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Northwest ISD _ _
Professional Learning Expectations
A Culture of Leaming

PARTICIPATE POSITIVELY

LISTEN FOR AND SHARE
DIFFERENT PERSPECTIVES
WITH RESPECT

NAVIGATE LEARNING
WITH A GROWTH MINDSET

I
IDENTIFY HOW YOU WILL APPLY _ Q

THIS LEARNING TO YOUR WORK

N

SET GOALS AND PLAN NEXT STEPS

DEMONSTRATE PROFESSIONALISM




LEARNING TARGEIT

Today | will explore the importance of
student discourse.

so | can increase student achievement,
engagement, and thinking.

| know I’ll have it when | have practiced
strategies for student discourse and am
ready to apply this in my classroom.
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https://drive.google.com/file/d/1b3DCYyAXWi2p2U0dkXyg_p2X0m6XLsxM/view?usp=sharing
https://drive.google.com/file/d/1b3DCYyAXWi2p2U0dkXyg_p2X0m6XLsxM/view?usp=sharing

WHY DISCOURSE? &Q

RN
WHO DOES

MOST OF THE
TALKING IN

YOUR
CLASSROOM?




DISCOURSE DRIVES NCREASES
THINKING! RETENTION OF CONTENT

DEVELOPS
ACADEMIC LANGUAGE

INCREASES OWNERSHIP
AND ENGAGEMENT

MAKES

BUILDS CONNECTIONS

DEEP UNDERSTANDING




Academic Ddscourse

INOME SEMTENCE:

B Acedemicdscourseusesdialoguesilhinlheleamingemvironmenlinorderloganandeomenunicisice
diseper undersianding of condenl through reasonimg, argumenl caplanalion, or gueslioning of ideas.

RESEARCH:

¥ JohnHallie'srescarchslalesthal ClassroomDscussionhasancTeclsiseoln 82 Anylhingowero.40
has an imgacl on studenl bearming which can lesd bo mone han one year's grosdh moone year's lme.
This rrcans Lhal the typecal sludenl who roulinely crgages in mesninghol dassroom disowsions has
the polendial bo gain bao years of academic growth inone gear.

¥ Richacademicdiscourseeonlibuleslosulhen e pasticpaton ownershipofleaming.andehallenges
sludent thinking. (ASCD Express, Vobume 14, [ssoe 23)

WHATS THE POINT?

@ Tobuildlanguage knowhedge anddecperunderslandingthroughdEcussnogoonlenberbally.
[ ] Ric hacademicdiscussionecanbepowerfulipolstobusld-

) Reinforceslieracyskillssuchaslisioningandspeaking

O Academicvocabularylooonsirecland comrmunicalcmesaning

) Crilicallhinkingskills croalivily engagement and molivalion

) Conlentunderstandingandaidinnelaminginformalion

) Empathelicrelslionshipsandundersiandmullipleperspecives
B Acedemicdsoourssisgroundednnormsandusedby leamersloparicipate. Lhinkenticallyand

reflect on ideas, ax opposed Lo a simple comeersation.

HOW 15 ACADEMIC DISCOURSE USED BY TEACHERS?Y

Teachors use acacdhormic dsoour=es:

Tor creale sludenl-centensd learming oppsoriunilices

To formalredy azess bsarning throwgh sludenl conversations and guestions
Tor build ard renforce academic language and skills

To expose sludenls Lo conversational cues and stroctunes

Tor rmeed the diverse needs of cach sludent through acearicly of speaking
and listening skills.

Tor suppaorl Lhe socisl-ernolionasl capacily and desslopment of =sludenis

HOW IS ACADEMIC DNSCOURSE USED BY STUDENMTS?
Slucdemds use acadoemic disooursoe:

Tor leeamn froms preers: throwgh clasroorm inleraclions and problem solving
Tor lislen and communicale with olhers

To provide: opporbunilics Mor new thinking

Tor euplore unigue perspedlives, supporl ideas, and prowoke crilical
thinking

To praciice using academic confenl wocabulary




Introduction for Teachers:
Build Culture One Step at a Time

w Introduce moves individually to give
students time to learn the hand signals,
sentence starters, and the cognitive
meaning behind each action.

