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OUTCOMES

I CAN IDENTIFY GRADING PRACTICES THAT MORE ACCURATELY REFLECT STUDENT LEARNING AND GROWTH.

I CAN DETERMINE ESSENTIAL STANDARDS THAT DRIVE INSTRUCTION, ASSESSMENT, AND STUDENT LEARNING.

I CAN DEVELOP ALIGNED ASSESSMENTS, “I CAN” STATEMENTS, AND RUBRICS THAT CLEARLY COMMUNICATE

PROFICIENCY.

I CAN CREATE REPORTING PRACTICES THAT PROVIDE CLEAR, ACCURATE COMMUNICATION OF STUDENT PROGRESS TO

STUDENTS AND FAMILIES.



BELLRINGER

IF GRADES ARE SUPPOSED TO COMMUNICATE

LEARNING, WHAT ARE OUR CURRENT GRADING

PRACTICES ACTUALLY COMMUNICATING TO STUDENTS?



THE PHILOSOPHY
WHY- TO PROVIDE FAIR AND ACCURATE GRADING PRACTICES THAT BRING FORTH WHAT WILL BE LEARNED AND HOW

SUCCESS WILL BE MEASURED AGAINST STANDARDS. UTILIZING TRANSPARENCY AND CLEAR EXPECTATIONS TO OPEN

THE DOOR TO CONTINUED LEARNING AND GROWTH FOR ALL STUDENTS.

HOW- THROUGH THE PROPER IDENTIFICATION OF STANDARDS AND TRANSPARENT APPLICATION OF GRADING

PRACTICES, REASSESSMENT, FORMATIVE FEEDBACK, SUMMATIVE ASSESSMENTS, RUBRICS, AND CLEAR

COMMUNICATION WITH STUDENTS AND PARENTS.

RESULT- GRADING WILL BE FAIR, ACCURATE, AND INFORMATIVE IN ORDER TO DRIVE MAXIMUM LEARNING AND

GROWTH FOR EACH STUDENT.

AS YOU ENTER THIS PROCESS, KNOW THAT WHAT IS BEST FOR KIDS CAN BE HARD.  

THIS IS NOT ALWAYS BEST FOR ADULTS...BECAUSE IT’S HARD!!



I CAN IDENTIFY GRADING PRACTICES

THAT MORE ACCURATELY REFLECT

STUDENT LEARNING AND GROWTH.



TEN GRADING PRACTICES 



TEN GRADING PRACTICES

WE WILL:
1. FOCUS OUR WORK ON STUDENT LEARNING, NOT TEACHING AND GRADING.

     A. THE GOAL IS TO FOCUS ON STUDENT LEARNING AND WHAT IS BEST FOR STUDENTS.

     B. WE WILL FOLLOW THE BEST TEACHING PRACTICES AND FAIR AND ACCURATE GRADING.

2. DETERMINE A STUDENT’S PROFICIENCY LEVEL USING ESSENTIAL STANDARDS FOR THE COURSE.

     A. ESSENTIAL STANDARDS AND STUDENT PERFORMANCE ON THOSE STANDARDS DRIVE OUR INSTRUCTION.

3. DETERMINE A STUDENT’S PROFICIENCY LEVEL USING SUMMATIVE ASSESSMENTS, NOT FORMATIVE PRACTICE.

    A. PRACTICE WILL BE PENALTY-FREE TO ENCOURAGE GROWTH AND RESILIENCY.



TEN GRADING PRACTICES

WE WILL:
4. ENSURE THE PROFICIENCY LEVEL OR ESSENTIAL STANDARDS THROUGH RETEACHING AND REASSESSING.

     A. RETEACHING AND REASSESSING INCREASES STUDENT CONFIDENCE, SELF-EFFICACY, AND LEADS TO

INCREASED LEARNING.

5. REPORT LIFE SKILLS SEPARATELY AND NOT AS PART OF THE ACADEMIC PROFICIENCY LEVEL.

     A. WE REPORT ACADEMIC KNOWLEDGE AND UNDERSTANDING BASED PURELY ON THE STUDENT

PERFORMANCE ON ACADEMIC CONTENT.

     B. WE REPORT AND MANAGE BEHAVIORS APART FROM ACADEMIC GRADE.



TEN GRADING PRACTICES
WE WILL:
6. NOT USE EXTRA CREDIT.

     A. EXTRA CREDIT LESSENS THE ACCURACY OF THE ACADEMIC GRADE.

7. ASSESS STUDENTS INDIVIDUALLY EVEN WHEN THEY ARE WORKING IN GROUPS.

     A. THE GOAL IS TO MEASURE AND REPORT ON THE INDIVIDUAL STUDENT’S UNDERSTANDING OF THE

ESSENTIAL STANDARDS.

8. NOT ASSIGN ACADEMIC CONSEQUENCES FOR LATE WORK AND WE WILL LOOK FOR EVIDENCE OF PROFICIENCY

NO MATTER WHEN IT HAPPENS.

     A. BEHAVIORAL CONCERNS (EX. LATE WORK) WILL BE DEALT WITH APART FROM THE ACADEMIC GRADE.

GRADES WILL NOT BE USED AS PUNISHMENT.



