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Introductions
 What is your current 

position?
 How long have you worked 

in your current position?
 How many years of 

experience do you have 
working with young 
children with autism?
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Video and Photographs 

Please do not photograph, 
download or share any 
videos or pictures that will 
be used to demonstrate 
concepts throughout this 
training. 
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Objectives
 Describe social engagement and 

importance of social engagement for 
young children with autism

 Identify evidence-based practices (EBPs) 
that can support social engagement and 
play of young children with autism

 Review EBPs to support peer relationships 
in inclusive settings

 Develop a plan for next steps to use EBPs 
in your setting and share resources with 
colleagues
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Autism Overview

Persistent deficits in 
social communication 
and social interaction 
across contexts

01
Restrictive, repetitive 
patterns of behavior, 
interests, or activities

02
Symptoms must be 
present in early 
childhood

03
Symptoms cause 
clinically significant 
impairment in social, 
occupational, or other 
important areas of 
current functioning

04
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Overview of 
Social 
Engagement
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Developmentally Appropriate Participation
S O C I A L  E N G A G E M E N T

 Preschool
• Listening to a book as it is read 

and interacting with the reader
• Playing cars with a peer during 

free play

 Older 
Preschool/Elementary
• Asking a question during a class 

activity
• Playing a game of tag at recess

Active Engagement

Academic Engagement

Cognitive Engagement

Social Engagement
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What is linked to engagement?
S O C I A L  E N G A G E M E N T

Student Factors

• Age and 
developmental 
level

• Type of disability
• Student interests

Partner Factors

• Interaction 
behaviors

• Frequency of 
interaction

Environmental 
Factors

• Student 
groupings

• Activity types
• Instructional 

strategies (EBPs)

Adamson et al., 2009, 2010, 2024; deKruif & McWilliams, 1999; Kamps et al., 1991; Marks, 2000; McDonnell et al., 2003; McWilliam et al., 2003
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What is social engagement?
S O C I A L  E N G A G E M E N T

 Participation with others
 Development of joint 

engagement
 Beyond joint engagement

Non/passive 
engagement

Unengaged

Onlooking

Single 
engagement

Object

Person

Joint 
engagement

Supported 
joint

Coordinated 
joint
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Impact of Social Engagement
S O C I A L  E N G A G E M E N T

In school settings:

 Intervention outcomes
 Academic success
 Friendships and peer 

relationships

On the child:

 Language skills
 Problem solving skills in 

social situations
 Self-esteem and self-

confidence
 Flexibility and adaptability

Adamson et al., 2009; National Research Council, 2001; Ruble & Robson, 2007; Wong & Kasari, 2012



FRANK PORTER GRAHAM
CHILD DEVELOPMENT INSTITUTE

How does social 
engagement 
impact your 

students?
“If you have met one person with autism, 

you’ve met one person with autism”
-Dr. Stephen Shore
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Preschool Years
S O C I A L  E N G A G E M E N T

Characteristics and Behaviors:
 Wide range of receptive and 

expressive language, but likely 
delayed

 Fewer back and forth interactions
 May have emerging requesting 

skills, but likely limited joint 
attention skills

 Limited range of play skills (often 
perseverative and lower levels of 
play than expected)

 Stereotyped behaviors are no 
longer developmentally 
appropriate

Contextual considerations:
 Entering school programs – may be 

first time in group and/or more 
structured setting

 Communication partners are 
family, teachers, and peers

 May still have a “developmental 
disability” label for educational 
purposes
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Identifying 
Evidence-Based 

Practices
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How do you define 
evidence-based 

practices?



FRANK PORTER GRAHAM
CHILD DEVELOPMENT INSTITUTE

How do we define EBPs?
E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )

 Focused interventions that:
• Produce specific behavioral 

and developmental 
outcomes for a child

• Have been demonstrated 
as effective in applied 
research literature

• Can be successfully 
implemented in educational 
settings

Odom, Colett-Klingenberg, Rogers, & Hatton, 2010
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Current Review of EBPs
 Reviewed literature from 

1990-2017
 972 acceptable articles
 28 EBPs

E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )



FRANK PORTER GRAHAM
CHILD DEVELOPMENT INSTITUTE

Identifying EBPs
E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )
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Identifying EBPs II
E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )
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Identifying EBPs III
E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )
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Identifying EBPs VI
E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )
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Identifying EBPs VII
E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )
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Identifying EBPs VIII
E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )
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Why use EBPs?
E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )

 We know they work-empirically based evidence
 We know we can implement them effectively
 We can see if child is making progress and shift if needed
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Updating EBPs 
 AFIRM – AI

• New systematic review and 
meta-analysis to identify EBPs

• Development of new IEP2EBP 
tool

• Please contact Ann Sam if you 
would like to receive updates

E V I D E N C E - B A S E D  P R A C T I C E S  ( E B P S )
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EBPs to Support 
Social 

Engagement 
and Play

VM: VIDEO MODELING
SN: SOCIAL NARRATIVES
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Video 
Modeling

S O C I A L / C O M M U N I C A T I O N  E B P
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How comfortable 
are you with using 
video modeling in 
your classroom?
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Video Modeling: The Basics
 Purpose:

• Use a video recording to provide 
a visual model of a target skill or 
behavior (for teaching or for 
priming)

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Types of Video Modeling
S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G

Type of VM Role of student Role of model

Basic
A model is recorded completing 
target skill

View video made by model Serves as model performing the 
target skill  

Self-modeling
Video taken of learner performing 
skill

Learner is recorded displaying skill;  
video reviewed later

Learner is the model

Point-of-view
Skill recorded from perspective of  a 
learner

View video of skill performed, then 
demonstrate skill

Serves as point of view model for the 
skill

Video prompting
Skill broken into steps and recorded 
with pauses

Can serve as the model for 
recording,
Learner attempts each step before 
viewing other steps

Serves as model for recording
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Video Modeling Steps
PL

AN

Select type of VM
Break down task
Create VM
Introduce viewing 
equipment 

U
SE Arrange 

environment
Choose time to 
show video
Show video
Implement 
activity to elicit 
behavior

M
O

N
IT

O
R Collect and 

analyze data for 
target behavior
Fade video model
Determine next 
steps

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Implementation Checklist
S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Meet Eli
S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G



FRANK PORTER GRAHAM
CHILD DEVELOPMENT INSTITUTE

Target Behaviors

Environment
Number of 
Initiations Notes

Comments to Peers 0 Solitary Play

Greet Peers 0 Off Task

Initiate to Peers at Lunch 0 Self Talk

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Create Video Model
S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Use: Video Modeling
 Arrange environment 
 Choose a time to show 

video
 Show video
 Implement activity to 

engage skill or behavior

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Show Video
S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Monitor: Video Modeling
 Collect and analyze data for 

target behavior
 Fade video model
 Determine next steps 

based on learner progress 

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Collect and Analyze Data
S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Independently Playing with Peer
S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  V I D E O  M O D E L I N G
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Social 
Narratives

S O C I A L / C O M M U N I C A T I O N  E B P
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Social Narratives: The Basics
 Describe social situations 

and socially appropriate 
responses or behaviors for 
learners on the spectrum

 Individualized based upon 
the needs of the learner

 Provide relevant 
cues/explanations of the 
feelings and thoughts of 
others (i.e., perspective-
taking)

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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Social Narratives Steps
S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S

PL
AN

Identify social 
situation
Select type of SN
Write SN using 
criteria
Design appropriate 
display
Identify times and 
activities to use

U
SE

Introduce SN to 
student
Read SN (student or 
adult)
Review key concepts
Participate in social 
situation
Discuss (as needed)

M
O

N
IT

O
R Collect and analyze 

data for target 
behavior
Determine next 
steps
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Implementation Checklist :SN

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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Types of Social Narratives
 Social StoriesTM - Social Stories are the most well-known and frequently used 

social narrative. Developed by Carol Gray, Social Stories describe a social 
situation and appropriate behavior by using sentences that describe or direct 
the learner.

 Social ArticlesTM - Like Social Stories, Social Articles are tailored for adults.
 Cartooning - Useful when a learner does not know what someone else is 

thinking, cartooning uses stick figures and thought bubbles to depict what 
another person is thinking.

 Comic Strip ConversationsTM - Developed by Carol Gray, Comic Strip 
Conversations use simple drawings to show what people say, do, and think.

 Power Cards - Using a learner’s special interest, Power Cards provide a short 
scenario and rules on a small card that helps a learner understand social 
situations.

 Social Autopsies - Social autopsies are used after a social error occurred to help 
the learner understand the mistake.

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S



FRANK PORTER GRAHAM
CHILD DEVELOPMENT INSTITUTE

Plan - Draft Social Narrative
Learner’s point of view
Learner’s comprehension level
Story length appropriate
Language is developmentally 

appropriate
 If appropriate, have learner 

help with writing
2-5 descriptive sentences for 

every 1 directive sentence

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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Types of Sentences
S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S

Sentences that Direct

 Directive Sentences – tell learner 
what to do

Sentences that Describe

 Descriptive Sentences – answer 
basic “wh” questions

 Perspective Sentences – describe 
reactions & feelings

 Cooperative Sentences – 
describe how others may help

 Affirmative Sentences – confirm 
actions are positive
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Power Cards
 Include a scenario and a 

checklist
 Present rules and 

behavioral expectations
 Special interest used as a 

reinforcer
 Useful when a problematic 

behavior needs to be 
addressed

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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Power Card Planning
 Select social situation
 Baseline data
 Gather information about 

social situation
 Possible reasons for 

behavior (FBA & baseline 
data)

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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Power Card - Scenario
 Scenario:

 Relates to a special interest
 Includes reason why special 

interest would use the 
strategy/behavior

 Special interest uses the strategy 
(3-4 steps)

 Special interest is successful with 
strategy

 Encourage learner to use 
strategy/behavior

 Includes picture of special interest

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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Power Card - Checklist
 Picture of the learner’s 

special interest
 Written in 1st person
 Rules outline expected 

behavior
 Small (portable or place 

on the desk)

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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Using: Social Narratives
Introduce the social 

narrative to the learner
Learner or adult read social 

narrative
Review key concepts
Learner participates in 

identified social situation
Provide prompts and 

reinforcements as needed

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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Social Narratives II
Introduce peer in a class using 
a social narrative. Highlight 
activities that each student 
likes to show similarities, 
provide ideas for interactions, 
etc.

