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Tribal Land Acknowledgement

We would like to acknowledge the indigenous people who have
stewarded this land since time immemorial and who still inhabit
these areas today.

We are meeting today on the ancestral lands of the Yakama
Nation and honor with gratitude the land itself and these tribes.
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Multi-Tiered System of Supports

The Washington MTSS

Framework is an evidence-

based organizational approach

for districts and schools to

create equitable, consistent,

and flexible systems and Team-Driven
Shared Leadership

supports that empower

educators, students, families, N

and communities to ensure Decision Making

benefit for every student.

Evidence-Based
Practices

Continuum
of Supports

Learn More:

https://www.k12.wa.us/mtss and Community
) Engagement

Famgy, Student,
o)

Washington Office of Superintendent of

PUBLIC INSTRUCTION


https://www.k12.wa.us/mtss

Continuum of Supports for Multilingual Learners

Although MTSS is well supported for monolingual English speakers, limited research on its

implementation with English Learners highlights the importance of intentionally addressing language
development, culture, and assessment validity.

Multilingual learners instructional services
should include the following in all Tiers
depending on students’:

* Current academic skills

* Previous schooling in their first language

» Possible weaknesses associated with dyslexia
» Other disabilities or special needs

Integrated ELD services need to be provided
at ALL TIERS to support:

» English language development

» Access to academic content instruction in each
tier
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Tier 3: dntensive
academic
support for
students wit
greater needs

Tier 2: Additional
academic supports
based on individual

student needs

Tier 1: High-quality instruction for
all students that integrates
content, language, and literacy

ervices: Integrated ELD to
nguage and content
e during Tier 3

ELD Services: Integrated ELD to
make language and content
accessible during Tier 2
interventions and supports

ELD Services: Integrated and
designated ELD for all MLs to
develop English skills & access
Tier 1 grade-level instruction



Shift to 215t Century Teaching

FROM 20TH TO 21ST CENTURY TEACHING

20th Century Paradigm ‘
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Linguistically aligned and culturally relevant
assessment practices and regular review of
student data that captures the full range of a

student’s linguistic abilities in both English and
their native language

Core Components of MTSS for
MLs

Culturally and linguistically responsive

instruction that leverages students’ linguistic RO And [pErell ENgEg et [E anlbeeizs &5

a core MTSS practice, positioning families as
essential partners whose cultural and linguistic
assets guide equitable, data-informed
decision-making across all tiers.

assets, including home-language supports,
alongside professional development and
coaching aligned to native-language
development and second-language acquisition.
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Turn & Talk

* How is your school addressing the needs of Multilingual

Learners through the essential components of MTSS?
« Team Driven Leadership

Data-Based Decision-Making

Family, Student, and Community Engagement

Continuum of Supports

Evidence-Based Practices

* In what ways does your school establish strong Tier 1 literacy

Instruction to bolster language development and academic
achievement?
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Meeting the Needs of English Learners With and Without
Disabilities

MEETING THE NEEDS OF ENGLISH LEARNERS MEETING THE NEEDS OF ENGLISH LEARNERS
T DISABILTIES

WITH AND WITHOUT DISABILTIES

BRIEF 2

Epd / Bysed / o 2 Jutervention Practices
/ / /// Lea

Bri
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https://www.mtss4els.org/files/resource-files/Series2-Brief1_Final.pdf
https://www.mtss4els.org/files/resource-files/Series2-Brief1_Final.pdf
https://www.mtss4els.org/files/resource-files/Series2-Brief1_Final.pdf
https://www.mtss4els.org/files/resource-files/Series2-Brief2_Final.pdf
https://www.mtss4els.org/files/resource-files/Series2-Brief2_Final.pdf
https://www.mtss4els.org/files/resource-files/Series2-Brief2_Final.pdf

Literacy and Language Assessments




Communicating with Families of MLs

When should you communicate about screening with families of
multilingual learners?

« Multilingual Learner, Risk Unknown — Providing information about
student results may be helpful but there is no need to communicate
“weaknesses associated with dyslexia” if language is clearly affecting results

At Risk — If the student has a WIDA level of 4+ or the team has determined,
based on time in US schools, oral language level, and rate of progress, that
the student may be at risk, the family should be notified of possible risk
(see sample letter in the Implementation Guide)
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Information WIDA Can Do

gathered Philosophy and
from WIDA Guiding Principles of
Assessments Language Development

Classroom-based

formative assessment WIDA English Language

Pbaifq on W|DAI Development Standards,
roficiency Leve 2020 Edition:

Descriptors for the given

ot kel kSN Kindergarten—-Grade 12

Collaboration: Working Together to Serve Multilingual Learners
WIDA
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https://wida.wisc.edu/resources/FB/collaboration-working-together-serve-multilingual-learners
https://wida.wisc.edu/resources/FB/collaboration-working-together-serve-multilingual-learners

Why Home-Language Academic
Assessment Matters

Assessments in /rzultyée [dﬁglldy&f
It can capture students’ true

academ IC d bl I |t|eS Comprehending content Conferencing Collaborating
poee 4 Encourage d

Students Provide
access the feedback to students to
content using students using _J work with
resources the home § others in the
found in the language home language
home language
It honors and leverages 9o
’ . . .
students’ linguistic assets
Note-taking Drafting Self-assessing
Have students Organize, plan, ' x :rt:édents Poass
gather brainstorm, & 3
It Su p po I‘tS Cu It ura I Iy an d information and outline ideas in , f:;fﬁenvaalluate
| . . t | | iV take notes in the home product in the
|ngU|S ICa y responS e It:ﬁgr:g;: language home language

instruction
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https://www.middleweb.com/45479/how-and-why-to-assess-in-multiple-languages/
https://www.middleweb.com/45479/how-and-why-to-assess-in-multiple-languages/
https://www.middleweb.com/45479/how-and-why-to-assess-in-multiple-languages/

Reflect

* What assessments are appropriate for MLs? Do your school’s
current assessments capture students’ oral language skills in
English and their native language?

