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PARTICIPANT 1 OUTCOME:
TOPIC POSTER

Participant 1 created an informative poster
about her skateboarding hobby. Inspired by her
recent project for her Photography A-Level
which documented the skateboarding
community, she included information on the
history of skateboarding, fun facts, and
competitions. When asked about the lack of
visual images/diagrams, the participant cited a
lack of confidence with drawing, and felt that
the topic benefitted more from moving image
(video) to be understood in practice.

PARTICIPANT 2 OUTCOME:
INTERACTIVE CHART

Participant 2 created an interactive chart that
would help both her Mum & herself on their
hew fitness journey. The participant created
this as an alternative to ‘simple’ notes in her
nhotebook surrounding her fithess activities,
height & weight, as she felt the interactive
element - together with the grid layout - would
help to encourage both of them to be more
proactive and encourage each other with their
progress. The layout choice was a preference
of logical, minimalist design styles that are easy
to understand at a glance, or from a distance.

PARTICIPANT 3 OUTCOME:
POCKET REVISION
FLIPBOOK

Participant 3 created an interactive flipbook
device of their own design, The flipbook
contains still frames from movie scenes, which
the student needs to be able to reference &
analyse during their Film Studies exam (A-
Level). The participant explained that the
frames are arranged in chronological order of
the plot, and that this helps to recall the
significance of each frame in context during
their revision. They noted that the Visual
Resource is pocket-sized to help with last-
minute revision before entering the exam room,
as well as being less intimidating than revision
packs produced by teaching staff.
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Participant 4 created a collection of revision
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that they did not originally consider visual
diagrams on their flash cards to aid recall, as
their teacher had only ever discussed the
importance of key vocabulary phrases. These
were highlighted/underlined on the
participant’s Visual Resource(s) for additional
emphasis during revision.
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existing media products to the theory for
additional context & application.
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mindmap may appear ‘bland’, the purpose is to
revisit each area in turn with a highlighter as
she progresses through her revision, as an
interactive means of engaging with the topic.

NB: Whilst there were 6 participants within this research project,
participants 5 & 6 produced multiple visual outcomes that were
submitted to the researcher. As each of these outcomes were similar
in terms of structure, format & purpose, the researcher selected the
outcome from each participant that was the most cohesive. This
decision was communicated to the participants concerned, and
mutually agreed.
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