TEN GRADING PRACTICES
WE WILL:
 9.  USE PROFESSIONAL JUDGMENT IN CONJUNCTION WITH PERFORMANCE DATA TO DETERMINE A STUDENT’S

OVERALL PROFICIENCY LEVEL.

        A. OUR PROFESSIONAL JUDGMENT IS NOT SUBJECTIVE. WE WILL BALANCE OUR EXPERIENCE AS

PROFESSIONALS WITH THE PERFORMANCE DATA TO DETERMINE PROFICIENCY LEVELS.

10. PROVIDE STUDENTS WITH OPPORTUNITIES TO EXCEED PROFICIENCY.

        A. TEACHING TO THE 4 MODELS WHAT EXCELLENCE LOOKS LIKE FOR EVERY STUDENT.

        B. WE WILL RAISE THE BAR FOR ALL STUDENTS CAUSING THEM TO INCREASE THEIR UNDERSTANDING,

KNOWLEDGE, AND PERFORMANCE ON THE ESSENTIAL STANDARDS.





SIX STEPS TO

INSTRUCTION



I CAN DETERMINE ESSENTIAL

STANDARDS THAT DRIVE

INSTRUCTION, ASSESSMENT, AND

STUDENT LEARNING.



IDENTIFY THE ESSENTIAL STANDARDS

ENDURANCE

LEVERAGE

READINESS FOR THE NEXT LEVEL

WHAT STANDARDS ARE VITAL FOR STUDENTS TO KNOW, UNDERSTAND,

AND DEMONSTRATE?

THE HUMAN AIM IS IMPORTANT, BUT THE HUMAN HEART IS ESSENTIAL!

STEP 1:



I CAN DEVELOP ALIGNED

ASSESSMENTS, “I CAN” STATEMENTS,

AND RUBRICS THAT CLEARLY

COMMUNICATE PROFICIENCY.



STEP 2:
DETERMINE THE “I CAN” STATEMENTS

LINK YOUR “I CAN” STATEMENT TO THE STANDARDS.  TELL THE STUDENTS

WHAT THEY WILL KNOW AND BE ABLE TO DO.  USE STUDENT FRIENDLY

LANGUAGE!!



STEP 3:
DESIGN SUMMATIVE THEN  FORMATIVE ASSESSMENTS

SUMMATIVES - SUMMATIVES ARE A MEASURE OF WHAT THE STUDENT HAS LEARNED.  THIS SHOULD BE A

REFLECTION OF THE PREVIOUSLY DEMONSTRATED SKILLS AND KNOWLEDGE.

FORMATIVES - FREQUENTLY AND CONSISTENTLY PROVIDE OPPORTUNITIES FOR STUDENTS TO DEMONSTRATE

THEIR PROGRESS. CLEAR FEEDBACK TO MAXIMIZE ACADEMIC GROWTH AND ACHIEVEMENT





ELMWOOD MS/HS REASSESSMENT POLICY:
1. STUDENTS MUST PASS ALL SUMMATIVE ASSESSMENTS TO GET CREDIT IN A CLASS (INCLUDING FINALS)

2. IF A STUDENT NEEDS/WANTS TO RETAKE A SUMMATIVE ASSESSMENT, THE TEACHER CAN:

A. REQUIRE “RE-LEARNING” WITH A TEACHER OR QUALIFIED MENTOR.

B. QUICK ASSESS THE STUDENT FOR A MISTAKE.

I. THIS CAN HAPPEN BEFORE A GRADE IS ENTERED.

C. GIVE A SUMMATIVE ASSESSMENT BACK IMMEDIATELY TO FIX.

3. RE-LEARNING MATERIAL MUST BE DIRECTLY RELATED TO A MISSING SKILL(S) ON SUMMATIVE ASSESSMENT.

4. DOCUMENT RE-TAKE DATE AND PREVIOUS ASSESSMENT PERCENTAGE IN SKYWARD COMMENTS.

5. RE-TEACH OPPORTUNITIES (AND RE-LEARNING) SHOULD BE DONE IN A TIMELY MANNER.

LEARNING IS THE CONSANT, TIME IS THE VARIABLE!!



STEP 4:
CREATE RUBRICS

ASSESS PROCESS AND PRODUCT.  CLEARLY DEFINE

DEGREES OF QUALITY.



RUBRIC DESIGN GUIDELINES
THE PURPOSE OF A RUBRIC

CLEARLY CONVEY INFORMATION TO STUDENTS AND PARENTS.

A SIMPLE BUT COMPREHENSIVE EXPLANATION/DESCRIPTION OF THE STANDARD THAT IS EASY TO READ

AND UNDERSTAND.

CLEARLY DEFINED MEASURES/DESCRIPTIONS OF QUALITY.

PROVIDE THE TEACHER, STUDENT, AND PARENTS WITH COMMON LANGUAGE AND UNDERSTANDING OF

THE RUBRIC, ALONG WITH THE EXPECTATIONS.