« How might you be able to incorporate your students home
languages into your classroom and your assessment practices?
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Foundation of High-Quality Core Literacy

Instruction for Multilingual Learners




What does good literacy instruction
look like and sound like for
multilingual learners?
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Photo from Highline Public Schools Photo by Allison Shelley for EDUimages
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Benchmarks of Quality - ELA

The Benchmarks of Quality name the critical design features in instructional materials that attend to the assets and
needs of English learners (EL). This tool is for state, district, and school-based reviewers of materials to determine if

there are effective supports and to identify areas where materials need to be adapted to meet the needs of ELs.

K
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BENCHMARK 1

Language &
Content
Integration

BENCHMARK 2

Scaffolding
Language &
Learning

BENCHMARK 3

Metacognition
& Metalinguistic
Awareness
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Language and
content learning are
interdependent.

Scaffolding and entry
points are responsive
to ELs in the moment
and shift responsibility
to students over time.

ELs are positioned as
active and reflective
participants in
developing academic
language and literacy.

‘%\\2?

O
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BENCHMAREK 4

Asset &
Strengths-
based Learning

BEMCHMARK 5

Assessment
of Content &
Language

ENGLISH
LEARNERS
SUCCESS
FORLUM

The assets and
strengths of ELs are
resources for teaching
and learning.

Assessments inform the
teaching of content,
language, and literacy.

English Learners Success Forum



https://cdn.prod.website-files.com/681105d2cd8d422bfde21cb3/682bc76275c1ffd1f32eecef_ELA%20Benchmarks%20Placemat%202_2_2022.pdf

/ Literacy Program Design

High-quality, evidence-based
language and literacy instruction in
all tiers that addresses the four
language domains (listening,
speaking, reading, and writing)

Structured Literacy
Design for
Multilingual
Learners

Professional Development

Professional development and
strategic coaching for teachers
on native-language
development and second-
language acquisition

Washington Office of Superintende
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Critical Components for Literacy Instruction for MLs

Oral Language
and Vocabulary
Development

’ Content Based
Funds of Literacy

Knowledge Integration

Culturally
Responsive

Teaching

Foundational Translanguaging

Continuous focus on comprehension & meaning-
making through language and content rich
materials

Explicit focus on oral language, communication,
and affirmation of home language and bilingualism

Skills
Development

Support and
Strategies

Home Language
Integration &
Supports

Use of culturally responsive pedagogy and
engaging practices tied to students’ funds of
knowledge
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Safe and affirming asset-based relationships and
classroom/school cultures



https://wida.wisc.edu/sites/default/files/resource/FocusBulletin-Oral-Language-Classroom.pdf
https://wida.wisc.edu/sites/default/files/resource/FocusBulletin-Oral-Language-Classroom.pdf
https://wida.wisc.edu/sites/default/files/resource/FocusBulletin-Oral-Language-Classroom.pdf
https://www.edweek.org/teaching-learning/what-is-translanguaging-and-how-is-it-used-in-the-classroom/2023/07
https://ospi.k12.wa.us/sites/default/files/2023-10/funds_of_knowledge_toolkit.pdf#:~:text=From%20a%20more%20practical%20perspective%2C%20a%20student%27s%20funds,by%20broader%20historically%20and%20politically%20influenced%20social%20forces.
https://ospi.k12.wa.us/sites/default/files/2023-10/funds_of_knowledge_toolkit.pdf#:~:text=From%20a%20more%20practical%20perspective%2C%20a%20student%27s%20funds,by%20broader%20historically%20and%20politically%20influenced%20social%20forces.
https://www.colorincolorado.org/teaching-ells/creating-welcoming-classroom/culturally-responsive-instruction
https://ospi.k12.wa.us/sites/default/files/2023-10/funds_of_knowledge_toolkit.pdf#:~:text=From%20a%20more%20practical%20perspective%2C%20a%20student%27s%20funds,by%20broader%20historically%20and%20politically%20influenced%20social%20forces.
https://ospi.k12.wa.us/sites/default/files/2023-10/funds_of_knowledge_toolkit.pdf#:~:text=From%20a%20more%20practical%20perspective%2C%20a%20student%27s%20funds,by%20broader%20historically%20and%20politically%20influenced%20social%20forces.

Comprehensive Literacy Instruction for
English Language Learners

A comprehensive approach to literacy instruction involves:

Six precursors to literacy,

Twelve essential elements of literacy instruction,

Six essential contexts of literacy development, and

Additional elements of literacy development specifically for
bilingual and dual language program contexts.

