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CONTEXT

• With approximately 83% of information now disseminated 
visually (Zhu & Lim, 2024), the need for learners to become 
visually literate “critical consumers” (Moje 2015, in Guo et al. 
2024) is arguably of utmost importance. 

• As technological advances are being incorporated not just 
in the mass media and popular culture, but also in the 
workplace, it is important to consider how we as educators 
are preparing learners in the final phase of compulsory 
education (Riley 2024). 

• This research plans to challenge notions of creativity and 
visual practices within the classroom being limited to arts-
based curricula and aims to recognise ways in which visual 
pedagogy can be embedded across a range of subject 
specialisms.



Visual created by the researcher

FRAMEWORKS
• Questioned whether developmental 

discourses have “stunted our perspectives” 
(Sakr 2022, p.436) surrounding interpretations 
of artwork created by children & young people, 
reducing the concept or content of their 
visuals to a time period within their own 
development, rather than a celebration of 
their own sense-making practices. 

• Post-developmentalism aims to try and move 
away from the “common-sense” and “sense-
making” polarities when creating visuals 
(Deleuze & Guattari, 1987), and instead 
encourages questions of “what does this 
image intend to do for us?” rather than “what 
does this image intend to show us?” when 
engaging with visuals (Sakr & Osgood 2020).

• NACCCE Guidelines [see left] raises the 
question as to whether the notion of creativity 
is to solely benefit the learner and their 
personal and/or educational development, or 
whether creative approaches can only serve 
as a viable process in education if they have a 
quantifiable purpose.



EXISTING LITERATURE
Creativity & Play
Beauchamp (2006; 2012) expressed that 
dominating technology is reducing opportunities 
of Play.
Cook (2016) states media is a “polluting” source 
(ibid,p.3) on the minds and behaviours of 
learners. 

Educator Confidence
Low-value placed on visual materials by 
teachers (Sakr & Osgood, 2020) is in danger of
being mirrored by learners and parents alike.
Teachers may need further training on the power 
behind ongoing use of high-quality, effective 
visuals in relation to learning (Eilam, 2012).

Technology
Important to consider how an awareness of the 
need for visual literacy skills can help to support 
digital literacy in tandem for the “App 
Generation” (Gardner & Davis, 2013). This should 
be applied with criticality and meaning (ACRL, 
2011).
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SUMMARY OF 
RESEARCH GAP

Research question defines a clear focus on the Post-16 age bracket,which appears to be 
represented disproportionately throughout existing academic literature in relation to 

creative pedagogies. 

Namely, this gap falls between the academic study of Early-Years ‘Play’, as well as creative 
pedagogical approaches considered in Primary & early Secondary Education or the 

evaluation of Visual Literacy skills within Higher Education environments. 

This study identifies curriculum areas where
Visual Literacy skills can be embedded through 

sustainable and meaningful
approaches. 



Session 1

Session 2

Session 3

METHODOLOGY

Establish core understanding of existing 
visual resources and their intended purpose

Participants created their own visual 
resources using resources supplied

Participants shared their visual resources 
with the researcher/group, alongside 
justification of their concept

Exemplar visual resources created by the researcher



EMERGENT 
THEMES:

• FORM
• DESIGN
• FUNCTION
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OUTCOMES - 
FORMAT
Pettersson (1988) indicates that a two-
dimensional formatted visual is passive. From 
the perspective of the participants, their 
justification for the formats behind their Visual 
Outcomes speak to develop Pettersson’s view 
further; they evolve a passive, two-dimensional 
resource into an active piece of learning 
material, with the action decided upon by the 
learner.

“I chose to design this because it’s more 
practical… when it comes to revising, it’s easier 
to think about the pictures like it appears in the 
film rather than trying to picture the words on 
the page...”

“Me and my Mum are really into the gym at the 
minute... so I made this chart to help us both 
stay on track and get a bit competitive. I used 
to pay for this app that tracked it all [their 
fitness progress], but I can put this up [the 
poster] in the kitchen so we can both see it.”

