OFF THE BENCH AND
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ACTIVE GRAMMAR STRATEGIES
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LEARNING TARGEIT %@

Today | will add movement-based strategies
and practical editing practice to my
instructional toolkit,

so | can make grammar engaging and increase
student transfer of language conventions into
their own writing.

| know I’ll have it when | can identify strategies
that | can incorporate into my instructional
practice.
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1990s-2010s: From Drills to Context 2020-2026: The Modern Frontier

The “Skill and The Rise of Application over Grammar for Multimodal & The Science of
Drill" Era Contextual Learning Identification Comprehension Al Literacy Reading Shift

Identify Use Verbs
. Nouns/Verbs & Nouns
A | in Writing

The “Skill and The Rise of Application over Grammar for Multimodal & The Science of
Drill” Era Contextual Learning Identification Comprehension Al Literacy Reading Shift
Students used worksheets and Instruction shifted to "mentor Modern standards prioritize Students combine sentences Learning to use Al tools Renewed focus on sentence-level
sentence diagramming to texts” and mini-lessons to apply using verbs and nouns ever and analyze mechanics to uniock responsibly while adapting mechanics as a foundaticnal

memorize rigid rules in Isolation. grammar to student writing. simply finding them on a list. the meaning of difficult texts. tone for emails and blogs. pillar for reading success.



01 PROGRESSION OF
GRAMMAR INSTRUCTION

Where does your
current grammar
instruction fall on this
progression?

How often are
students applying
grammar knowledge
to writing or reading?

1990s5-2010s: From Drills to Context

The “Skill and
Drill” Era

The "Skill and
Drill” Era

Studenrts used worksheets and
sentence diagramming to
memarize rigid rules in isolation.

The Rise of
Contextual Learning

The Rise of
Contextual Learning

Instruction shifted to “mentor
texts” and mini-lessons to apply
grammar to student writing.

Application over
Identification

Application over
Identification

Modem standards priontize
using verbs and nouns ever
simply hnding them on a list.




01 PROGRESSION OF
GRAMMAR INSTRUCTION

Where does your
current grammar
instruction fall on this
progression?

How often are
students applying
grammar knowledge
to writing or reading?

2020-2026: The Modern Frontier

Grammar for
Comprehension

Grammar for
Comprehension

Students combine sentences
and analyze mechanics to uniock

the meaning of difficult texts.

Multimodal &
Al Literacy

Multimodal &
Al Literacy

Learning to use Al tools
responsibly while adapting
tone for emails and blogs.

The Science of
Reading Shift

The Science of
Reading Shift

Renewed focus on sentence-level
mechanics as a foundational

pillar for reading success.




Word Study

Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking
3.2 Beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell.
3.3 Vocabulary. The student uses newly acquired vocabulary expressively.

Application

Instructional Focu e

by

3.2(A) demonstrate and apply phonetic knowledge by: 3.2 demonstrate and apply spelling knowledge by:
(i) decoding multisyllabic words with multiple sound-spelling (iv] spelling multisyllabic words with multiple sound-spelling
patterns such as eigh, ough, and en patterns (5)

g
decoding multisyllabic words with closed syllables; open spelling multisyllabic words with closed syllables; open syllables;
syllables; VCe syllables; vowel teams, including digraphs and > VCe syllables; vowel teams, including digraphs and diphthongs; r-
diphthongs; r-controlled syllables; and final stable syllables controlled syllables; and final stable syllables (R)

—

(iii) decoding compound words, contractions, and abbreviations (iii) spelling compound words, contractions, and abbreviations (R)

3.2 demonstrate and apply phonetic liv) decoding words using knowledge of syllable division patterns s (v) spelling words using knowledge of syllable division patterns such

knowledge while reading and such as VCCV, VCV, and VCCCV with accent shifts

spelling
(v) decoding words using knowledge of prefixes — (vi) spelling words using knowledge of prefixes (5)

as VCCV, VOV, and VCCCV (5)

(vi) decoding words using knowledge of suffixes, including how they
can change base words such as dropping e, changing y to i, and >
doubling final consonants

(vii) spelling words using knowledge of suffixes, including how they
can change base words such as dropping e, changing y to i, and

doubling final consonants (R)
(vii) identifying and reading high-frequency words from a research-



Iead@ | Snapshot — Grade 3 English Language Arts and Reading

Writing

Compaosition: listening, speaking, reading, writing, and thinking using multiple texts
3.11 Writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions.
3.12 Genres. The student uses genre characteristics and craft to compose multiple texts that are meaningful.