= Use these moves to create a classroom
environment where students are regularly
expected to listen and respond to one
another's ideas.

ANSWER

Purpose

Indicates a student has had
enough time to think and is
ready with an answer.

Starters

| have an idea...

I'm thinking...

I'm ready to answer.

CLARIFY

Purpose
Reiterating a peer's
response to make it
more clear.

Starters

He is saying that...

In other words...
Another way to say it is...

SUPPORT

Purpose

Used to offer proof or
evidence from a text or
source.

Starters

In the text it states...
For example...

That's true because...

DISAGREE

Purpose
A respectful way to indicate
an alternative opinion or
response.
\ Starters
) | respectfully disagree with...

| have a different thought.
Another way to look at it is...

e

REPEAT

Purpose

Shows the student heard a
classmate and can restate
their point.

Starters

| can paraphrase what ___
said.

| heard what___ said and

can revoice it.

CONFUSED

Purpose

Indicates the student is unsure
of the questien, the answer, or
the conversation content.

Starters

Could you say that again?
| don't understand.

I'm not following the
conversation.

AGREE

Purpose
Shows agreement with a
peer's statement.

Starters

That’s what | was thinking.
| believe that as well.
___lis on the right track.

ADD ON

Purpose

Indicates a student wants
to build upon oradd to a
peer’s original idea.

Starters

| would add that...

Building on what ___ said,
| can add...

In addition...

///;‘




Used to indicate that a
student has had enough
time to think and is
l prepared with an answer.
E:bee” gIving itw { | know what I'd

some thought... like to say,\lj
R
I'm ready to

answer.
| have an /)
idea... Ll’rn thinkinij

£ NotebookLM




Reveals the student heard
what a classmate said and
can successfully restate it.

—‘\

| can restate
what he said.

| can paraphrase
what said.

| heard what
said and
can revoice it.

| heard

say that...

| listened and
can repeat it.




Indicates a student is
unsure of the question,
the answer, or the
content of the
conversation.

'm not following
the conversation.

Could you say
| need someone to that again?
repeat and/or clarify
what was said.
| don't
understand.

& NotebookLM




Allows a student to show
agreement with a speaker
without interrupting the
flow of conversation.

That's what |
was thinking.

| was going to
say that, too!

| believe that
as well.

That's
the same
answer | got.

___isonthe
right track.

& NotebookLM




Represents that a
student would like to
add or build onto a
peer’s original idea.

J Inaddition... Building on what
____said, | can add...
When  said
‘ | would add that... ‘

that, it made me
& MotebookLM

think about...




SUPPORT

Students use their hands

to reveal that they can
offer proof or concrete
evidence for an idea.

In the text

|t states. .. | know that is

correct because

or example,... Thats true
because
V
[ Ingfact, & J
SN

& Mote

bookLM
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A respectful way to
indicate an alternative
opinion or divergent
response to the current

thread.

I'm wondering

| have a different
about...

thought.

| hear what __is
saying, but what

about...

| respectfully Another way to
disagree with... look at it is...

£ NotebookLM
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Symbolizes how one
student can reiterate a
peer's response more
clearly, refining the
group's understanding.

| know what Another way
means. He's saying... to say it is...
h

[He IS saying _l/
In other

that...

R
PEefi,.
CLARIFY [ =




GRAND
CONVERSATION




LEADAWARD
STRATEGIES
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MOVEMENT AND DISCOURSE

Texas Two-Step

Purpose
Students help each other remember critical information associated with key words,

concepts, topics, skills, or texds.

13 Classroom Management

Materials

) . . +  Rehearse the movement in step 8 before adding the academic content.
= Listof words, concepts, topics, skills, ment questions, or texts to A =

each round =  Consider using the hallway or a larger common area for this strategy.

, e *  Remind students there will b2 no harm or humiiation for incorrect answers becauss
Texas Two-Step template (English/Spanish)

Music correcting mistakes is 3 sign of inteligence!

Instructions 11 Differentiation
Select slide(s)/music prompt{s) and project for students to see (if using the provided *  Promote access by allowing students to preview the prompisiquestions or allowing
template).

the uss of teachen'sh

"rramiTe ot e = infte lme & i L Fomi e = . . .
Organize students into line A and line B, facing each other. Promote access by allowing students to us abulary journals or visual supports.

