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Engage warm-up

Introduce Yourself 

Name
School
# of years in SEAC

Play “2 Truths, 1 Lie”
SEAC Style

Share 3 experiences

in SEAC/Behavior,
guess which is the lie

A student threw awater bottle andbroke a TV
A student eloped intothe woods and wasnot found until thenext day

A student painted apoem on the walloutside the
classroom



SEAC Guidebook/Phases
Room Structure
SEAC Crisis Plans
Lunch
Partnering With Teachers
SEAC Support Team (SST)
Emergent Tree
Social Skills Lessons
Jeopardy

AGENDA FOR TODAY’S
LEARNING



SEAC
GUIDEBOOK

https://docs.google.com/document/d/1Q8tJ-qY8a7MaOQ12BM0LtVYz8mPeN-Q2/edit
https://docs.google.com/document/d/1Q8tJ-qY8a7MaOQ12BM0LtVYz8mPeN-Q2/edit


INTRO PHASE

Consult with BI and/or SPED coordinator/coaches in
regards to special circumstances that may allow a
student early transition to the classroom

Student receives all instruction for ten days in
SEAC
Student must meet behavior percentages
(goals) for 10 days to earn the first out class
Staff will collect data on pint sheets/DBRCs,
develop baselines, and familiarize student
with SEAC program
Staff will build rapportand set goals for
earning priviliges and improving behavior

Students initially entering the SEAC
program will receive all instruction in
the SEAC classroom for 10 days. He or
she should enter SEAC with IEP goals
inall areas they are removed from the
general education classroom,
including electives and specials.

Other Criteria to Consider:
If there has been a
restraint/incident, that day should
not count
If the CDR/Safe Room was used for
target behavior, that day shoud not
count



INTRO
PHASE

Elementary:
Utilize a workshop model in the SEAC
classroom

Secondary:
structure work to align with gen ed

Utilize grade level materials, resources,
charts for instruction
Implement accommodations/
modifications
Begin building relationshipbetween
stduent and gen ed

Behavior addressed at all times:
Build rapport
Provide reinforcement

Implement reinforcement system
determineindividual reinforcements
determine triggers
Structure a work/break system

Compliance training
Frequent reinforcement
Build stamina based on academic
ability
Break/work system

Academic Tools for
Successful Support 

Behavior Information

After review of the student’s baseline data
recorded in the SEAC classroom, the SEAC
teacher or support team will determine
individualized minimum performance
goals that must be met before tansitioning
ot a less restrictive special or general
education setting.



Intro Phase Trackers



PROGRESS
PHASE
Students experiencing high levels of success
on behavioral objectives will be considered
for the opportunity to transition to up to two
classes in a less restrictive educational
setting. 

Students begin working towards earning
out of SEAC  
Students can earn up to two out classes
Student is meeting behavior
percentages/goals for 3 consecutive weeks 
SEAC staff is responsible for data collection
on data trackers/DBRCs in/out of SEAC
SEAC monitors academic progress in all
settings 

Student completed a minimum of 10
days in the SEAC classroom and was
successful on BIP goals
Determine if compliance and
physical aggression goals are met
satisfactorally
SST with Checklist information

Transition to Progress:



PROGRESS PHASE
The progress phase is divided into two stages to provide students
with a gradual transition back into a less restrictive environment.

This structured approach allows students to build the skills,
confidence, and independence needed to be successful while

continuing to receive the appropriate level of support throughout
the process.

Full support in gen education classroom:
SEAC teacher has all materials ready
for the student
SEAC teacher reviews expectations
with student 
SEAC staff will model and explain
behavior strategies for the gen ed
setting
SEAC staff will document support
needed

After at least 5 consecutive days:
The gen ed teacher will prepare
academic materials for the student
Student will follow schedueled
activities with peers (IEP)
SEAC staff will encourage
independent transitions
SEAC staff will support the gen ed
teacher in implementing behavior
strategies

Stage A Stage B



MERIT PHASE
Students are successfully attending three or more out classes in a
less restrictive setting with minimal SEAC staff support. This can
include resource or applied classes depending on the student’s
academic needs. 