Application Tools to Know (Writing Process) 10
3.11(A) plan a first draft by selecting a genre for a particular topic, purpose, and audience using a range of strategies such as brainstorming, freewriting, and mapping

3_11”‘.} compose “tﬂml"f texts “"Idl.ll:"l"lg 3.11{3] dm drafts into a fCIICUS-Eﬂ, structured, and coherent p'iEI:E of Wﬂ“ng b'f:
personal narratives and poetry, i) organizing with purposeful structure, including an introduction and a conclusion (R)
l.ISiI"IE genre characteristics and “i] dE‘I-'EIClping dn Eng'ﬂgi“g idea with relevant details ‘R}

craft . . . L -

3.11(D) edit drafts using standard English conventions, including: (5)
[} complete simple and compound sentences with subject-verb agreement (R)
(i) past, present, and future verb tense (R)
(iii) singular, plural, common, and proper nouns (5)
(iv) adjectives, including their comparative and superlative forms (5)
(v) adverbs that convey time and adverbs that convey manner (5)
[vi) prepositions and prepositional phrases (5)
(vii) pronouns, including subjective, objective, and possessive cases (5)
(viii) coordinating conjunctions to form compound subjects, predicates, and sentences (5)
(ix) capitalization of official titles of people, holidays, and geographical names and places (5)
(x) punctuation marks, including apostrophes in contractions and possessives and commas in compound sentences and items in a series (5)
(xi) correct spelling of words with grade-appropriate orthographic patterns and rules and high-frequency words (R)

3.12(B) compose informational texts,
including brief compositions that
convey information about a topic,
using a clear central idea and
genre characteristics and craft (R)

3.12(C) compose argumentative texts,
including opinion essays, using
genre characteristics and craft (R)

3.12{D) compose correspondence such as
thank you notes or letters
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0?2 GRAMMAR PROMISES 2020-2026: The Modern Frontier

Grammar for Multimodal & The Science of
Comprehension Al Literacy Reading Shift

adapting tone
o)

Young Writers

nto the

CONVENTTONS
OF LANGUAGE

Grammar for Multimodal & The Science of
Comprehension Al Literacy Reading Shift
Students combine sentences Learning to use Al tools Renewed focus on sentence-level
and analyze mechanics to uniock responsibly while adapting mechanics as a foundational

the meaning of difficult texts. tone for emails and blogs. pillar for reading success.
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09 Waitforlt. .. Ellipses to Indicate a Pause or Break

e S

Standard  Use an ellipsis to indicate a pause or break.

Focus Phrase T use an ellipsis to make the reader pause.”

Invitation to Notice ~ Suddenly the food stopped flying, the glares ceased, and the bearings

miraculously stopped. What filled the void was . . . well . . . a void.
—Neal Shusterman, Scythe

Power Note ‘Vritsrs nave many choices to punciuate a patse, Iin the Neai Shusterman
modal, commas prompt the reader that a snort pause 15 needed o
ideas. in tha second sentance, the ellipsis is used to
"pause, really slowing the re

Invitation to Compare  Suddenly the food stopped flying, the glares ceased, and the beatings
and Contrast  miraculously stopped. What filled the void was . . . well . . . a void.

The floor was mopped, the dishes were put away, and the countertops
gleamed in the sunlight. What was left on the chore list was . . . nothing.




3rd Grade - Quarter 1 Grammar Promises

apitalization
O I capitalize proper nouns to show the names of
people, places, and things.

O I capifalize titles.

[ I use nouns to show a picture of people, places, and
things.

O I use plural nouns to show more than one person,
place, or thing.

[ I use apostrophes to show either gwnership or
contractions.

[] T use verbs to show fime: past, present, and future.

lling

O I can spell words with blends. (-bl, gr, str, tw, nd, sp,
mp, rk)

O I can spell words with digraphs. (ch, ph, sh, th, wh)

O I can spell words with vowel feams.
(oo, ou, Ui, u, ew, ue, oa, oe)

[J I can spell words with diphthongs. (aw, au, ew, oo,
oi, oy, ow, ou)

O I can spell multisyllabic words with closed syllables.

O I can spell multisyllabic words with_open syllables.

O I can spell multisyllabic words with VCe syllables.

4th Grade - Quarter 1 Grammar Promises

apitalization
[J I capitalize proper nouns to show the names of
people, places, and things.
[J I honor nationalities and languages by
capitalizing them.