Present an impartant word, concept, topic, skill, assessment question, or tesd. Frovide response support by offering word banks or thinking stems to answear the
Students do the T ! - prompts.

= Siep 1 - Line A students share everything they know about the concept in 20

seconds.

@ Think It Up!

Present another important word, concept, topic, skill, assessment question, or texd *  Have students think more desply about the concept by responding to a Think it Up

= Step 2 - Line B students add at l=ast 1 more idea.

Line A and B students switch rodes, sharing what they know in a Texas T . prompt as an exit ticket or journal entry:
Play country music as students get 3 new partner: Make 3 connection among the wonds, concepts, togpics, or s
*  Line A students fake 1 step to the right, then line B students take 1 step to the fight — Summarize one idea you know better after this activity than you did before.

*  The last person in line & and the last person in line B walk through the middle to Encouwrage students to use lead4ward's Thinking Stems (English/Spanish} to frame

the other end. their respo if nesded.
= Mow each person should hawve a new pariner!

Present another word, concept, topic, skill, assessment question, or text to continue the

ify a5 appropriate. C C
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MOVEMENT AND DISCOURSE

Stand, Stick, or Stray

Purpose
Students take a stand to share and defend their opinions but are willing to consider other

points of view.

Materials

« Question or issue

« 5igns around the room designated for each point of view

Instructions

1.

Present students with a question or issue that can be answered from vanous points of
view:

s pro— con — neutral

+ always true — never true — sometimes true

+ extremely important — somewhat important — not important

2. Students take a stand by moving to an area of the room reflecting their opinion.

3. Student groups huddle to develop 3 reasons to justify/defend their point of view.

Randomly select one person from each group to share their 3 reasons.

5. After all groups have shared, allow a few minutes of classroom discussion.

. Students may then stick to their original point of view or stray to a new point of view
. Students partner with someone near them to justify why they stayed or strayed.

. Observe students’ thinking and clarify/verify as appropriate.

{3 Classroom Management

Model how to use discussion stems to respectfully communicate varying points of
view such as, "l respect the idea you have about , but | would like to offer
another point of view. Have you ever thought about "

Ask students to take a stand, one group at a time, to avoid movement chaos.

¢1 Differentiation

Promote access by previewing the question/issue with a supportive peerfadult or
providing a summary of the content.

Promote access by providing visual cues associated with the content or allowing the
use of teacher/student notes.

Provide access support by offering response/thinking stems to justify where they

are standing.

@ Think It Up!

Have students think more deeply about the concept by responding to a Think It Up

prompt as an exit ticket or journal entry:

— Summarize the arguments from each group.

— Predict how a controversial issue can be discussed in a way that promotes
respect.

Encourage students to use lead4ward's Thinking Stems (English/Spanish) to frame

their responses, if needed.



Mﬂwﬁfrategies phylist

MOVEMENT AND DISCOURSE

Café Conversations

Purpose
Students write respo , sketch visuals, write summaries on paper “tablecloths,” and roam
to evaluate, add to, and disc ther’s ideas.
Materials

* Paper “tablecloths” for d : (bulletin board paper)
= Markers

* Promp questions for each café

Instructions
Round 1: Think, Talk, Write
1. Organize students into groups of 3-4.
Place bulletin board paper over desks to create paper tablecloths.
Provide students with 8 prompt or question.
Students di: potential answers.

Students write their final, individual responses on their paper tablecloth.

Round 2: Think, Talk, Sketch
Students roam to another section of the room to form a new group.

Students read and discuss the writben responses.

Students place check marks beside the ideas with which they agree and question

marks beside ideas they challzenge

Provide a second prompt or guestion.

Students dis

potential sketches to visually represent their responses.

Students sketc visuals on their paper tablec

Round 3: Think, Talk, Summarize

Students roam to another section of the room to form a new group.

Students view and disc & writhen n a5 and wisu

beside the . with which they agres and question
they challenge.
how to summarize the importance of the concept represented in the
ns in 3 hashtag response.
Students write their final hashtag summaries on their paper tablec dents may
hawe different hashizgs.)
serve students’ thinking and clarifyverify as appropriate.

SEE IT IN ACTION €

13 Classroom Management

Aroll to each new

te acoess by allowing stedents to use teach
students with a supportive peer.

