


[image: A poster of a classroom behavior

AI-generated content may be incorrect.]
[image: A poster with a chart of text

AI-generated content may be incorrect.]
[image: A pink and white poster with text

AI-generated content may be incorrect.]
[image: A chart with text overlay

AI-generated content may be incorrect.]

[image: A chart with text on it

AI-generated content may be incorrect.]
[image: A close-up of a chart

AI-generated content may be incorrect.]
[image: A poster of a student's schedule

AI-generated content may be incorrect.]
[image: A close-up of a chart

AI-generated content may be incorrect.]
[image: A poster with text on it

AI-generated content may be incorrect.]
[image: A close-up of a chart

AI-generated content may be incorrect.]



image5.jpeg
Emotional Regulation Scripts

Practical Phrases for Special Education Teachers
to Support Emotional Regulation

Situation  What NOT to Say Try Saying Instead Why It Works
Studentis | “Stop crying, it not | | S°¢ YOUTE UPset. DoYoU Wanta |y, s omotions and
° i . quiet space or for me to stay with y
crying abigdealz |75 offers choice for comfort.
Studentis | e | Your voice isstrong. Lets takea |11 T
angry and 4 deep breath together and then || D,
: now! . instead of demanding it.
shouting use calm words
Student e “Looks like your hands are full of _|Provides safe replacement
You're being | 2% g .
throws '8 |big feelings. Let’s try squeezing | behavior and names
' destructive! : A :
materials this stress ball instead feelings.
Sutieil hyareyou |1 56€ Youneed abreak. Doyou {Respects silence, gives
" |wanttowrite, draw, orsignal [alternative ways to
refuses to talk|  ignoring me? ! b .
when you're ready to talk? communicate.
Student says —— “It sounds like you're really Focuses on emotion behind
“I hate disrespoctiul | frustrated. Let' figure out what's [the words instead of
this/you” PECtiUL™ T hard right now” punishment.
; “Tests can feel stressful. Let's take
Studentis | o, @ |4 : ]
Don't worry, it’s it one page ata time. Doyou | Acknowledges anxiety,
anxious . y i
easy” want to start with the easiest |offers scaffolding.
before a test X
part?
Student slams “That's I see your body is showing big | o e e energy into safe

energy. Let’s try pushing the wall

" 3
desk unaceeptablel” |18 e breatis” regulation strategy.
Student rstopbeing |/ L00ks ke youte notready yet [ T L
refuses to imedles Would you ke to watch frst or | (115 P
join activity IOt join with a partner?” S s
student 5 , | Your body has lots of energy. |, eig energy safely and
overexcited | “Settle down!” |Let’s use itfor 2 big jumps, then
3 s transitions back.
and running walk to your seat;
Student | ey getused to |, e room isloud. Doyouwant g ooy needs
overwhelmed . headphones o to step out with
it e and safety.
by noise me for a minute?

Teacher Notes

“Name the emotion instead of denying it. Offer calm choices that give the student control.
“Use visuals and sensory tools (e.g., calm corner, fidgets, breathing cards).

“Model regulation strategies yourself (e.g,, “Watch me take 3 slow breaths’).

“Reinforce recovery, not just compliance (“Thank you for using calm words”).
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Peer Cooperation Communication Scripts

Practical Phrases for Special Education Teachers
to Support Positive Peer Interactions

Situation  What NOT to Say Try Saying Instead Why It Works
Two students [, “It looks like you both want the | Promotes problem-
Stop fighting, or ] mote
argueover |98 18108 7 | same thing. How can we share | solving nstead of
materials " |itso everyone gets a turn?” punishment.
One student “wanttohearbothofyou. |\
interrupts | “Don't be rudel” [ Let's let [name] finish, then it's resp;
e turn-taking.
another your turn!
Students |, | “Youdon'thaveto be best | Reduces pressure
You havetolike | oS!
refuse to work k€| friends, but you canwork as a | and sets realistic
each other’ Jtyoiced !
together team to finish this expectations.
Astudent | “Stop bossing |l like yourideas. Let'salso | Balances
dominates everyone | hear what others think before | participation
group work around” | we decide.” without shaming.
Students | e oy | hERrthere's 3 problemLets [ (oo L
blame each "t | list what each of you can doto !
want excuses! nat blame to solutions.
other solve it/
Astudent |, | “Everyone belongs here. How | Reinforces
Be nice or you'll ! > el
excludesa ! "] can we include [name] in the | inclusionand
get in trouble! 4 °
peer game? belonging.
Students laugh | ., “We all make mistakes. Who | N\O"malizes
5 Don't laugh, mistakes and
ata peer's " " | can show us how to help )
! that'smean” |° . redirects to
mistake instead of laugh? ;
kindness.
Students | . ) “Competition can be fun. Let's o
Stop being so Turns rivalry into
compete *INESO. | ot  challenge where you
N competitive! ! M teamwork.
aggressively work as a team instead
TeacherNotes