Visual Outcomes created by research participants



OUTCOME - 
DESIGN

Visual Outcome created by research participant

The Design Council (2025) state that “Design is 
what happens when people use creativity to solve 
problems.”. As creativity was defined earlier within 
this paper as an imaginative, investigative tool that 
celebrates the individuality of the learner, it should 
be recognised that each participant’s design 
consideration in relation to layout, colour palettes, 
graphics and fonts were perhaps influenced by 
their chosen Visual Resource format.

“I don’t like loads of sheets of information, but I 
wanted to make something that people would 
actually want to stop and look at. History is not 
everybody’s thing, and neither is skateboarding, 
but I used a simple design to avoid it being 
distracting or overwhelming. You’re meant to like, 
move around it, like you would do with a pie chart 
or something.”

The participant’s synthesis of their idea showcases 
how design considerations can reflect the needs of 
a particular audience, theme/topic, and prior 
learning. 



OUTCOME - 
FUNCTION

Visual Outcome created by research participant

A traditional mind-map which, seemingly removed 
from the concept of ‘creative’ at first glance, spoke 
to a similar interactive nature to that of other 
participant’s Visual Outcomes. Consequently, the 
subthemes of ‘Time- or Task-oriented’ and ‘Safety 
vs Risk’ were shaped through the participant’s 
justification:

“My mind map has all the same information on it 
as the bunch of different booklets that our 
teacher gives us, but it’s all in one place instead. 
It looks really boring at the moment because it’s 
just words, but because I’ve still got a month 
before my exam, I’ll go back to it and highlight it 
when I re-read it. That’s why I don’t colour-code 
it initially.”

They “used mind maps in school” for their GCSE 
revision, but did not elaborate as to whether they 
found this genuinely useful to further studies, or if 
this was simply a sense of safety in familiarity 
when it comes to the format of the resource. As 
such, this generated the ‘Safety Vs Risk’ subtheme. 



CONCLUDING 
SUMMARY
The findings address the contemporary learner's lived experience of visual and 
technological change, revealing tensions between personal creative expression 
and perceived educational demands prior to entering the workplace (Robinson 
2006). 

This research calls for a balance between engaging pedagogical approaches and 
the need to prepare learners for employment, ultimately reframing what it means 
to be 'creative' in their educational context and personal development.

By embedding engaging & effective visual resources within
classrooms, educators allow the process of learning to have an intuitive and 
flexible relationship with the modern learner, rather than relying on pre-existing, 
outdated resources that do not meet their needs. 



ADDITIONAL 
COMMENTS

Macblain, Dunn & Luke (2017) coin the term “digital child” (ibid. p168), referring to 
children surrounded by technology that seeks to educate, entertain, inform and 

communicate. 
I would look to encourage an evolution to the term “digital learner” to include those 

in Post-16, Adult Education or Higher Education, or entering the workplace.

Need to “turn towards discomfort” (Sakr 2022, p. 435) in relation to visual practices, 
which may prove challenging for educators whose creative pedagogy may be 

incongruous with more formal perspectives of policy or workplaces. 



FUTURE RESEARCH 
DEVELOPMENTS

Paper in progress (PRISM Journal Special Issue):

WORKING TITLE: Navigating the Safety-Risk Continuum: Fostering Learner Agency Through Visual Literacy 
in Digital Culture

Future research plans:
• Visual Literacy as Social Semiotics (with focus on Post-16 & Adult Learners)

• Visual Literacy as a tool to develop learner confidence (with focus on Post-16 & Adult Learners)
• Developing Visually-Literate Teachers: Collaborative study with Trainee Teachers in the UK





FULL PAPER
Please scan for further reading

Feedback and collaboration welcomed

Thank you for listening - questions welcomed

LinkedIn: Danielle Byatte
Email: dbyatte@preston.ac.uk
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