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Holding Space & Holding Standards:
A Warm Demander Approach to School Counseling

Jasmine Bates, Education Specialist
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CULTURALLY RESPONSIVE EDUCATION MODEL CREM Through the Counselor Lens
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https://drive.google.com/file/d/1d5xsnsbQPHSjtfrdGvMm7VEZKnlhFkQo/view?usp=sharing

cognitive

scaffolding

Cultural responsiveness is the
pedagogical practice of focusing
familiar cultural information and the
processes to scaffold learning that
builds on the varying cultural and
community norms of students and
their families.

critical
social
awdareness

metacognition

(Hammond, 2015)
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Norms for Conversation

Speak your truth (¢“I” statements).

Listen to learn, not to respond.

Honor the counter narrative.

Assume positive intent and acknowledge impact over
intent.

Share the air, be aware of giving space for others.
Remain engaged through discomfort.

“Call In” rather than call out.




V ReALTALK

The child who is not embraced
by the village will burn it down to
feel its warmth.

-African Proverb




V ReALTALK

Think about an adult who brought
out the best in you.

How did they show you they cared
while also challenging you to grow?



http://www.youtube.com/watch?v=NSGEJnXb3c8

What is a JArM DemANDERY

Active demandingness isn’t defined as just
a no-nonsense firmness with regard to
behavior but an insistence on excellence
and academic effort. This unique
combination of personal warmth and active
demandingness

and stretch the
student beyond his comfort zone.

(Hammond, 2015)
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https://link.gale.com/apps/doc/CX8053700018/GVRL?u=rich64946_pd&sid=bookmark-GVRL&xid=c72527d9

THE 4 COUNSELOR APPROACHES

How counselor beliefs show up in practice and impact students

HIGH CARE &
RELATIONSHIP
\
“l care deeply about you “If students follow the
and | will not lower system correctly,
expectations for you.” they will succeed.”
: e Overreliance on :
_ ¢ Relationship centered o\ ¢ procedures data ‘
advocacy with accountability “Yﬁ schedules compliance . -
o et ! So and efficiency :
¢ High expectations , Students experience '
paired with support | belonging, trust *Aocus con of : L
; . : policies and processes processed
e Empowers students empow?l-'ment, e |[nteractions feel E rather than
to meet their potential and resilience. transactional and known.
STUDENT task focused :
o J
IMPACT
LOW EXPECTATIONS & Belongi HIGH EXPECTATIONS &
ACCOUNTABILITY o Howc ACCOUNTABILITY
Growth &
Success
(S ™ )

ELITIST

“Only certain students
are capable of
excellence.”

SENTIMENTALIST

“Students need love and
protection more than
challenge.”

o Deficit thinking

¢ High empathy but ;
: i - ’ - about students

low accountability or rigor '.‘

Students may feel
cared for but
underprepared for
challenges and
expectations.

Students experience

e Focuses on comfort and
avoiding conflict

o Gatekeeps opportunities

marginalization,

e Selective advocacy
based on bias or
assumptions

exclusion and
diminished
belonging.

\_ _/ LOW CARE & \_ o
RELATIONSHIP

¢ Protects students
from struggle




When can following the system or procedure become more
important than understanding the student in front of us?




KeAL TALK

When can our desire to protect or care for students
unintentionally communicate that we don’t believe they can
handle challenge?



KeAL TALK

The Euner Lousgroe
Elitist practices require counselors to critically examine
how bias, gatekeeping, and deficit thinking may
influence which students they perceive as capable,

deserving, or worthy of opportunity.

How might our assumptions about a student influence the
l opportunities, encouragement, or advocacy we provide?




KeAL TALK

The WARM DeMANDER-  ouNSELOZ-

Warm demanders must ensure their high expectations are
consistently paired with authentic relationships, cultural
responsiveness, and meaningful support so students
experience challenge as belief rather than control.

What does it look and sound like when a student experiences
both “lI care about you” and ¢l believe you can do this” from
their school counselor? Share a specific example based on
the students you serve (elementary, middle, or high school).




Additional Resources

Check out books from the Central Professional Collection!

Find your eBook version of Culturally
Responsive Teaching and the Brain on Clever at
Gale eBooks!

Gale (7]
eBooks

Go to the EDO Website for more information!

Empowerment, Development,
and Opportunity



https://www.notion.so/9806a21d19a745f597786e2f238e2600?v=1b40e18058e849ad9250943b33bb89f4
https://go.gale.com/ps/i.do?p=GVRL&sw=w&u=rich64946_pd&v=2.1&it=etoc&id=GALE%7C71J8&sid=GVRL
https://go.gale.com/ps/i.do?p=GVRL&sw=w&u=rich64946_pd&v=2.1&it=etoc&id=GALE%7C71J8&sid=GVRL
https://www.henricoschools.us/page/empowerment-development-and-opportunity

We appreciate you!

Please provide feedback on today’s PL here:

R =
y S

EDO Professional Learning Feedback
Survey

Thank you for attending today’s professional learning session provided by the Division of
Empowerment, Development, and Opportunity (EDO). As we continue to design quality opportunities
for growth, we ask that you provide feedback below.

\ 4

https://bit.ly/EDOFeedback



https://bit.ly/EDOFeedback
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