—

Cultivating a District-
Wide Culture of

Behavioral Support

through MTSS

Presented by : Romoland School District y

ROMOLAND




Ronnie Brooks:BCBA
ﬁ Candace Boulais:Director




LLENGE ,
b Ng
. A/
K\ P
Q.
w

Overview

Behavior and Mental Health Statistics in Schools
e What Behavior Support Means in Romoland

e Systematic Roadmap (RSDs Timeline)
e System Tools/Handouts
e Collaborative Approach to Bx. Support

o Q&A
A
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Behavioral and Mentadl
Health Statistics in Schools

 Prevalence & Severity

o Tin 5 U.S. youth experience a mental health disorder each year
(Lebrun-Harris et al., 2025)

o 19-20% of adolescents show symptoms of depression
o 30-40% of students report ongoing sadness or hopelessness
o 1 in 7 adolescents globally has a diagnosable mental health disorder

o Anxiety & depression diagnoses have increased ~30% among children ages 6-17
(JAMA Pediatrics)

o 83% of teens identify school and academic pressure as a major source of stress
(American Psychological Association)

« What Schools Are Seeing (Right Now)

o 61% increase in student mental health

concerns (anxiety, trauma, dysregulation)
(Panchal et al., 2025)

o 4 out of 5 educators report student behavior as
a serious concern

o 58% of schools report increased demand for
mental health services (Panchal et al., 2025)

ﬁ




Reality of Public Education

Mental and behavioral health needs are part of the
norm in schools today, and our systems must be
designed to support this reality.




Behavioral Support: RSD - BCBA Framework

e Behavioral support is a comprehensive, proactive, and data-informed system

designed to teach and strengthen positive student behaviors while reducing
barriers to learning.

e |t focuses on:
o Teaching replacement skills (what students should do)
o Using consistent, school-wide practices across settings
o Providing tiered supports based on student need (Tier 1, Tier 2, Tier 3)
o Making decisions based on objective data and student progress
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Behavior Support: RSD Godl

e [0 support students in developing the skills needed for successful participation in
the school environment while maintaining access to the least restrictive setting.

e We aim to:
o Promote student independence and self-regulation
o |ncrease engagement in learning and social interactions

o Provide early, preventative support before behaviors escalate
o Ensure staff are equipped with clear, practical, and consistent strategies

o Build a collaborative system between teachers, support staff, families, and
BCBAs



Systematic Roadmap:

A timeline of establishing behavior support for all students

Foundation &
Growth

One full-time
BCBA for
Mod/Severe
Program

Expansion &
Development

Additional part-time

BCBA for Mild/Mod

and students not on
an |IEP

Enhancement &
Optimization

Two full-time
BCBAs and adding
Behavior Support
for Preschool
(ECE)

Comprehensive
Support

Third full-time
BCBA and 7 RBTs
to support all

programs including
E-LOP

Sustain &
Strengthen

Maintain growth
and strengthen
behavioral systems
and efficiently

ROMOLAND

—— SCHOOL DISTRICT —




System Tool:
MTSS for MH/Bx Support One-Pagers

MTSS for Behavior Support Needs (SWD)

Provide a robust
description in the
present levels using
evidence of student
performance (data)

to determine area of

need for goals.

Develop behavioral
goals and update
Special Factors page
with a description of
how the behavior
impedes the learning
of the student and/or
peers.

Add supplementary
aids and
accommodations to
support positive
behavior.

o e (e

When little to no
improvements after
interventions have
been implemented
with fidelity and
data collection, an
admin can submit a
BCBA referral form.

& Tier 2 Behavior
Intervention Plan is
developed in
collaboration
between the case
carrier and the
BCEBA

FBA

A Functional Behavior
Assessment (FBA) is
needed when the
function of the
behavior is unknown or
the team feels
additional adult
support is necessary to
implement strategies
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4-6 week Implementation and Progress Monitor through Data Collection.

4-6 week Implementation and Progress Monitor through Data Collection
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System Tool:

MTSS for MH/Bx Support One-Pager

IMPLEMENT
TIER 1 INTERVENTIONS

Basic classroom and
schoolwide strategies that all
teachers and staff use to help
every student succeed. These
are simple, universal supports
that help prevent unwanted
behaviors and should be
implemented daily, with
consistency.

BCBA Referral Process
L1 and Students Without an IEP

IMPLEMENT
TIER 2 INTERVENTIONS

Tier 2 behavioral support is an

individualized preventive, early

intervention approach

designed to address emerging

problem behaviors through

increased structure,

consistency, and skill-building

opportunities.