Washington Office of Superintendent of
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rmNt al Committee
o) for Eﬂ't e Literacy Connrahencre It
Instruction for English

Teaching children to read and write - to For Englich language learner/Emergent Bilinguak, language
and literacy education occur within the context of the
become literate - is a major task of primary i Foiin for e The
and elementary schooling. cross-language implications, the avadlable fingurstic resources
draw upon, and the potential of proficient bilingualism and
""‘.:" femcribe 7 compeehensive, ntegrated, biliteracy have to be addressed and incorporated as essential
Saoate M"‘“’““'ﬁm"“f "'"‘""’" defining clements of an effective model of lteracy instruction
e h facature for these students. Therefore, effective leracy
on Engfoh Iowscis;duil angug diebagucit, sl sccond 3
e ety W ey et thic o esenines and recogrises their dual language beains and ideatities
of loagunge (rending, writing, stusing snd spashing) sad through alrmmation and activation of the heme longuage and
Csacts Ktuicy ioveingeasnt ta lengrmy: divelegunent building of cross-language connections. In these ways, it is
wvomfined bo coshine Inenbuige; Litimey (mufing st different than fiteracy development for monolingual English
Dyicing) devligs ol = Moy oo of Inagiuge. It bt speakers. ELLs need the invitation snd support to leverage
R Sopeniy 30 ""“""""“‘""“‘_“f‘"'“"‘ s and develop the resource of their home langunge, and require
and receptive) for learning, interaction, diacourse, voice o
i o supports for overcoming the challenges of learning Englith

nd the potential barriers to participation, ¢

for all of » chid's hnguastic sad cultural worlds. and engs they face s secend

For infc ion, email us at: info@MultilingualLiteracy.org « Multilingualliteracy.org

Comprehensive Literacy Model



https://californianstogether.app.box.com/s/6kh8n6jy3j6g3235rbybuf8g1jgq8pfh
https://californianstogether.app.box.com/s/6kh8n6jy3j6g3235rbybuf8g1jgq8pfh

Aligning Science of Reading Policies with the
Needs of English Learners

m AMERICA

Aligning Science of Reading Policies
with the Needs of English Learners

https://www.youtube.com/live/pAP2xd-Sy-
0?si=WIWMYjrTEAoloM7Y
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https://www.youtube.com/live/pAP2xd-Sy-0?si=cmFtFn2NnV-oiwvZ
https://www.youtube.com/live/pAP2xd-Sy-0?si=WlWMYjrTEAoloM7Y
https://www.youtube.com/live/pAP2xd-Sy-0?si=WlWMYjrTEAoloM7Y
https://www.youtube.com/live/pAP2xd-Sy-0?si=WlWMYjrTEAoloM7Y
https://www.youtube.com/live/pAP2xd-Sy-0?si=WlWMYjrTEAoloM7Y
https://www.youtube.com/live/pAP2xd-Sy-0?si=WlWMYjrTEAoloM7Y

Reading League Summit Statement

Understanding the Difference: The Science of Reading and Implementation for English
Learners/Emergent Bilinguals

e . “Our collective objective is to u.nite asa com.munity of
SUMMI" experts who understand the science of reading as a
 Joint Statement comprehensive body of knowledge. This knowledge

f’"’ should be embraced and applied to inform instruction,
complemented by understanding and addressing the
S s — social, linguistic, and cultural factors that impact

colectie cnjche o unt 5 oot e students. Furthermore, it is important to identify
iy e e s I oy o practices that are implemented in schools under the

mplemented in schools under the name of the science of reading that do not

align with the scientific evidence of how English learnerfemergent bilingual name Of the Science Of readinq that do not aliqn With the

students (ELs/EBs) learn to read.

As a nation, we have engaged in a broken game of telephene, observing . o e . .
o1 veming:tharary depanding omthe it s or schernaof i oo scientific evidence of how English learner, / emergent

So, what is the science of reading? The Science of Reading: Defining Guide —_/

bilingual students (ELs/EBs) learn to read.”

.a vast, interdisciplinary body of scientifically-based research about reading
and issues related to reading and writing. This research has been conducted
over the last five decodes across the world, and it is derived from thousands

The Reading League Summit, Joint Statement
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https://www.dlenm.org/wp-content/uploads/2023/10/Joint-Statement_SOR-EL_EB.pdf
https://www.dlenm.org/wp-content/uploads/2023/10/Joint-Statement_SOR-EL_EB.pdf

Common Roots & Soil of Effective Instruction for
Multilingual Learners

THE COMMON ROOTS AND SOIL OF
Effective Dual Language Instruction

|

Content ‘Comprehensible [ll comprehensible Background Metalln-guusj:lc.&
Langua?e Input Output : K??wliig: Cross-linguistic
Integration , . A GRS Awareness
Strategies for Success by Liz m:
A S

Howard and Shera Simpson ‘r,.?/

culturally and linguistically sustaining pedagogy
To promote equity and social justice, these roots need to be planted in the soil of culturally and linguistically

sustaining pedagogy (Paris & Alim, 2017): welcoming and affirming environment, high expectations and rigorous

instruction, and inclusive curriculum and assessment (nysed.gov)

©Dual Language Connections, LLC 2025
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https://drive.google.com/drive/folders/1im1GnosZg4g-DDBInp7tK10FzIHCTiKs
https://drive.google.com/drive/folders/1im1GnosZg4g-DDBInp7tK10FzIHCTiKs

MTSS and WIDA ELD Essentials for English Learners

* Proficiency level WIDA ELD Teach

English learners' proficiency levels, from 1-6, inform

. Esse nti a Is teachers about what students can do in English.
d esc rI to rs (Ieve | S 1 —6) Educators may use a variety of WIDA ELD Standards Framework
resources along with WIDA Can Do Descriptors to support
instruction, student growth, and family engagement.

WIDA encourages collaboration between
educators and other stakeholders.