« Use neutral language that avoids blame.
«Reinforce cooperation with praise for teamwork.

+ Encourage shared decision-making (vote, take turns, role rotation)

+Model cooperative phrases yoursel: ‘I need help,” “Let's try together,” “What do you think?”
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Positive Reinforcement Scripts

Practical Phrases for Special Education Teachers
to Encourage and Motivate Students

Situation What NOT t Try Saying Instead Why It Works
Student completes a|,, . “You finished the whole worksheet |C1Ve5 sPecific feedback
‘Good job " [that builds self-
task carefully—that shows real focus.
awareness.
“Thank you for sharing your idea— | _ e
. : Highlight

Student participates |, .. Kt ol ighlights contribution,
in class % » not just compliance.

differently”

“I noticed you kept trying even

student improves | “Finally, you did || FEEEL IR EE

Reinforces effort and

after struggling |t persistence paid off” resilience.

Student follows. Th?l 's what | appreciate how quickly you Shows gratitude and

directions you're supposed  |followed the direction—it helped [connects action to group
to do”” us move on smoothly” igene

“I'saw you take deep breaths
before answering—that's using
your strategy well”

Student uses coping |“See, that wasn't
strategy 50 hard””

Validates self-regulation,
promotes future use.

“You listened to your partner’s idea

Studentworks witty, | “Good before sharing yours—that’s

Recognizes the how, not

peers teamwork! prsiil) . S, just the outcome.
[ i . [1ou elped your classmate pick up Labels prosocial
N ‘That was nice”” | their papers—that showed behavior, builds social-
kindness 5 -
empathy! emotional skills.
Student takes a risk “It was brave to share your answer [
: 2 i & & 5 Praises risk-taking and
(answering, trying |“Good try: even if you weren't sure. That's N
1 0 normalizes mistakes.
new skill) how we all learn
Student stays on “Finally you're | noticed you stayed with your [—
task despite ’ work even when it was noisy—that |
o focused v A reinforces self-control.
distractions shows strong concentration”
“You set a goal to finish 3 "
Student meets — problems, and you did it That's _|COTEcts achievement

personal goal to self-management.

following through on your plan.”

« Focus on specific behaviors rather than vague praise.

« Reinforce effort, strategies, and persistence as much as results.

* Use authentic and descriptive language to make praise meaningful.

« Balance public recognition (class praise) with private reinforcement (quiet acknowledgment).
+ Combine praise with nonverbal signals (smiles, thumbs up, positive notes home).
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Transition Communication Scripts

Practical Phrases for Special Education Teachers to Support Smooth Transitions

Situation What NOT to Say Try Saying Instead Why It Works

“| see you’re not ready to
“Enough!Putit |stop. Do youwant2 more
away now!” minutes, or shall | help you
finish?”

Student refuses
to stop an
activity

Acknowledges
feelings, gives
limited choice.

Studentresists |, i “Math s finished. Doyou  |Provides
: ‘We don’t have g o

movingtoanew | . V.| wantto start reading with a | predictabilityand
; time, just do it! “

subject partner or by yourself? control.

Studentupset | “Stop complaining | ecess Wasfuni What's g ts ener
D P complaining | ¢ thing you can tell me 8y

aboutleaving [everyonehasto | opc 1TEHSL AT e T and validates

recess comein” o experience.
inside? P

Student refuses
to transitionto a
noisy space
(cafeteria, gym)

“Youhavetogo, | “The cafeteria s loud. Do
stop being you want headphonesor to
difficult” walkin with me?”

Supports sensory
needs and safety.

“You're working carefully.

“Hurry up, you're |Let’s make it a challenge: | TUs demand

into a motivating

Student moves
slowly during

Sy too slow” can you put 5 things awayin | "
P 1 minute?” games
Student anxious “I know this feels big. Do

Validatesanxiety,
offers scaffolding.