The ARD committee should meet to change the schedule
of services. 
There should be minimal SEAC support and no cases of
intense incidents and/or disciplinary referrals. 
All academic needs should be met through general
education, resource support, CC, and/or content mastery. 

Supports

Students must have 3 consecutive weeks of meeting behavioral
percentages in the three or more classes. 



GRADUATION
PHASE
At this point, the student’s instruction is outside of the SEAC
classroom with minimal to no SEAC staff support. However, the
student’s BIP and intervention support are available as needed. In
addition, the regular code of conduct remains in effect.

Daily datasheets continue to be used to track process
across all enviornments
Behavior charts and academics have been transferred to
teacher of record/resource/applied teacher with minimal
SEAC consultation
The SEAC support team begin fading back support

When a student is in the graduation phase:



EXITING
SEAC
The team may recommend the student exit
the SEAC program and return to their home
campus (or previous instructional
arrangement prior to SEAC), if the student has
remained successful during the fading of
SEAC support

Graduation is considered after the
student is successful for two consecutive
grading periods.

An ARD committe must decide if the
student is eligible to exit the SEAC
program
The ARD committe will create a
transition plan for that student to
return to their home campus or
previous instructional setting
The ARD committee may
recommend additional staff support
for a limited period of time toensure
the student’s successful transition
back to his/her home campus

Criteria to exit:

What happens next?



SEAC RESETS
Resets are intended to teach the

student appropriate behaviors and
help them regain their social,

emotional control. 

Isolated Incidents: A student may require removal
from the general education setting for a short
duration (class period) or for the remainder of the
day. 
If a student fails to meet BIP goals for 3 consecutive
weeks, a reset in SEAC may be required. This can be 3
days or longer, as determined by the SST. 
If a SEAC student receives ISS/OSS/DAEP a reset in
SEAC should be considered, not as a discplinary
action, but as part of the teaching process and PBIS. 

https://docs.google.com/presentation/d/1zdOd-RbzqK67B8V7DI9vRm83tjDry7oYMuBU0Y35lXA/edit?slide=id.g18eb40af835_0_0#slide=id.g18eb40af835_0_0


STUDENT PROFILES
https://tinyurl.com/mpmntvt8



ROOM STRUCTURE



ROOM
STRUCTURE

Targeted Instruction
Behavior Redirection
Reinforcement
De-escalation

*The SEAC room is an instructional
setting; it is never to be used as an In-
School Suspension (ISS) placement or a
casual socialization area. 

Core Program Functions

Mandatory Visual Postings
Classroom behavior
expectations
SEAC behavior tiers
Continuum of positive
reinforcement and punitive
consequences 
Current social skill focus
Student progress charts
Crisis management plan and
calm down room protocol 
Behavioral consequence flow
chart
Master schedules (classroom,
student tiers, paraprofessional
duty)



SEAC CRISIS
PLANS
Definition of a Crisis: A crisis exists when a
student poses a serious threat to the safety of
themselves/ other students/ faculty/ staff/
property.

The Crisis Management Plan will be
implemented when all de-escalation
and CPI techniques have been
exhausted or the SEAC staff or the
administration deems it an emergency
situation. The plan will be implemented
quickly, quietly and efficiently. Disruption
of the school schedule should be kept to
a minimum.

Crisis Plan

Crisis Plan Outline

Individual Crisis Plan
Outline

https://docs.google.com/document/d/1a1lDfM900TeqlA4UNOji6FcCGKxfNdZ0xqBuRMuL_k0/edit?tab=t.0
https://docs.google.com/document/d/1v7UT6169L25-6gmyAyMI4x6htXVDddjdxz7dkgT6KCQ/edit?tab=t.ndd67vxmnhyl
https://docs.google.com/document/d/1v7UT6169L25-6gmyAyMI4x6htXVDddjdxz7dkgT6KCQ/edit?tab=t.ndd67vxmnhyl


PARTNERING
WITH

TEACHERS



SEAC MYTH BUSTERS

You only have six kids in

your room and three

paraprofessionals. Your

job must be so much

easier and less stressful

than managing a class

of 30

SEAC teachers just letkids play video games,eat candy, and dowhatever they want allday. They are rewardingbad behavior.
If I send a student to the

SEAC for 20 minutes,

they should come back

completely 'fixed' and
ready to behave

perfectly.