« Can Do Descriptors to guide

. . Assess
I n St r u Ct I O n Students are assessed in GI'OW
Reading, Writing, Listening, WIDA provides learning
° ° an;gggiﬁg?i;ﬁﬁ?::e Wl DA opportuﬁities for educators
« Collaborative practices among veween and . ELDresources i
English learners are connect th rough the language development.

identified using the WIDA

educators and stakeholders | Sermenessnd e ke he WIDA Educstors conjeverage

WIDA En g lish annual ACCESS for ELLs or ELD Standards state-specific workshops,

Alternate ACCESS until they

. Language meet a state's exit criteria.* _F k Open egistraton n-pesson
® Assessment tOOIS ||ke the Wl DA Development (ELD) :D:t:ODEL;ntbe —rameworx :‘;ﬁ‘;’;ﬁ:ﬂf

resources foc us on used as an interim videos, website resources
S d ACC E S S f E L L HH assessment to measure and more.
Creener a n Or S What mUH:Illngual proficiency levels.
learners can do Research

. . as they read, write B
« And professional learning isten and speak. s S iy
. . . .d . d '_I'he_Resc:urce'l_' es webpa ehousesavarietyuf
resources to build capacity in wida.wisc.edu p oy it o e it
research to inform its standards update cycle and

| an g Uua g e d eve | @) p me nt test development process.

- -
-- -m "
trl 1!
e s ! d du for professi
- t t SE
" = WIDA is housed within the Wisconsin Center for Education Research at the University of Wisconsin-Madison. G YOUT S 208 page &t Widawisc 8oy for protession

learning and assessment information (including
niversity of Wisconsin System, on behalf of WIDA identification and exit criteria).

Washington Office of Superintendent of .
PUBLIC INSTRUCTION WIDA ELD Essentials
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https://wida.wisc.edu/sites/default/files/Website/About/Consortium/Introduction-WIDA-ELD-Resources.pdf

Culturally Responsive Teaching as a

Foundation




Cultura
eachin

VALIDATE

BUILD

Ily R

esponsive
Learning

AFFIRM

BRIDGE

Surface
Culture

A

Deep
Culture

Success g Integrity
\ 4
~ C 4
L d ~
Enclimiey 1 S Equity
The iceberg concept of culture

Fine arts  Liter,
) Classical musigl™ Popular music
Folk-dancing Games Cooking Dress

Primarily out of Notions of modesty  Conception of beauty

awareness Ideals governing child raising  Rules of descent  Cosmology

Relationship to animals  Patterns of superior/subordinate relations

e

Definition of sin  Courtship practices Conception of justice  Incentives to work

Notions of leadership  Tempo of work  Patterns of group decision-making

Conception of cleanliness  Attitudes to the dependent  Theory of disease

Approaches to problem solving  Conception of status mobility Eye behaviour
Roles in relation to status by age, sex, class, occupation, kinship, etc.

Nature of frienship  Conception of “sell”

Definition of inS

Patterns of visual pii



Surface Culture
VS
Deep Culture

Partner Chat;:

How do you relate your own surface
and/or deep culture to your
teaching/profession in your

classroom/school/district?
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The iceberg concept of culture " RS ~
' =

’ ¥
Fine arts  Liter, e =
Classical musigl” Popular music

“Folk-dancing Games Cooking Dress

Primarily out of Notions of modesty  Conception of beauty

awareness |deals governing child raising Rules of descent  Cosmology

Relationship to animals  Patterns of superior/subordinate relations

s

Definiton of sin Courtship practices Conception of justice  Incentives to work

Notions of leadership  Tempo of work  Patterns of group decision-making

Conception of cleanliness  Attitudes to the dependent  Theory of disease

Approaches to problem solving  Conception of status mobility  Eye behaviour
Rolas in relation to status by age, sax, class, occupation, kinship, etc.  Definition of insanity
Nature of frienship  Conception of "self*  Patterns of visual eption Body.

Facial expressions  Notions about logic b@kgidaty Mot
Conversational patterns in various social contexts -'.COhceptio"iw!{
Preference for competition or co-operation  Social interaction

——

AFS infercultura Brograms e, Copynght 20N



Culturally Responsive Practices

The validation and affirmation of the home
cultural and linguistic behaviors of students
through selected instructional practices for VALIDATE AFFIRM
the purposes of building and bridging the
student to increased success in the cultural
and linguistic demands of academia (school)

and mainstream society. ( Hollie, 2011, p.2) BUILD BRIDGE

Washington Office of Superintendent of
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Draw on ALL Students’ Culture to Shape
Curriculum and Instruction

"Adopting CLR goes beyond celebrating students’

cultural traditions once a year. Educators who

. . . . . be]je&
practice CLR set rigorous learning objectives for all et
of their students, and they continually build helpful QiEpositicn

MINDSH Qnenta.tlon

bridges between what students need to learn and P IgH
values
their heritage, lived realities, and the issues they care prt;jlisa?:e

about.” (Muniz, 2019)
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WIDA Guiding Principles &
Va“date, Afflrm, BUlld, and Brldge llustrated

WIDA Guiding Principles of
Language Development

Validate & Affirm:

The principles highlight the importance of recognizing and celebrating the
unique identities, languages, and experiences that multilingual learners bring e

to the classroom. Educators are encouraged to engage families and Language Development xerpiiy

the overarching foundational

communities in conversations that honor these assets. petiefs of WIDA

and ever-present
Can Do Philosophy.

Build:

WIDA provides tools and resources—like the illustrated booklet and 2020 ELD
Standards Edition—to help educators design instruction that builds on
students’ existing knowledge and skills, supporting their academic growth.