* Continue implementing Tier 1
s’rro‘regiesf interventions

* Collaborate with parents and
team members in regards to
behavior concerns

s |f student has an IEP/504
plan update accomodations

» Collect data for 4-6 weeks

2

IMPLEMENTAT BCBA
RECOMMENDATIONS

Continue implementation of
the BCBA behavioral
recommendations for 4-6
weeks
* |f behavior is improving,
continue with the
implementation of BCBA
recommendations (and /or)
tier 2 interventions with
BCBA check-ins.
If behavior is not
improving, the BCBA will
determine next steps,
which may include:
a.RBT support
b.Revise or develop tier
2 behavior intervention
plan
c.Recommendation for
additional
assessments.

A

IMPLEMENT
TIER 1 INTERVENTIONS

Basic classroom and
schoolwide strategies that all
teachers and staff use to help
every student succeed. These
are simple, universal supports
that help prevent unwanted
behaviors and should be
implemented daily, with
consistency.

BCBA Referral Process
SAI L2 and SAI L3

IMPLEMENT
TIER 2 INTERVENTIONS

Tier 2 behavioral support is an

individualized preventive, early

intervention approach

designed to address emerging

problem behaviors through

increased structure,

consistency, and skill-building

opportunities.

» Continue implementing Tier 1
strategies/ interventions

e Hold and IEP meeting

* Implement goals and collect
data for 4-6 weeks

IMPLEMENTAT BEHAVIOR
INTERVENTION PLAN

Continue monitoring the tier 2
plan for 4-6 weeks
¢ If behavior is improving,
continue with the
implementation of tier 2
interventions with BCBA
check-ins.
If behavior is not improving
after implementing tier 2,
the BCBA will determine
next steps, which may
include:
a.RBT support
b.Functional Behavior
Assessment for Tier 3
recommendation.

4




System Tool:

ROMOLAND

BCBA Referral Form & Data Collection Sheets R

Duration Recording Form ‘Q\Meekly BCBA Referral Form Data Sheeta
This form should be completed by staff working directly with student and attached to the BCBA referral form
Student: Date: Q o USE: This form to describe the activity/location, behavior and times of the day when behavior
en a , Weekly Scatterplot g occurs. - ’ ’
Class/Teacher: Observer: I
- Duration Data: This method documents the length of the behavior by recording the time the behavior begins and
Target Behavior(s): Student: | week O | vear ends. Use this method if your primary concern is the length of time the student engages in the behavior and the
Target Behaviors: Interventions: behavior has a clear beginning and end. Do not use this method if the behavior occurs with high frequency or the
# of Location / Activity Start Time End Time Total Duration L. 1. behavior starfs and stops rapidly. Examplas of behaviors to record duration (elopement, off-task efc.)
1 2 2 Record incidents when behaviors are 'ONLY (not reportec §). For the purpose of the BCBA
2 3. 3. referral form only 2x/Weeks of dala need to be recorded.
Time Monday Tuesday Wednesday Thursday Friday
3 Date: Date: Date: Date: Date: Weekof:____ Yearr__ Observer(s):
4 sl Date Activity/Location Behavior Start End Total
5 7:45-8:00 Time Time Duration
p §:00-8:15 e.g 10/17/23 | Circle Time/Carpet slapped peer, threw books and ripped paper | 12:20 12:30 10 min
7 8:15-8:30
p 8:30-8:45
9 8:45-9:00
9:00-2:15
10
9:15-9:30
Total Time Observed 10:30-10:45
Total Time engaged in Target Bx char bl
10:00-10:15
Percentage occurrence of bx.
10:15-10:30
10:30-10:45
10:45-11:00
ﬁ ) . a 11:00-11:15 . .
. Frequency Data for Maladaptive Behavior . TETETED Narrative ABC of Behavior
- - - e Al
This form should be completed by staff working directly with students across all settings 11:30-11:45 3 "&
11:45-12:00
12:00-12:15 Jnstructions: Record accurrences of Challenging behaviors ONLY when observed.
Target Behaviors: Write operational definitions —
12:15-12:30 Date Time Locations Antecedent Behavior Consequence Severity Staff
Week Of: Year: Observer(s): (What hoppened immodiatoly | (What doas the bahavior look i) | (What happened immediately afterthe | Code | Initials
12:30-12:45 bafars behovicrtiggors) Bahavior - whai oid you do or olfsors
da?)
Target Behaviors Monday Tuesday Wednesday Thursday Friday Total 12:45-1:00 09.18.22 | 9:15-10:00 | Classroom Labwled the wrong color and Studant said -1 don't want 1o 6o | Mo Htention was provided side 1 RE
Morning - Circle | shaps - this ran out of the door of the supervised student from within the
(list below) Frequency L15-130 Time on Carpot classroom down the hall classroom and continued
wha=1. supporting other students
12345 12345 12345 12345|12345
678 910 |678910 |678910 [678 910|678 910 130-1:45
12345 12345 12345 12345|12345 1:45-2:00
6 78910 |6 78910 |678910 [678 910|678 910 2.00-2:15
12345 12345 12345 12345|12345 —
6 78 910 678910 |678910 |6 78 910|678 910 D
12345 12345 12345 1234512345 Totals
6 78 910 6 78 910 6 78 910 6 78 910|6 78 9 10
12345 12345 12345 1234512345
6 78 910 6 78 910 6 78 910 6 78 910 |6 78 9 10




