improve
Retention?

Ronfeldt 2017

440

Coaching &
Mentoring

Thematic Synthesis
Bond 2023

Impacts of the
Retired Mentors
for New Teachers
Program

DeCesare 2017

Reviews

Mentoring and coaching of teachers:

Exploring
mechanisms of
effective teacher
coaching

Blazar & Kraft
2015



Demo
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At the heart of the Portal:

the Evidence Toolkit

« Organised by professional learning
approaches

« Each strand synthesises multiple
reviews

« Designed for interpretation, not
prescription
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Home - Toolkit

NIoT Evidence Toolkit

Connecting evidence and expertise

Toolkit strands

Explore the global systematic research on professional learning, organised into clear

strands and enriched with expert practitioner exemplification. Register to be alerted
when new strands are added. Sort By

Just updated! Impact on pupils Impact on teachers Strength of evidence

Inclusive professional learning

Considers how professional learning can be designed to ensure access, equity, and
belonging for every member of the school community.

Now! Impact on pupils Impact on teachers Strength of evidence

Artificial intelligence enabled professional learning

Explores how Al-enabled tools, analytics systems, and simulation environments
can be designed to structure, support, and strengthen teacher professional
learning.

Just updated! Impact on pupils Impact on teachers Strength of evidence

Leading professional learning in schools

Examines how leadership design, culture, and strategy create the conditions for
meaningful and sustained professional learning.

New! Impact on pupils Impact on teachers Strength of evidence

Data-informed professional learning

This strand examines how professional learning helps teachers use data to inform
collective, judgement-led decision-making.



Understanding Toolkit strands

Inclusive professional learning

Considers how professional learning can be designed to ensure access, equity, and belonging for
every member of the school community.

Impact on teachers Strength of evidence

Mixed Moderate
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Inclusive professional learning

Considers how professional learning can be designed to ensure access, equity, and belonging for

Jump to section

every member of the school community. What is it?

Impact on pupils Impact on teachers Strength of evidence
Promising Mixed Moderate Key findings

How effective is the approach?

<Download strand i) How to implement it well

Barriers to effective implementation
What is it?

For this strand, inclusive professional learning (PL) refers to how professional learning is designed and

Other considerations

delivered so that it creates an inclusive culture across a school or trust. The primary focus is on how PL Summary
supports teachers and other staff to develop more inclusive practice with pupils. A connected aspect of this
is how PL is itself designed inclusively for staff, in terms of how it is structured, accessed, and experienced. In practice

Research suggests that inclusive PL can shape knowledge, skills, and staff beliefs about pupils’ experiences

of difference, equity, and participation. In relation to how PL is experienced by staff, the design of PL itself.. References

Read more v Expand all sections v

Stay updated or share your

Key findings experiences!



Beyond the Toolkit: Your Questions

« Responding to real sector questions

« Questions submitted by the sector

« Transparent, rapid evidence reviews

« Clear about limits and gaps

« Evidence use as a shared endeavour

Your questions

Answering your questions

Your questions technical report

Real questions from practice

NATIONAL We know that not every professional learning question can be answered by the Toolkit alone, so here we share evidence-informed responses to the questions that matter
INSTITUTE most to teachers, mentors, and leaders. Each answer is grounded in rigorous research and written to be practical and relevant to your work.
of Teaching

What motivates teachers to engage in professional development? +




Practice insights and examples

« Connecting evidence and real practice

« Short films and reflections

« Examples from schools and trusts

» Shared as learning, not models

* Honest accounts, not case studies to copy

Q.
\

Susie Fraser

pJ
Director of Education “
NATIONAL . :
INSTITUTE Susie Fraser - Director of Education
Of TeaChing @nalysis of how structured PLCs support the translation of professional Iear@

into classroom practice.




4 Thoughts or questions
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A chance to reflect

1) Pick a strand and have a read (Evidenceportal.niot.org.uk/toolkit)

2) Note down:

-How can the Evidence Portal support your work?

-Any immediate reflections on things you might consider / change in your practice supporting others?
-What else would you like to see included that would support your work?

-Any questions

3) Discuss
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4 Reﬂeg:tions and
questions
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Explore and Get Involved

The Evidence Portal is free and evolving

You can:

E]\H 3]
O

« Explore the Evidence Portal

« Share the portal with your networks
« Share feedback or examples of practice

« Help shape future development

evidenceportal.niot.org.uk

NATIONAL Lia Commissar — l.commissar@niot.org.uk
INSTITUTE

of Teaching Nicola Arkinstall — n.arkinstall@niot.org.uk
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