Bridge:

The resources aim to connect students’ home cultures and languages with
rigorous academic content, helping them succeed in both online and hybrid
learning environments. Webinars and bulletins offer strategies for making

these connections meaningful and effective. WIDA Guiding Principles of Language
Development

Washington Office of Superintendent of WIDA lllustration GU|d|ng Principles
PUBLIC INSTRUCTION



https://wida.wisc.edu/sites/default/files/resource/Guiding-Principles-of-Language-Development.pdf
https://wida.wisc.edu/sites/default/files/resource/Guiding-Principles-of-Language-Development.pdf
https://wida.wisc.edu/sites/default/files/resource/Illustrated-Guiding-Principles.pdf

Culturally Responsive Practices for Student

Success

| can succeed at this.

believe they are “good” at a
particular kind of task or field

with academic perseverance.

The degree to which students

of study is strongly associated

develop their brains.

| belong to this
academic community.

A strong sense of academic
belonging where students see
themselves as members of not
only a social community, but
an intellectual community.

Washington Office of Superintendent of
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COMPONENTS

My ability and competence
grow with my effort.

The degree to which studentts
have a growth-mindset means
they are more likely to interpret
academic challenge or mistakes
as opportunities to learn and

OF
ACADEMIC
MINDSET

This work has value for me.

The intrinsic value placed on
academic tasks and topics that
connect in some way to students'
lives, future educational purrsuits,
or current interests.




Using the Literacy Implementation Rubric to
Evaluate Culturally Responsive Practices

Instructional Practices

e Are teachin strate;;ies differentiated and
scaffolded for MLs~

» Do lessons integrate students’ cultural and
linguistic backgrounds?
Assessment and Progress Monitoring

* Are assessments valid for MLs and used to inform
Instruction?

 Is language development considered when
interpreting data?

Leadership and Collaboration

 Are school leaders and staff trained in culturally
responsive practices?

* Is there collaboration between general education,
ML, and special education teams?
Family and Community Engagement
 Are families engaged in culturally respectful ways?

* Are communication and resources accessible in
families’ home languages?

Washington Office of Superintendent of
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MULTITIERED SYSTEM OF SUPPORTS FOR ENGLISH LEARNERS:
LITERACY IMPLEMENTATION RUBRIC

Adapte:

Preferred Citation

Project LEE, Project ELLIPSES, & Project ELITE®. (2021). Multiti special Educarion Programs.

Overview

This rubric is intended to be used by individuals or teams who are responsible for monitoring school-level fidelity of a multitiered system of supports (MTSS)
for English learners, including MTSS, bilingual, literacy, and English language development specialists or coaches; school principals; and teacher leaders. The ru-
bric is aligned with the essential components of MTSS for literacy and the infrastructure that is necessary for successful implementation. It is accompanied by
aworksheet and action planning document with guiding questions. The worksheet can be used to record ratings and notes for each section, and the action
planning document can be used to summarize strengths, areas of need, and goals, and to track progress. Use of each tool is described below.

Definition of “English learners (ELs)": Prekindergarten to grade 12 students who come from an environment where a language other than English has had a
significant impact on their English proficiency and whose difficulties in speaking, reading, writing, or understanding English may prevent them from successful-
ly achieving in classrooms where the language of instruction is English (ESEA Section 8101(20))

Using the Tools

Rubric: Teams rate the level of current implementation for each MTSS component on a scale from 1 to 5. Descriptors are provided for the 1, 3, and 5 anchor
points. Practitioners read each statement and the anchor point criteria and highlight the features in place, partially in place, or not in place. Teams assign a
rating from 1 to 5 for each component and note which features need to be addressed on the scoring worksheet and action planning document.

Scoring worksheet: Based on review of the rubric, teams choose the whole number rating, 1-5, that best represents their school’s level of implementation,
record that rating, and provide documentation of evidence for choosing the rating.

Action plan: Teams use their highlighting and ratings on the rubric and worksheet to identify and note strengths, areas of need, and goals. Teams complete all
sections and ensure that actions are observable and measurable with timelines assigned. Practitioners use the action plan for regular check-ins (at least quar-
rerly) o assess progress, ensure follow through on acrion items, and make adjustments as needed based on student dara

P . ,
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https://mtss4els.org/files/resource-files/Lit-Imp-Rubric_2021.pdf
https://mtss4els.org/files/resource-files/Lit-Imp-Rubric_2021.pdf
https://mtss4els.org/files/resource-files/Lit-Imp-Rubric_2021.pdf
https://mtss4els.org/files/resource-files/Lit-Imp-Rubric_2021.pdf
https://mtss4els.org/files/resource-files/Lit-Imp-Rubric_2021.pdf

Culturally Responsive Strategies for MLs

Build on Students’ Cultural and Linguistic Assets

» Recognize and integrate students’ home languages and cultural practices into instruction.

» Use community literacy mapping and oral histories to learn about students’ backgrounds

» Choose texts and topics that reflect students’ lived experiences to enhance engagement and comprehension.

Validate and Affirm Identities

» Create classroom environments where students’ identities are seen as strengths.

* Engage families in culturally responsive ways to build trust and shared responsibility for learning
» Use translanguaging practices to allow students to draw on all their linguistic resources

Design Responsive Instruction

» Use scaffolded instruction that connects to students’ prior knowledge and cultural frames of reference.
» Incorporate diverse texts and multiple perspectives to reflect the multicultural nature of the classroom
« Apply formative assessments that are linguistically appropriate and culturally relevant

Developing a Culturally and Linguistically

Foster Equitable Literacy Development Responsive Approach to Response to

. . . | i I ion (RtI®) f
* Support oral language development as a foundation for reading and academic language o Langence Lommets
» Teach reading as a social and cultural practice, not just a technical skill. Connecting to WIDA Standards,

Assessments, and Other Resources

» Promote critical literacy by encouraging students to analyze texts through their own cultural lenses