Provide re support by allowing students to dictate their ideas to a scribe.

@ Think It Up!

*  Have students think more deeply about the « ;ponding to a Think It Lip

prompt as an exit ticket or jounal entry:

Evaluate all the re read and viewed, and select the bast writhen
response, the best wisual, and the best hashtag summary.

* Encowrage students to use leaddward's Thinking Ste: English/Spanish] to frame

zas, if needad.
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MOVEMENT AND DISCOURSE

Vote with Your Feet

Purpose {3 Classroom Management

Stude wove to 3 part of the roomn that reflects their response and explain their “wote” to . . e
) ’ 4 a P * Require each student to orally explain and write their justifications so that each
others in the group. B

student participates fully.

Mode! or role-play how students

Materials

Cwestion for students” vote

cast their vote.
Arnswer choice signs (optional)
10 Differentiation

Markers {optional) *  Promote access by allowing students to preview the question or think through an

Chart paper (optional)

. answer with a suppaortive adult
Instructions Promote access by providing a quick written or viswal summary of each concept or
Pose a question to the whole class that allows for vanous comect responses alowing the use of studentiteacher notes.
upport by offering thinking stems, dictating a res

scribe, andfor using speech-to-text or word prediction support.

@ Think It Up!

*  Hawve students think more deeply about the concept by responding to a Think i Up

prompt as an ket or journal entry:
—  Sequence the labeled conceptis from the ones you know least to the one:
know the best. Find a friend to coach you on the one you know the least.

=

Stems (English/Spanish} to frame
scter would YO W

Students. w
BrEWer.
4. Students
their vote by dew g 3 list of reasons.
Ask for student pop-out responses.

Cioserve students' thinking and clarnifyfverify a= appropriate.




Academic Discourse

W ONE SEMTENCE:

ogucewilhinlheleamingemnvironmentinonderog amandoo memunical o
diveper understanding of condenl throwgh reasoning. argumenl eaplanation, or guestioning of ideas.

RESEARCH:

@ Johniallic = At lngovero. 0
hiaas an i ] hi i one years time.
This rmeans Lhal the typical sludent who roulinedy cngages inmeaninghol dlagssroom disowsssons has
thi polenlial Lo gain bao years of academic growdh in one goar.

¥ Richacademicdiscourseconbibubesiosulhenbicpadicpationoenershigodfleaming andohallenges
sludenl thinking, (ASCD Expross, Volume 14, |Ssue 22)

WHATS THE POINT?

B Tobuildlamguage, knowledoe anddecpenundersiandingihroug bdcussingeonlenbverbally,
il Richacademicdiseussion nbepoweriulioolsbobuld

) Beinforcesieracyskillssuchashsieningandspeaking

sLruclandcomrmunicalcmesaning
engagemenlandmadicalion
Aamninginformalion

L) Empalhelicrelslionshipsandun andmullipleperspecinees

B Academicdiscourseisgroun:
refloct on ideas, ax opposed Lo a simple comeersali

HOW 15 ACADEMIC DISCOURSE USED BY TEACHERSY

Tieachors use

T farma

To build an

T ewpose shudenls Lo commersalional cues and structures
eree necds of cach sludenl through a varicly ol speaking
=,
ocial-ernolional capacily snd deselopmenl of Sludenis

HOW 1S ACADEMIC DISCOURSE USED BY STUDEHTS?
Sludemils use acadernic disooursae:

Tor Lesrey from peeers: Lhinough o aorm inleraclions and proddem solving
Tor isben and communicale with olhers

To provide opporlunilics lor now thinking

To explore unicp seclivies. supporl ideas, and p

thirikiing

Tor prasc Licer wsing academic confond wocabulary




“Students learn best when they have
opportunities to discuss, debate, and
explain their thinking.” — John Hattie
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WANT ATTENDANCE CREDIT?"

To receive attendance credit for all sessions, you must fill out the feedback

orm after each session. You can get to the feedback form by using the tinyurl
below or scanning the QR code. Please do so within 30 minutes of the session==mg’
ending. You will receive a copy of your response, so you can make sure you '

7our survey and to check attendance. Save this for your records!

https://tinyurl.com/ENGAGE26FB
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