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S



FRANK PORTER GRAHAM
CHILD DEVELOPMENT INSTITUTE

Social Narratives III
Create a social story about 
responses to social situations.

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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Monitoring: Social Narratives
Collect Data:
 Frequency
 Anecdotal notes

S O C I A L  E N G A G E M E N T  &  P L A Y  E B P :  S O C I A L  N A R R A T I V E S
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How can you 
use these EBPs in 

your setting to 
support social 

engagement and 
play?
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What questions do 
you have about 

Video Modeling or 
Social Narratives?
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Application Activity and Next Steps

Think about the use of EBPs in your setting. What are some areas for 
improvement in your context related to the use of EBPs?

List at least one idea for using a foundational EBP to target social 
engagement that you would like to use next week or support a 
colleague in using.

Record at least one strategy that you would like to present about to 
your colleagues to improve social engagement in school settings.
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FRANK PORTER GRAHAM CHILD DEVELOPMENT INSTITUTE

Resources
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AFIRM
 E-learning modules for 28 EBPs

ohttp://afirm.fpg.unc.edu/
 Target audience

oSpecial and general educators
oRelated service personnel
oEarly interventionists
oParaprofessionals

 Planning, Selecting, and 
Monitoring EBPs

R E S O U R C E S

http://afirm.fpg.unc.edu/
http://afirm.fpg.unc.edu/
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AFIRM Certificates
R E S O U R C E S
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Supplemental Materials
 Implementation checklist

 Step-by-step practice guide

 Parent’s guide

 Tip sheet for professionals

 Data sheets

 Evidence-base

R E S O U R C E S
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Tip Sheet for Professionals
R E S O U R C E S



FRANK PORTER GRAHAM
CHILD DEVELOPMENT INSTITUTE

Introduction to Autism
 Module BUT, really an online, 

interactive learning experience

 Serious gaming or gamification

 Learning through …

oDoing

oAnswering

oWatching

oPracticing

R E S O U R C E S
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Newest Modules
R E S O U R C E S

Behavior Momentum 
Intervention Direct Instruction

Music-Mediated 
Intervention

Ayres Sensory 
Integration®

Augmentative and 
Alternative 
Communication
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AFIRM for Toddlers
R E S O U R C E S

Parent-Implemented 
Intervention for the 
Home Setting

Naturalistic 
Intervention in Child 
Care Settings

Reinforcement Visual Supports

Prompting Behavior Supports
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AFIRM for Paraeducators

R E S O U R C E S

Reinforcement Prompting

Time Delay Visual Supports

Supporting Peer 
Interactions
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AFIRM for Paraeducators II

 Guided Learning

R E S O U R C E S
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Timely Toolkits
Developed in response to real needs, these 
free, ready-to-use toolkits offer practical 
strategies for navigating challenging 
situations. 
Available Toolkits:
 Supporting Individuals with Autism 

through Uncertain Times (Covid)
 Supporting Adults with Autism through 

Uncertain Times: Companion Guide (Covid)
 Supporting Online Learning for Students 

with Autism
 Resources for Autistic Individuals and 

Families Impacted by War and 
Displacement

 Talking About Gun Violence with Autistic 
Individuals

R E S O U R C E S
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ASAP Intervention

 This intervention program is 
designed to help teachers, 
therapists and others foster 
the development of important 
communication and play skills 
in young autistic children, 
including joint attention and 
symbolic play skills.

 https://www.med.unc.edu/hea
lthsciences/asap/ 

R E S O U R C E S

https://www.med.unc.edu/healthsciences/asap/
https://www.med.unc.edu/healthsciences/asap/
https://www.med.unc.edu/healthsciences/asap/
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TEACCH for Toddlers (FITT Intervention)
A parent coaching early intervention 
model designed to help families better 
understand and engage with their toddlers 
on the autism spectrum.
Built on the research-based Family 
Implemented TEACCH for Toddlers (FITT) 
framework, this approach combines:
 TEACCH's Structured TEACCHing 

strategies
 Developmental and naturalistic strategies
 Hands-on parent coaching

https://teacch.com/resources/teacch-for-
toddlers-activity-photo-library/ 

R E S O U R C E S

https://teacch.com/resources/teacch-for-toddlers-activity-photo-library/
https://teacch.com/resources/teacch-for-toddlers-activity-photo-library/
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STEMIE
R E S O U R C E S

Designed and selected by 
experts to individualize 
and promote learning for 
each child in a flexible, 
growth-oriented format. 
STEMIE develops products 
and implements services to 
expand knowledge 
awareness, acquisition, 
and implementation of 
inclusive STEM evidence-
informed practices for ALL 
young children.

 https://stemie.fpg.unc.edu/
 https://stemielearningtrajectories.f

pg.unc.edu/ 
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