Rtl2-for-ELLs.pdf
WIDA: Reading Development and Multilinqual Learners

Washington Office of Superintendent of
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https://wida.wisc.edu/sites/default/files/resource/RtI2-for-ELLs.pdf
https://wida.wisc.edu/sites/default/files/resource/RtI2-for-ELLs.pdf
https://wida.wisc.edu/sites/default/files/resource/RtI2-for-ELLs.pdf
https://wida.wisc.edu/sites/default/files/resource/RtI2-for-ELLs.pdf
https://wida.wisc.edu/sites/default/files/resource/RtI2-for-ELLs.pdf
https://wida.wisc.edu/sites/default/files/resource/Reading-Guideposts-Development-Multilingual-Learners.pdf
https://wida.wisc.edu/resources/resource-snapshot/building-students-cultural-and-linguistic-assets

Reflect & Share

Find an elbow partner.
Take 2—-3 minutes to reflect silently.
Think about the following questions based on today's presentation:

%o
-

How do you currently implement culturally responsive teaching and learning within your Tier 1
to ensure multilingual learners have equitable access to instruction, support, and opportunities
to succeed?

Share & Listen (2 Minutes for each partner)

1. Each partner takes turns sharing their reflections.
2. Listen actively and jot down one idea or strategy you'd like to try or explore further.

Washington Office of Superintendent of
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esources to Support MLs through MTSS

ECOND
EomoN O

vare | MULTILINGU

STAEHR FENNER

s00 LEARNERS'

e POTENTIAL

GREGOIRE-SMITH
COREWORD By ElLy FRakcss | | STRATEGIES FOR MAKING CONTENT ACCESSIBLE

‘=: amazon.com

CORWIN
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About ~ Projects ~ Professional Learning Model

| Home | Resources for School Leaders /| MTSS for ELs: Practice Guides |

MTSS for ELs: Practice Guides

MTSS in the Early-Elementary Grades (K-2), Practice Guides

« Effective Practices for English Leamers

« Assessment and Data-Based Decision-Making

« Core and Supplemental English as a Second Language Literacy Instruction
« Core and Supplemental Biliteracy Instruction

= Professional Development to Support a Multitiered Instructional Framework

MTSS in the Upper-Elementary Grades (Grades 3-5), Practice Guides

Multitiered Instructional Systems for ELs

Evidence-Based Tier 2 Intervention Practices for English Leamers

English Leamers With Significant Learmning Difficulties or Disabilities:
Recommendations for Practice

Fostering Collaborative Partnerships with Families of English Learners within a
Multitiered System of Supports

Promoting Leadership and Collaboration for an Effective Multitiered System of
Supports for English Leamers

Resources | ELITE Texas

SUPPORTING
UNDERSERVED

STUDENTS



https://elitetexas.org/resources-sl/mtss-for-els-practice-guides

Family & Parent Connection




Multilingual Learner Statewide Strategic Plan

Core Principles:

* Promote Asset-Based Mindsets

* Strengthen Instructional Practices
* Provide Support for Educators

* Engage Students and Families

Download the Plan @ @

SOOI Multilingual Learner
Statewide Strategic Plan

S S Supporting the Success Of All Multilingual

*8 L L]
:'....'58 ... ..: %08 e '2.: Learners In Washington State
s 88 [ [ ] [ a8 88 &
Washington Office of Superintendent of o030 soes® %o * *°° 3% Lo
L L BN * 0009 L * 0009
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https://ospi.k12.wa.us/sites/default/files/2023-12/wastatemlstrategicplan.pdf

@ O Principles and Goals

) o
P r I l I ( I e S a l I G O a S These four core principles and twelve goals will support the success of all multilingual learners in
Washington state.

Promote

* Goal 10: Engage and communicate Asset-Based

. . . Mi nd sets S_;?i-’d/ > X,:;ii,:g;\:\.\
effectively with multilingual learners and \ semssccianoia )/ Strengthen "\
. Ty e _ Instructional \
their families. S e A, ‘Af’ Practices

learners. 4, Provide high-quality instruction

. 2 mm““:"n::;'mhge- ANt tritet { 1 et for o st .'i\
e Goal 11: Elevate the voices of | / /..,;
multilingual learners and families. &

S

Provide Support

* Goal 12: Partner with community For Educators

7. Provide professional learning on

organizations to support multilingual s

/ Engage Students \

8. Use funding and resources to support And Fal’l“'les
°]° inclusive service models for muitilingual
leamers. 10.. Emagpandtmnmimtem_
learners and families. T i o
knowledge and skills to support families.
multiingual learners. 1 Elammemesofmﬁhgﬂl
| learners and their families.
o R Palherw@comm!(ni&orgmmhm

g ,

Washington Office of Superintendent of

PUBLIC INSTRUCTION



OSPI — Parent and Family Engagement Guides
and Resources

Jumpstart your Whole Child initiative with the Family & Community
Engagement Modules and the Powerless to Powerful leadership framework.
Build a solid foundation for whole-child programming by strengthening
relationships between staff, students, and families.