Once a kid goes into
SEAC, they are staying

there forever. It’s a
placement, not a

program.



GENERAL EDUCATION
AND CLASSWORK
Communication between SEAC and teachers of record is crucial
for student success. Classwork should be provided and turned into
the teacher of record to ensure that the student is exposed to and
accountable for their classroom assignments. 

For purposes of attendance, when the student is present in
the SEAC classroom, it is the SEAC teacher’s responsibility to
email absences to the teacher of record for each period. 

Attendance



CHALLENGES AND
SOLUTIONS

Proactive communication (the
good and the bad)
Coordinated goals for behavior
Modeling what successful use of
accommodations looks like in
the SEAC room
Shared responses to behavior

Retroactive reponses (only
communicating when things
are going wrong)
Unclear behavior expectations
Confusing accommodations
and implementation
Inconsistent consequences

Lessons LearnedChallenges Faced



THE 10 SECOND
UPDATE
The Reality: Gen-ed and resource teachers experience anxiety
when a student returns from SEAC because they don't know what
version of the student is walking through the door.

 1. Current emotional baseline (e.g., Regulated, Tier 1). 
2. The tool that worked (e.g., Deep breathing, 5-minute break).
3. The immediate next step (e.g., Ready for independent
reading).

A 3-Part Formula:



TAKING THE
GUESSWORK
OUT OF DE-
ESCALATION

The IRG is a deescalation “cheat sheet”
tool for teachers to 

Individual Response Guides



TRANSPARENT
DATA SHARING
Sharing objective, timely behavior data ensures every team
member has the information needed to provide consistent,
effective support across learning environments.

Share objective,not subjective, data
Use consistent data collection
Provide regular updates
Include successes, not just challenges
Connect data to action
Protect student confidentiality



SEAC EXIT
CRITERIA
Clear communication about the transition process helps general
education and resource teachers understand expectations,
prepare appropriate supports, and work collaboratively to ensure a
successful return to a less restrictive setting.

Explain the decision-making process
Share the transition plan
Discuss temporary supports
Clarify team roles
Maintain ongoing communication



TRAINING
STAFF
It is the SEAC teacher/case manager’s
responsibility to train staff on each student’s
BIP and behavior goals. 

After training, the SEAC teacher can
provide staff on their preferred method
for data collection (QR code, paper
forms, calendar reminder). 

Distribution and review and receipt of BIP
training 

Other IEP/BIP Distribution Link 

Task Distribution

Resources Needed

https://docs.google.com/forms/d/1VZBjVfQfpWh8V9AK_Pw9N67NpaBeVwVvXWqxVmL8rqc/copy
https://docs.google.com/forms/d/1VZBjVfQfpWh8V9AK_Pw9N67NpaBeVwVvXWqxVmL8rqc/copy
https://docs.google.com/document/d/1DQVy_Ld7K060MS4CGf-E0TXX2fIbKbTT6gTzY3EDsPw/copy


The 10-Second
Status Update

Ready-to-Use
Verbal Scripts

(IRG)

Transparent
Data Sharing

SEAC Exit Criteria
(Phases)

Proactive
Check-ins

Shared
Behavioral
Vocabulary

Communication



THAT’S
NOT MY

JOB



Creates
Behavior

Intervention
Plans



Plans daily
lessons based
on student IEPs



Can assist with
feeding,
dressing,

toileting, and
hygiene



Attends ARD
meetings



 responsible for
collecting and

analyzing
behavior data
to help guide

student
programming



works directly
with students

every day



modifies
curriculum and

instructional
activities to

meet students'
IEP goals



provides
parent training

as part of a
student's IEP



helps manage
student

behavior



WHO
DO YOU
CALL?