02 GRAMMAR PROMISES
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Active Synthesis: Why Use Whole Brain Teaching?

PHASE 1: FROM PASSIVE TO ACTIVE ENGAGEMENT
ACTIVATE MULTI-SENSORY LEARNING ACHIEVE 100% STUDENT ENGAGEMENT

% —
o) i b "

1 (—IY P 2" &
= AN | ST

Ensure every learner is fully involved and participating in the lesson.

Move beyond surface-level facts to a profound grasp of the topic.







4th Grade - Quarter 1 Grammar Promises

apitalization
U] I capitalize proper nouns to show the names of
people, places, and things.
I I honor nationalities and languages by
capitalizing them.

sage

[J I use nouns to show a picture of people, places,
and things.

[ I use plural nouns to show more than one person,
place, or thing.

L] I use apostrophes to show either ownership or
confractions.

[ I use quotation marks to show people talking.

Spelling
] I spell multisyllabic words with knowledge of open
and closed syllables.
[J I spell words with advanced consonant patterns.
LJ I can spell multisyllabic words with VCe syllables.
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Commas in a Series

She likes ggmlzing,

cats, knitting, and

hrases in a |

P eries o list oﬁ redding.

list of three or
more words




03 rracmicacpracTice  Find examples in books and take note.
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Amelia Earhart
Written By:Oliver Basham

Amelia Earhart was an important historical figure because her
actions inspired other women to follow their dreams. She broke
the women's altitude record by flying to 14,000 feet. This is
important because she wasn't afraid to break down barriers.

Amelia Earhart was very adventurous. She broke the woman's
altitude record by flying to 14,000 feet. | scooped this information
from the timeline in doc a. She was very hardworking. This
makes me proud of her as a woman and the historical figure that
she was.

Amelia was super courageous. This is important because she
wasn't afraid to break down barriers. | picked up this information
from doc a. For example, she flew by herself across the Atlantic
ocean. She convinces me to be a leader. She convinced me to
be a leader because she was willing to work as a teacher, nurse,
photographer, secretary, social worker, and a truck driver.

In conclusion Amelia was very fearless, courageous, brave, and a
leader. Amelia had to put up with difficult conditions on her many
flights such as, her wings were covered in ice, and the altimeter
stopped working but she landed safely in Ireland. She was willing
to do anythingl

Amelia Earhart

Written By:
Davis Dodd

Amelia Earhart was an important historical figure because she
was the 16th woman to earn a pilots licence. She was important
because she was the first woman to begin the attempt to fly
around the world. This was important because she broke down
barriers, and her actions inspired women to follow their dreams.

Amelia Earhart was very fearless. She was the first woman to
begin the attempt to fly around the world. | picked up this
information from the timeline on Document A. Amelia Earhart
was also very brave. She was a great leader and has inspired me
to be a leader too.

Amelia was very courageous. From Document A it said that this
was important because sheAbroke down barriers, and her actions
inspired women to follow their dreams. For example she flew to
14,000 feet, and she was the 16th woman to earn a pilot's
licence. Amelia Earhart was also a leader. But she wasn't just a
leader, she is someone that women look up to for now and
forever.

Amelia Earhart's achievements prove that she was determined,
confident, and adventurous. But on June 1st 1937 on her trip
around the world, she disappeared. This was sad but we still
remember Amelia Earhart today, and always.
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what changed? What is the effect of the
change?

Mentor Sentence: The Little Red Pen began
to r-r-r-r-r-r-r-o-l-l-1-l-1-l-l-l...right to the
edge of the desk.

A. The Little Red Pen began to roll...right to
the edge of the desk.

B. The Little Red Pen began to r-r-r-r-r-r-r-
o-l-I-1-1-1-1-l-l right to the edge of the desk.

C. The Little Red Pen begins to r-r-r-r-r-r-r-
o-l-I-I-1-1-l-l-l...right to the edge of the desk.




Mwﬁwgilrategies phylist

REHEARSAL AND PRACTICE

Each One Teach One
Purpose 13 Classroom Management

Students collaborate to coach each other about complex words, visuals, problems,

questions, texts, or assessment items » Role-play how to huddle with like groups and how to return to home groups to teach

the assigned topic.
Materials
s [Each One Teach One handout (4 assessment questions, each on a different color
paper)
« [Each One Teach One assessment guestions template (English/Spanish)

@ Diff fati
» Promote access by previewing and summarizing the 4 tfopics.
« Promote access to text by providing auditory, summarized, or electronic text andfor
offering text in manageable chunks.

Instructions

. ) o ) Promote access by parinering with a supportive peer for read-alouds, allowing text-
. Organize students into groups of 4. This is their home group.

to-speech supports, or allowing visually supported text.

