The Language of the Classroom

The Language of Community
(vs. Distance)

Pronoun choice can communicate a sense of in-
clusiveness, collaboration, and community (we,
us, our); or it can deliver a message of division,
separateness, and control (I and you)

Language of Identity

Language can bring students into new words and
invite them to step into new identities as scien-
tists, writers, authors, mathematicians, thinkers
and so on. These words communicate that it is
learning to do and act authentically that matters,
not just learning about the subject.

Language of Noticing & Naming

As the more knowledgeable adult, teachers have
the power to name and notice the thinking that
students are doing, providing them with more
sophisticated language for their thinking: “That's
an interesting connection.” “You've really gen-
erated some new ideas.” “That's a new theory.”

Language of Initiative

Through verbal interactions teachers can
convey to students that they are active, de-
cision-making agents in the learning pro-
cess: “How are you planning on..."” “What
are you wondering about?” “What did you
decide about that?” or they can step in and
rescue students by making these decisions
for them: “What you need to do next is...”

Language of Listening
(vs. Directing)

Showing genuine interest through clarifying,
verifying, challenging, extending, inviting.
The language of listening often involves
questioning, eye contact, and a body pos-
ture that is open and facing the speaker.

Language of Knowing
(Conditional vs. the Absolute)

Language frames ideas and information as
set, fixed, and absolute (“It is...” “What's
the answer?”), or as evolving, complex, and
conditional (“What's another perspective on
that?” "It might be.” "One way is...")

Language of Feedback & Praise

Teachers use language to direct feedback and
praise either on behavior or on learning. Effective
learning feedback aims to guide future learning
and is specific, descriptive, informative, sincere,
and action-oriented as opposed to global, judg-
mental, reflexive, and purely evaluative.



A TYPOLOGY of
CLASSROOM QUESTIONS

Generative

taking the inquiry further, providing fuel/power

ConStr'UCt'ive - Authentic questions or wonders that

teacher doesn’t know the answer to

Facilitative

Promotes the learner’s own thinking
and understanding

- Requesting elaboration, reasons,

Building new understanding el e oL Mt : g elabor:
, : ; evidence, justification
- Extending and interpreting exploration of a topic - Generating discussion among the
' Co.nne.ctlng apd ||nk.mg - class to hear different perspectives
« Orienting and focusing on big ideas, . Clarifying and uncovering

central concepts, or purpose
* Evaluating

Procedural Review

Directing the work of the Class Recalling and reviewing of

. o : Knowledge and information
 Going over directions and assignments

- Clarifying - Terminology

* Checking for attention, agreement - Procedures

* Task completion * Content

* Organizational and management related + Events & Context
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