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Workshop Essential Question

How can I plan for and implement 
instructional practices in my dual 

language classroom that will 
ensure all students can access, 
engage with, and express their 

learning?



Outcomes

● Understand the core principles of 
High Quality Instructional 
Practices (HQIP)

● Explore practices including 
language objectives, guided 
practice with feedback, and CFUs

● Plan for implementation with 
clarity and intentionality in a Dual 
Language Classroom



How HQIP Expands Language, Content, and Access 
for Multilingual Learners

✅ Language: Builds opportunities for students to 
see, hear, and use academic language through 
modeling and guided practice

✅ Content: Makes rigorous concepts 
comprehensible through clear objectives, structured 
steps, and checks for understanding

✅ Access: Reduces barriers by designing 
instruction for clarity, participation, and feedback 
not just exposure

🟢 HQIP is not just effective it’s essential for MLL 
access



Why Explicit Instruction Now?
John Hattie’s Effect Size for Explicit Instruction: 0.63

Explicit instruction, when delivered well, has an impact on learning 
equivalent to nearly two years of growth in one year.

● Explicit Instruction (0.63)
● Feedback (0.75)
● Inquiry-based Learning (0.31)

What stands out to you about these effect sizes?
    How might explicit instruction be adapted to support students at 

different language proficiency levels?



Why are HQIPs critical for Dual Language Classrooms?

‘Research has indicated that students benefit from increase opportunity to interact directly with the 
teacher.  If opportunities to become biliterate are to be maximized, teachers must consider the most 
efficient ways to plan focused and connected lessons that are balanced in approach…Whole group 

instruction increases a teacher’s ability to scaffold grade appropriate learning and to teach to students’ 
potential rather than limiting them by continual grouping and regrouping around a perceived language or 

literacy level. The goal is to move students toward independent practice while ensuring that they are 
receiving the support they need.  This is accomplished by slowly removing teacher support as students 

acquire targeted knowledge and skills, which is known as gradual release of responsibility. (Dutro & 
Kinsella, 2010: Fisher, Rothenburg, & Frey, 2007; Pearson & Gallagher, 1983) 

-Biliteracy from the Start, 2014

Biliteracy environments must place even greater emphasis on 
explicit and interactive teaching!



The Science Behind the Practice

🧠 Cognitive Load Theory 🔄 Gradual Release of 
Responsibility

I Do                We Do           You Do



Building Sociocultural Competence:
● All language varieties are valid
● All “non-standard” varieties are acknowledged and respected
● Teachers affirm translanguaging practices to honor and respect the 

language-variety identities of the students and their families

What might this look like when following 
Gradual Release of Responsibility?



Explicit Instruction Explained

Explicit instruction is a structured, teacher-led approach 
that breaks down learning into clear, sequenced steps.

Effective teachers use explicit teaching to provide instruction, 
demonstrate concepts and build student knowledge and 

skills. In explicit teaching practice, teachers show students 
what to do and how to do it, and create opportunities in 
lessons for students to demonstrate understanding and 

apply the learning.
 - High Impact Teaching Strategies Resource, State of Victoria, 2020
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What Explicit Instruction Is NOT

❌ A script or script-reading
❌ Teacher lecture all day
❌ “Sit and get” instruction
❌ Rigid, one-size-fits-all teaching
❌ Worksheets without context or modeling
❌ Telling students what to do without showing how
❌ Removing all challenge from learning
❌ Silence and compliance as a sign of success



Intentional Language Use Across Instruction:

Teachers makes decisions about WHAT language(s) WHEN and WHY…

● Teacher uses target language to model specific language objectives
● Language expectations consider students’ developmental stage and language proficiency levels 
● Emergent language learners can access their full linguistic repertoire when grappling with 

challenging content
● Teacher uses translanguaging strategically to validate linguistic and cultural backgrounds.
● Dedicated/Planned space for cross-linguistic connections (bridging)



Instructional Practices Sort 

● With your partner or group, read each 
instructional practice card.

● Decide whether the practice represents 
explicit or implicit instruction.

● Place the card on the continuum line or in 
the matching category.

● Be ready to share and explain one or two 
you debated or changed your mind 
about.
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Comprehensible Input & Output Through Explicit Instruction

The Cycle of Learning: Ideally, strong input paves the way for meaningful output. Students 
hear/see how the language works, internalize it, then attempt to use it themselves. –Understanding 

Input & Output: Krashen’s Pillars of Language Learning, American TESOL Institute, 2024

Modeling= input
Guided Practice= output
Guided Practice with Feedback= output/input/output…



Clear Learning Objectives

Definition & Purpose: Clear objectives state what students will learn and how they’ll 
demonstrate mastery. They guide both instruction and assessment. If students don’t know the 
target, they can’t aim for it.

Practical Example: Instead of: We’re learning about fractions today.
Try: Today we will compare two fractions with different numerators and denominators using 
visual models.

Common Pitfall: Avoid vague or overly broad goals like: Understand fractions. They don’t clarify 
what success looks like for students or teachers.

Dual Language Considerations: Both Content & Language Objectives! A Language Objective is 
INTENTIONALLY designed to increase access for language learners and make EXPLICIT the 
language forms they will need to ultimately meet the content objective.





My Action Plan: 

1. Choose ONE of the 5 HQIP elements you want to strengthen in your DL classroom.
2. Write exactly how you will apply or strengthen that element in your DL classroom
3. Identify one co-teacher or colleague who can observe, co-plan, or give you feedback as you try it.

✔ Clear Learning Objectives
✔ Modeling
✔ Guided Practice with Feedback
✔ Independent Practice
✔ Checks for Understanding
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How CEC Helps

★ Customized MTSS solutions

★ Coaching & PD that builds 
internal capacity

★ Equity-centered, sustainable 
systems



How Loyola Press Helps

★ Supplemental Curriculum Resources to Strengthen 
Language and Literacy Instruction Across the Tiers:

○ Phonics
○ Reading Comprehension
○ Vocabulary Development
○ Writing and Grammar
○ English Language Development



Scan here for CEC’s 2026 
Services Catalog

Every student deserves the right support. And every 
educator deserves systems that make that possible