student’s
behavior plan

is no longer
working



A parent wants
to discuss

instructional
goals on the IEP



A student
needs

assistance
getting safely
from the bus

into the
classroom



A teacher
wants help
collecting

meaningful
behavior data



A student
needs

accommodatio
ns added into

tomorrow's
lesson



A student is
struggling to

stay successful
in the general

education
classroom



A parent has
questions

about why a
student's
behavior

intervention
plan was
updated



A new student
with significant
support needs
is joining the

classroom next
week



SST’S



THE WHY
Developing the SST

In order to establish a checks and balances
system to ensure the best interests of the

students are being met and to ensure that all
relevant parties are informed of intervention

changes, it is recommended that a SEAC Support
Team (SST)be developed for each student.



THE TEAM

Core Educators (SEAC, ALL general education
teachers, and resource)
Unit BI
Campus Administrator
Special Education Coach or Coordinator
Parents (if applicable)



THE MEETING
Exemplar SST

https://docs.google.com/document/d/1eWZnlgmrnHjdNW_5KW4AjH8CLORXtfSLgxEWPLX97tw/edit?tab=t.0


EMERGENT
TREE

https://www.canva.com/design/DAG4CwkVbVc/t-rOZRPO5PttQyeMVDje8g/edit
https://www.canva.com/design/DAG4CwkVbVc/t-rOZRPO5PttQyeMVDje8g/edit


EMERGENT TREE
OLD NEW



CASE MANAGER
VIEW



The competing behavior pathway is a visual
representation of the behavior change
process supported by shaping and
instruction of new skills.

COMPETING
BEHAVIOR
PATHWAY



Core Program Functions

DAILY
BEHAVIOR
REPORT CARD
(DBRC)



PROGRESS
MONITORING



SOCIAL
SKILLS

LESSONS



EMERGENT TREE
Elementary Lesson List
Secondary Lesson List

https://drive.google.com/file/d/1mgxf6vk6mHOgEdDeGXWKtSjOMCYj3EGP/view?usp=drive_link
https://drive.google.com/file/d/1x_mbYepHO5tvl_4kggzpyrHwyboNtcLK/view?usp=drive_link


EVERYDAY SPEECH
Scope and Sequence

https://drive.google.com/file/d/1k3wi5vBecPA5s_uSPFUVxGZDUPx1tQTI/view?usp=drive_link


SOLER
Scope and Sequence

Unit 1 Unit 2 Unit 3

https://drive.google.com/file/d/1SfSJxh08Hxn24HWzolJGepalIJpBGb8R/view?usp=drive_link
https://drive.google.com/file/d/1b1MrS22VFHuL98nouxxjST8gMoBkXRLF/view?usp=drive_link
https://drive.google.com/file/d/1CG1fDP0hLV8_xsBhJGyGe53dZtQX75dp/view?usp=drive_link
https://drive.google.com/file/d/146I00TSAvceCvaQCP6f85soMdMdla-lj/view?usp=drive_link


USING AI



YOUR TURN!
Pick a scenario below and create a social skills lesson using one or
more of the tools we’ve discussed to address one of the behavior

challenges the student is facing.

A student is told they cannot use a
Chromebook because they did not

complete the previous assignment. They
begin screaming, flipping desks, and
attempting to leave the classroom.

When staff block the exit, the student
escalates further.

During independent work, another
student quietly says, "You're dumb." The
targeted student immediately punches

the peer, resulting in a full classroom
evacuation.

Scenario 1 Scenario 2



The student has a trauma history and perceives neutral interactions
as threats.

The student has average cognitive ability but significant emotional
regulation deficits.

The student has mastered the skill in one-on-one instruction but
never generalizes it to peers.

OTHER FACTORS TO
CONSIDER





JEOPARDY

https://docs.google.com/presentation/d/1N6A2SrLphEIDFrKSvbQx4osRE2qTHBykZ-WVxBHzlDc/edit?usp=sharing
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