. Assign each student a different word, visual, problem, Think [t Up question, text
d ! P ! e ' Provide response support by allowing students to use audio/video support to record

excerpt, or assessment guestion.
. Studenis get up and find others with the same topics/ftasks. They huddle together to
think, talk, and prepare to teach their topicftask by answering questions such as:

their teaching points and/or allowing speech-to-text or word prediction supports.

Topic/Words: How can we summarize and teach this? Q Think It UPI

Visual: If the visual could talk, what would it tell us? + Have students think more deeply about the concept by responding to a Think It Up
Practice Problem: What is it about? How can we solve it? prompt as an exit ticket or journal entry:

Think It Up: How can we explain and justify our answer? — What generalization can you make about all 4 guestions or concepts?

Text How can we summarize the most important parts? Encourage students to use leaddward’s Thinking Stems (EnglishfSpanish) to frame
Test ltem: How can we justify the correct answer? their responses, if needed.
. Students return to their home group of 4.

. Each one teaches one about their assigned topic or task.

. Repeat steps 3-4 until each student has taught the assigned 4 topics or tasks.

_ Observe students’ thinking and clarify/verify as appropriate.

. Students summarize what they learned and note how to avoid mistakes about thezse

topicsftasks in the future.

what changed? What is the effect of the
change?

Mentor Sentence: The Little Red Pen began
to r-r-r-r-r-r-r-o-l-l-1-l-1-l-l-l...right to the
edge of the desk.

A. The Little Red Pen began to roll...right to
the edge of the desk.

B. The Little Red Pen began to r-r-r-r-r-r-r-
o-l-I-1-1-1-1-l-l right to the edge of the desk.

C. The Little Red Pen begins to r-r-r-r-r-r-r-
o-l-I-I-1-1-l-l-l...right to the edge of the desk.




st ategies phylist

EXTENDING THINKING

Three's a Crowd
Purpose

Students analyze three different visuals, determine which one does not fit, and then create
a connected word or visual to complete the Three’s a Crowd organizer.

Materials
« Three's a Crowd handout (triangle with a visual at each point)
Three's a Crowd template (English/Spanish)
Scissors
EBlank paper
Tape
3D physical models, optional

Instructions
1. Provide each student with a triangle and a different visual at each of the 3 points (using
the handout or a 3D model).
2. Organize students into groups of 3.
3. Each student describes the importance of one of the visuals. “If this visual could talk, it
would tell us -

. After each visual has been reviewed, students discuss which visual is not a “fit” with the
other two and cover that visual with a sticky note (or remove the 3D visual that does not
fit).

. Students sketch another visual in place of the misfit (or create another 3D model) to
complete the triangle so that all 3 points are connected.

. Students write a phrase explaining how all the visualsiwords are connected in the
center of the triangle.

. Challenge Extension: Students take the discarded visual and create a new triangle with
3 connected visuals or words. They pass the friangle to another group who must write
the connection statement in the center of the new Three's a Crowd triangle.

. Observe the connections students are making and clarify/verify as appropriate.

£¥ Classroom Management

» Rehearse the strategy with simple visuals (candy, soft drinks, etc.) before using it
with academic content.

@ Diff fati
s Promote access by allowing students to preview the wordsivisuals with a supportive
peer, allowing use of notesfjournals, and/or providing access to digital visuals.

@) Think It Up!

+ Have students think more deeply about the concept by responding to a Think It Up
prompt as an exit ticket or journal entry:
— Make an inference about how these visuals could be used in an assessment

question.

— Write a paragraph explaining the connection among the visuals.
Encourage siudents to use leaddward's Thinking Stems (English/Spanish) to frame
their responses, if needed.

what changed? What is the effect of the
change?

Mentor Sentence: The Little Red Pen began
to r-r-r-r-r-r-r-o-l-l-1-l-1-l-l-l...right to the
edge of the desk.

A. The Little Red Pen began to roll...right to
the edge of the desk.

B. The Little Red Pen began to r-r-r-r-r-r-r-
o-l-I-1-1-1-1-l-l right to the edge of the desk.

C. The Little Red Pen begins to r-r-r-r-r-r-r-
o-l-I-I-1-1-l-l-l...right to the edge of the desk.




Tic Tac Tally

Choose three editing tasks in a row, column, or diogonally to win the game board below.

Find and
correct 2

misspelled
words.

Check that
commas are
used when
listing ifems in
a series.

Adjust a
punctuation
error (comma
usage).

Locate and fix
2 punctuation
errors (periods
and guestion
marks).