* Introduction Module: Authentic Family & Community Engagement
» School Leader Toolkit -
» Learning Module Playlist —

Washington Office of Superintendent of

PUBLIC INSTRUCTION Photo by A;ison Shelley for EDUimages


https://ospi.k12.wa.us/policy-funding/grants-grant-management/closing-educational-achievement-gaps-title-i-part/title-i-part-parent-and-family-engagement/parent-and-family-engagement-guides-resources
https://ospi.k12.wa.us/policy-funding/grants-grant-management/closing-educational-achievement-gaps-title-i-part/title-i-part-parent-and-family-engagement/parent-and-family-engagement-guides-resources
https://ospi.k12.wa.us/policy-funding/grants-grant-management/closing-educational-achievement-gaps-title-i-part/title-i-part-parent-and-family-engagement/parent-and-family-engagement-guides-resources
https://ospi.k12.wa.us/policy-funding/grants-grant-management/closing-educational-achievement-gaps-title-i-part/title-i-part-parent-and-family-engagement/parent-and-family-engagement-guides-resources
https://www.youtube.com/watch?v=p9ty5i1yFg8&list=PLh0gvWB_9LuV23BgW3NM3a-ZId8eBMIIk
https://www.youtube.com/watch?v=p9ty5i1yFg8&list=PLh0gvWB_9LuV23BgW3NM3a-ZId8eBMIIk
https://ospi.k12.wa.us/sites/default/files/2023-10/school-leader-toolkit_final_2023.pdf
https://ospi.k12.wa.us/sites/default/files/2023-10/school-leader-toolkit_final_2023.pdf
https://www.youtube.com/playlist?list=PLh0gvWB_9LuV23BgW3NM3a-ZId8eBMIIk
https://www.youtube.com/playlist?list=PLh0gvWB_9LuV23BgW3NM3a-ZId8eBMIIk

WIDA Resources & Big ldeas
;..""E'::WC!NR Am& Assessv Teachv Growv Researchv  Aboutv Ne

Learning Language Every Day: Activities for

Families (English) | WIDA ofgg,‘c’,,'l,:fny ";'fff’,zﬁﬂg”
WIDA Early Years: Aprendiendo lenguaje todos los and Access Language

dias

WIDA recognizes incredible efforts by educators to

supporjc students, fa.milies | WII?A | COLLABORATION Fgggg(l)aléﬁL
Gathering Community Information: Reflecting On among Stakeholders ol aslat: Delelconont

and Using What You Learn
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https://wida.wisc.edu/resources/learning-language-every-day-activities-families-english
https://wida.wisc.edu/resources/learning-language-every-day-activities-families-english
https://wida.wisc.edu/sites/default/files/resource/Early-Years-Family-Activities-SPANISH.pdf
https://wida.wisc.edu/sites/default/files/resource/Early-Years-Family-Activities-SPANISH.pdf
https://wida.wisc.edu/sites/default/files/resource/Early-Years-Family-Activities-SPANISH.pdf
https://wida.wisc.edu/sites/default/files/resource/Early-Years-Family-Activities-SPANISH.pdf
https://wida.wisc.edu/sites/default/files/resource/Early-Years-Family-Activities-SPANISH.pdf
https://wida.wisc.edu/sites/default/files/resource/Early-Years-Family-Activities-SPANISH.pdf
https://wida.wisc.edu/about/news/wida-recognizes-incredible-efforts-educators-support-students-families
https://wida.wisc.edu/about/news/wida-recognizes-incredible-efforts-educators-support-students-families
https://wida.wisc.edu/sites/default/files/resource/snapshot-pdfs/Awareness-Gathering-Community-Information.pdf
https://wida.wisc.edu/sites/default/files/resource/snapshot-pdfs/Awareness-Gathering-Community-Information.pdf

WIDA ABC's Family Engagement

Awareness
Engaging in ongoing
reflection on the

Breaking Barriers

Addressing systemic issues, impacting multilingual
families and communities; developing or nurturing
responsive systems and practices

unique identities and
experiences of the
multilingual families in
your context; having a
critical understanding
of historical and current
systems-level issues

Advocacy
Promoting multilingual
learners’ and families’

Connectto
Learning
Connecting with
multilingual families’
and learners’ goals and
dreams for language
development and
learning; incorporating
common interests,
experiences, and cultural
and language practices

into learning

right to access
language, learning, and
other opportunities

Building
Trust ‘
Developing and

sustaining trusting
relationships with
multilingual learners
and their families

Infographic and Look-Fors: ABCs of Family and communities
and Community Engagement

Collaboration
Working with multilingual learners, families, communities, and
educators in ongoing reciprocal collaboration

Literature Synopsis: ABCs of Family and Community
Engagement

Washington Office of Superintendent of
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https://wida.wisc.edu/sites/default/files/resource/ABCs-Family-Community-Engagement-Literature-Synopsis.pdf
https://wida.wisc.edu/sites/default/files/resource/ABCs-Family-Community-Engagement-Literature-Synopsis.pdf
https://wida.wisc.edu/sites/default/files/resource/ABCs-Family-Community-Engagement-Infographic-LookFors.pdf
https://wida.wisc.edu/sites/default/files/resource/ABCs-Family-Community-Engagement-Infographic-LookFors.pdf
https://wida.wisc.edu/sites/default/files/resource/ABCs-Family-Community-Engagement-Infographic-LookFors.pdf
https://wida.wisc.edu/sites/default/files/resource/ABCs-Family-Community-Engagement-Infographic-LookFors.pdf

How it looks In practice ....