RUBRIC DESIGN GUIDELINES
RUBRICS SHOULD INCLUDE THE FOLLOWING: 

THE STANDARD BEING ASSESSED IS WRITTEN IN STUDENT PARENT-FRIENDLY LANGUAGE. YOU CAN LINK TO

THE STANDARD IF NEEDED (DIGITALLY)

IT SHOULD INCLUDE “I CAN” STATEMENTS.

THE RATINGS OF 4-1.

THE DESCRIPTION OF EACH LEVEL SHOULD BE A DESCRIPTION OF QUALITY FROM PROFICIENT TO BEGINNING.



RUBRIC DESIGN GUIDELINES
A RUBRIC IS NOT:

A CHECKLIST

A MEASURE OF QUANTITY (4 FACTS, 3 EXAMPLES, ETC.)

A RATING SCALE

OTHER HELPFUL CONTENT MAY INCLUDE (NOT PART OF THE ACTUAL RUBRIC):

A CHECKLIST FOR STUDENTS TO SELF-ASSESS THEIR PROGRESS

EXEMPLAR OR LINKS TO AN EXEMPLAR











STEP 5:
PLAN INSTRUCTION AND REPORTING

THOUGHTFULLY PLAN INSTRUCTION WITH A FOCUS ON STEPS 1-5.

LEARNING FOR ALL IS THE OBJECTIVE!





I CAN CREATE REPORTING PRACTICES

THAT PROVIDE CLEAR, ACCURATE

COMMUNICATION OF STUDENT

PROGRESS TO STUDENTS AND FAMILIES.



STEP 6:
REPORTING

THIS IS ALWAYS THE LAST STEP!!!  PEOPLE WILL ALWAYS WANT TO GET HUNG UP HERE; DON’T LET THEM.  THIS

TAKES CARE OF ITSELF AT THE END.





TIMELINE
THIS ENTIRE PROCESS CAN VARY DEPENDING ON WHERE STAFF IS AT

THIS IS A 3-5 YEAR PROCESS WHEN YOU START AT ZERO.  THIS PROCESS

TAKES LONGER AT THE HS THAN AT THE ELEMENTARY LEVEL.

IF STAFF CAN FOLLOW A MODEL, YOU CAN PROBABLY CUT THE TIMEFRAME,

BUT DO NOT CUT STEPS.  BE INTENTIONAL WITH WHERE YOU’RE AT.  GET

EACH STEP RIGHT ALONG THE WAY.



TALKING TO LEARNERS
1. WHY DO WE HAVE STANDARDS? 

A. STANDARDS KEEP US ON TRACK AND GIVE US A TARGET TO WORK TOWARD. STANDARDS TELL ME WHAT TO TEACH AND

TELL YOU WANT YOU ARE GOING TO LEARN.

2. HOW DO I KNOW WHAT WILL BE ON THE TEST? 
A. I TEACH AND ASSESS THE STANDARDS. LOOK AT THE STANDARD AND LEARNING TARGETS AND LET THAT BE YOUR GUIDE.

YOU WILL HAVE MANY OPPORTUNITIES TO PRACTICE THE SKILLS THAT WILL BE ON THE SUMMATIVE.

3. WHY DO WE ASSESS SO OFTEN? 
A. I AM CONSTANTLY ASSESSING AND ADJUSTING MY INSTRUCTION TO BETTER MEET YOUR NEEDS. I WANT TO CONSTANTLY

GIVE YOU FEEDBACK TO NARROW THE TARGET FOR YOU AND HELP YOU LEARN AT YOUR VERY BEST.

4. WHY DO I HAVE TO ASSESS A STANDARD MORE THAN ONCE WHEN I’VE SHOWN I’M PROFICIENT? 
A. IT’S GREAT THAT YOU DID WELL ON THE FIRST TRY, BUT IT’S VERY IMPORTANT THAT YOU CONTINUE TO MAINTAIN OR

EVEN GROW OVER TIME IN YOUR KNOWLEDGE AND ABILITY.



OUTCOMES

I CAN IDENTIFY GRADING PRACTICES THAT MORE ACCURATELY REFLECT STUDENT LEARNING AND GROWTH.

I CAN DETERMINE ESSENTIAL STANDARDS THAT DRIVE INSTRUCTION, ASSESSMENT, AND STUDENT LEARNING.

I CAN DEVELOP ALIGNED ASSESSMENTS, “I CAN” STATEMENTS, AND RUBRICS THAT CLEARLY COMMUNICATE

PROFICIENCY.

I CAN CREATE REPORTING PRACTICES THAT PROVIDE CLEAR, ACCURATE COMMUNICATION OF STUDENT PROGRESS TO

STUDENTS AND FAMILIES.



AS YOU ENTER THIS PROCESS, KNOW

THAT WHAT IS BEST FOR KIDS CAN

BE HARD. THIS IS NOT ALWAYS BEST

FOR ADULTS...BECAUSE IT IS HARD!!



QUESTIONS?
THANK YOU!!

GLENN WEBB

715-781-4536

WEBBG@ELMWOOD.K12.WI.US

TOM SAUVE

715-864-9879

SAUVET@ELMWOOD.K12.WI.US
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