Verify that the
verb tense
(past, present,
future) is
correct in 3
senfences.

Find where I
have combined
fwo sentences
with a comma

and an ‘and.’

Check and
correct
capitalization
of the pronoun

Determine if
each sentence
has a subject
and a verb.

Locate and
edit 2
capitalization
errors.
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% Good afternoon, Melissa

Hi Claude. | need a short paragraph for 4th graders with a sports theme. It can be
fiction or non-fiction. The sentences in the paragraph need to be numbered like this
(1), (2), etc. A few sentences need to have grammatical errors in them so that
students can identify the needed changes from multiple choice questions. The
grammatical errors need to come from the attached image of 4th grade grammar
promises. Can you write 2-3 multiple choice questions with answers asking about
the changes needed in the sentences using STAAR formatting? One of the questions
can have the answer of "no change is needed.”

+ Sonnet 4.6 -




03 PRACTICAL PRACTICE

_iam is writing a story about his little sister’s recent soccer game.
Read this paragraph from Liam’s writing and look for corrections he
needs to make. Then answer the questions that follow.

(1) Last Saturday, the Wildcats played in their biggest
soccer game of the season. (2) The team had practiced al
week, learning new plays and building their teamwork. (3) In
the second half, Maya kicked the ball with all her strength,
and it soared into the net. (4) The crowd went wild, cheering
for the Wildcats' incredible victory. (5) After the game,
Coach Rivera said, Wildcats, you showed heart out there
today.” (6) Every p\ouer felt proud knowing their hard work

had paid off.




(5) After the game, Coach Rivera said, Wildcats, you
showed heart out there today.”

What change, if any, should be made to sentence 57

A) Change Coach to coach

B) Insert quotation marks before Wildcats

C) Change showed to shows

D) Remove the comma after said




EDITING THREE READS

Read for Context

e What is happening in
the sentence?

Read for Information

e What do you notice about

the way the author wrote
the sentence?

Read for the Question

e \What is the effect of the

changes in each answer?
e Which one is correct?
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O3 PRACTICAL PRACTICE Read for Information

e What do you notice about

. . . L. . the wau the author wrote
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the sentence?
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soccer game of the season. (2) The team had practiced al
week, learning new plays and building their teamwork. (3) In
the second half, Maya kicked the ball with all her strength,
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today.” (6) Every p\OLer felt proud knowing their hard work
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Read for the Question

e \What is the effect of the

changes in each answer?
e Which one is correct?

(5) After the game, Coach Rivera said, Wildcats, you
showed heart out there today.”

What change, if any, should be made to sentence 57

A) Change Coach to coach
B) Insert quotation marks before Wildcats
C) Change showed to shows

D) Remove the comma after said




voned : :
i strategies phylist

EVIDENCE OF LEARNING

Mind Bender

Purpose
Students collect evidence that misconceptions and false assumptions have been corrected.

Materials
* Mind Bender handout (printed or projected)

* Mind Bender template (English/Spanish)
* Notebook paper (if handout is projected)

Instructions
. Project the Mind Bender handout.

. Students think about how their previous misconceptions have done a “mind bender,”
adapting and changing into new, confirmed information.
. Students use Mind Bender stems to write about what they have learned:
* | used to think but now | know
» |usedtobecluelessabout  butnow!lknow
. Students get a partner to share/compare and talk about the new ideas they have
learned.
. Evaluate students’ Mind Bender responses, adjust instruction accordingly, and

clarify/verify the dispelled misconceptions.

¥ Classroom Management

Model the strategy using a think-aloud.

12 Differentiation

Promote access by partnering with a supportive peerfadult.

Promote response support by providing an idea bank/anchor charts/vocabulary
journals and allowing students to dictate ideas to a scribe.

Promote response support by allowing students to develop responses using a
speech-to-text or word prediction support with a digital version of the Mind Ben

template.

@ Think It Up!

Have students think more deeply about the concept by responding to a Think It Up

prompt as an exit ticket or journal entry:

— Create a visual to teach the new idea you know best. Then teach a peer the
concept.

Encourage students to use lead4ward’s Thinking Stems (English/Spanish) to frame

their responses, if needed.
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WANT ATTENDANCE CREDIT?"

To receive attendance credit for all sessions, you must fill out the feedback

orm after each session. You can get to the feedback form by using the tinyurl
below or scanning the QR code. Please do so within 30 minutes of the session==mg’
ending. You will receive a copy of your response, so you can make sure you '

7our survey and to check attendance. Save this for your records!

https://tinyurl.com/ENGAGE26FB

i
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