Hopes & Dreams

Washington Office of Superintendent of
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Mi familia y cultura:

D ylan Peccz- 5
Ceun Pere~ 2

Juegos que disfrutamos juntos desde nuestra

cultura:

Esepndidny — Cogienks y Esplena

Grcelle Perez-fie:

Algunas recetas/comida

que disfrutamos juntos
son...:
#Tamales - Pozdle-

Al oguiled

NLa LoTerzh —

Actividades o juegos nos

usta jugar afuera:

: J\s Nuestra
Froves familia/familias son
A bioeodos de

Croan0
b Meso 0.8

FCumbios
kSalso
Allonchecos

Musica de nuestra cultura que
disfrutamos escuchando
juntos:

En nuestra casa,
hablamos:

Eiq’-’l?.\“f'\

Libros que disfrutamos leyendo
juntos en nuestro idioma son:

hE | Prwcihiro

Algunas de mis tradiciones familiares son:
newo 6 diov de lo fosea D
ANau l&.\i\
Dia de k& muertos

Lo Onont\e tuondd
Se  porlen mal

We wanted to change the
story, change the narrative

of our multilingual families
and schools. We decided

to start the coffee chats

to say, “Come talk to us,
share your thoughts, connect
with us and other families.” Many families
said this was their first time being asked what
they wanted instead of being told what they
should learn. —Pushpanjali Sengupta

WIDA: Monthly Coffee Chats

Amplifying Family Voice: Pushpanjali's
Advice | WIDA

Language and Culture
Work

43


https://wida.wisc.edu/sites/default/files/resource/snapshot-pdfs/BuildingTrust-Coffee-Chat-Template.pdf
https://wida.wisc.edu/resources/amplifying-family-voice-pushpanjalis-advice
https://wida.wisc.edu/resources/amplifying-family-voice-pushpanjalis-advice
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We will create our community literacy mapping

What are some important places in your community?
What do you do there?

What can you see or hear there?

How do you use literacy there?

Which languages do you use?

(Engestrim, 2009; Larsen-Freeman, 2018; van Lier, 2008; Wen, 2008)
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Family Feedback....
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Authentic feedback comes from

relationships not just surveys

Conference
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-Superstar
Wednesdays
-Empathy
interviews
-Curriculum
adoption

46



oprefete You J7d 40 ug £

) Ue (V N1C < ’)_"]‘, \
ouy chltdren +0 know Haos ol Jure ProP ( X ’ ‘\ UC ey Uik i v s ! / =
- 1~ ] W1gupeS 4 rnow i) ~! =2 W ISNeun e })’f‘(‘
I+ e liHe 4 hawed Yor tHhem blc  we Speet ad  hou. — = = -
) ; ; ~ 1 ‘ ) N A o NP - 7 >
O (g uge S Modvoprs Ssing i .—Hm;g/ oo Confuled l \(\(l\ C\€ r,.\lf L { (_;/ f
Tha l“:“j 'H’\i'«’ | Cat bead T HaTk tHra g Selt 4
through S § & nicea appevdunlly  You sewe  w§
hey co-be (uck o et ta P \ 3
N‘6/ ¥ . 7 v I CQchoe [ keep (4 up
He L?‘(-Q‘ u/ Lok k T“’\c; h You 7\\‘-1\ Pkl H ave A FIJ\ nee  podt

’}-I n",dv'\,-,\{ Pl | / J

-

- : J
flow 0 Hotel

e
- C /L > y
ekt euent oot HLHOh | ki ‘,'::(’[/ Al 'V

= ) . [/ o . (e . y B b e ‘

'A;'n‘(I/V‘/ 4 -’?('("{ (3 /t@,;.!)z,( (é/‘,’,,’_yg’(&’( e A/(, > 4 ¢ //Ar J £ 4 '//’/ A | "//,] Vi "";[/"'1757»////4.’/'
7 /

¢ vopre Lot F sz Y 7 ) M7y ARy 2 /) /

e/ :’(/"cc serd fdf;f/'»(ez/,-,r( f;/ ey // Gi-frtor by atrof /5 ek o

longual e aH it
J /

Authentic feedback comes from

relationships not just surveys

Conference
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-Superstar
Wednesdays
-Empathy

interviews
-Curriculum
adoption




Turn & Talk r.

* In my role, what impact do | have on engaging families in the
literacy development of multilingual learners (MLs) in my school
or district?

* How can | help ensure that my school or district moves beyond
basic compliance requirements for family engagement and
instead fosters authentic, meaningful partnerships with families
to support the literacy development of multilingual learners?

Washington Office of Superintendent of
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Thank you !
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Multilingual Education Team

Office of the Superintendent of Public Instruction
600 Washington St. SE | Olympia, WA 98504-7200

Katie Sperling
ML & DL Program Supervisor
ESD 101 & 171
katie.sperling@k12.wa.us

Shannon Martin
ML Program Supervisor
ESD 113, 114, & 121 (Pierce)
shannon.martin@k12.wa.us

Dr. Kristin Percy Calaff
Director of Multilingual Education
kristin.percycalaff@k12.wa.us

Teresa Mendoza-Casby
Dual Language
Program Supervisor
ESD 105, 112, & 123
teresa.mendoza-casby@k12.wa.us

Elizabeth LaFever
Dual Language
Program Supervisor
ESD 121 (King) & 189
elizabeth.lafever@k12.wa.us

Dr. Kadriye El-Atwani
ML Program Supervisor
ESD 105, 112, & 123
kadriye.el-atwani@k12.wa.us

Virginia Morales
Assistant Director of Multilingual
Education, ESD 121 (King) & 189

virginia.morales@k12.wa.us

Dr. Patricia Venegas-Weber
Dual Language
Program Supervisor
ESD 113, 114, & 121 (Pierce)
patricia.venegas-weber@k12.wa.us

Anna Fraser
Administrative Assistant
Multilingual Education
anna.bibik@k12.wa.us

Dr. Veronica Trapani-Huebner
World Languages & Language
Access Program Supervisor
veronica.trapani@k12.wa.us
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Connect with us!

k12.wa.us @ facebook.com/waospi
instagram.com/waospi @ twitter.com/waospi
medium.com/waospi @ youtube.com/waospi

@ linkedin.com/company/waospi
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