System Tool:

Environment & Behavior Skills Checklist Assess the Learning Environment

Ticr | Intervention Tool

L For each environmental context area below, identify when class/student display(s) challenges.

Behavior Skills Checklist

SITUATION SUBJECT MATTER

) . Math
Whole Group Instruction ) i
) ] i Reading
Small Group Time L
- Writing
Indep nt Work Time

Breaks ansitions

Science
History
PE
Electives
Other:

Uns ured Time / Free Time

Other:

1eir head down [ Difficulty calming down
[0 Disrupted others [J Behavior follows a trig
[] Physical behavior (pushing, gre
b,

SEATING ARRANGEMENTS ENVIRONMENTAL DISTRACTIONS

Collahorative Grouping ) Toud Noises
Partners ) Dim Lights

emi-circle Bright Lights

SKILL DEFICIT (Student does NOT know how) BEHAVIOR (Student CAN do it, but isn't)

[J cannot complete the task even with
support

tional Extensive Visuals on Walls
Has completed the task before Room Temperalure
Happens with non-preferred tasks Other:
Stops with reward /consequence
Responds to motivation

1attention or avoid work

O
O
O
O
O
O

PEER RELATIONS STUDENT STRENGTHS

Knows expectations but does not follow
[ Oceurs during specific tasks [] Inconsistent performance

] Improves with help P N Leadership skills
If 3 or more checked — Likely Behavior Conflict with male peers o .
N TP Self-motivated
Conflict with female peers - ] .
Positive ions with peers/adults

Task

Conflicts with adults

Conflict with younger pee .
> Skills

tive

Conflict same age p
D Conflict with male peers

femal
D Conflicts h adults tions with pee
[ conflict with you
D ct with san
[ conflict with older
D Other:

Conflict with older peers

i Collaborative
Other: o ‘

Other:
D Self-Regulate/Emotional Control

[ Academic Skills

Emotional Response: Calm tone, give space, reduce demand
Skill Deficit: Model, break down steps, teach skill
Behavior: Reinforce caompliance, clear expectations, follow through

Student: Activity/Locations:
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System Tool:
BCBA Referral Form & Data Collection Sheets
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25-26 SY BCBA Referral Form

Remember to collect data on Tier 1 and Tier 2 interventions for 2-4 weeks.

Email *

Valid email

This form is collecting emails. Change settings

Gender School Site
71 responses 71 responses

@ Female ® BRES
@ Male ® HIA
HVES
@® MVES
® RES

Education Program Level

® EACMS
® GHS
@ ECE - BRES AM
12V
ral responses

® PK @ L1 (Formally Learning Center)
8.5% ® K 46.5% @ L2 (New Moderate Class)
/ Kinder L3 (Formally RISE Program)
@ st @ NA - Student does not have SAl
8.5% | / :
- )_,_../-—. ® 2nd services

Grade Level
Al responses

® 3rd
@ 4th
@ 5th

9.9%

13'W




Collaborative Approach
to Behavorail Support

o Weekly meetings between the SPED Director and the Assistant Superintendent

e Bi-weekly meetings between the SPED Director and BCBAs

e Bi-weekly meetings between the Site Principal and BCBA

e Monthly meetings between the SPED Director and the Site Principal
e Quarterly District-wide Mental Health Team meetings
e Monthly MH team meetings

e Monthly Cabinet meetings with SPED Director

e Frequent Staffing meetings for specific students

e
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