“You'llbe fine,

bout going t¢
aboutgoingto | 4.t be silly”

anotherclass

you want me to walk with
you the first few steps?”

Studentrefuses [, oo | “Wouldyou liketo stand at [ Provides choice
tolineupwith | ° 7 8" |the front or the back of the |and reduces
peers ' line?” resistance.

Student
distractedand | “Why are you
doesn’t respond |ignoring me?”
to transition cues

“The bell rang. Let’s check | Uses visual
our schedule together— | support, avoids
what's next?” blame.

cher Notes :
ive wamings before transitions (e.g., *5 more mintes, then we clean up).

jse visual schedules and timers. Offer limited choices to increase autonomy.

eep tone calm, neutral, and encouraging. Model transitions yourself (e.g,, demonstrate puting materials away)

Provided by iepfocus.com © 2025 Special Education Community





image9.jpeg
Work Completion Scripts

Practical Phrases for Special Education
Teachers to Encourage Students to Finish Tasks

“This looks tough. Do you want to try | Removes blame, offers
the first one together or pick which | choice, builds
question to start with?” confidence.

Student refuses to|  “You're being
start lazy”"

“You've done a strong start. Let’s set a
goal to finish two more and then take
a break.”

Student stops | “Why didn’t you
halfway through finish?”

Recognizes effort, sets
manageable step.

Validates difficulty,
scaffolds problem-
solving

Student says “I | “Yes you can, stop | “It feels tricky. Let’s figure out the first
can'tdo it saying that” | step—what do you think it might be?”

“Ilike how quickly you worked. Let’s |Redirects speed into

Student rushes | “Slow down, th
LORHE hanes ow down, ThiS | 1k two answers together to make |accuracy without

through work is sloppy”

sure they're clear” criticism.
Student “Pay attention or |“I see friends are distracting you. Let's |Supports focus by
distracted by you'll never [ move to a quieter spot soyou can | changing
peers finish” focus” environment.

“Stop messing | “I know writing can feel hard. Do you

Student avoids .
around and | want to say your answer first and then

writing

Provides alternative
entry point into task

write” write it down?”
" & & Ei
Student gives up | “You're just not | “I noticed you stopped. Want totry | o re8€S
o oy - » | persistence with
easily trying one more and then check it with me?
support
Promotes

Student asks for “Figure it out “You've got this. Try the next one, then |. "
8! & Y. 4 independence while

help constantl ourself? | Il come check your work”” ;
P ly e v offering reassurance.
N § y Uses
Student says “This | “Too bad, just do | ¢ 0€SN' feel exciting Let’s set a challenge/gamification
. . timer and see how much you can
is boring! it’ e ang seow to increase
finish in 5 minutes. ——
motivation.
- |“You worked hard on this. Doyou |Respects autonom,
Student refuses to| “You're just being nar i ) s
21" | want to hand it in now or at the end of |while ensuring task
turn in work difficult 5
Class? completion.

« Focus on progress over perfection acknowledge partial success.
« Offer choices (where tosit, which problem to start with, timing).

« Break large tasks into smaller, manageable steps.

« Pair completion with specific praise (“like how you stayed untilthe end”).
« Use visual timers, checklists, and goal-setting tools to supportindependence.
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Emotional Regulation Scripts — High School
Practical Phrases for Special Education Teachers
to Support Teens with Emotional Regulation

P r [cknowedges
Studentrlls ees | “Dorftbe | 15ee youre rusratea. want to el
orsighsloudly | aisespectul” | me whatson your mind afe classy |(staton, avide
pubic conronttion.
vvdent tomms | ~cetnack e |71 %€ Youneed space. il gve —[Respects auonomy
Bt DAL |y minuts and then we'lcheck i keeing
£ T e ccountabity.
Student s ook e youeowrvtemed Do [0,
down snd ot |“Stopbeing ary? |you want o start with just one step o
paricpate ogetherr” s el
Studentargues | “Thats enough, |1 hear you i, Les kit Detuss confic,toeps.

about nstructons | do’t my way:
SUtent o000 | 0o 1| P30t of fhrs s g

octore s 2% want o practice with me o 3 peer
presentaton L

vough e we finish hstask” | focuson laring.

Normaizs anity,
ofers suppert.

It sounds e you'ebeing hard on

e st |-ty ot ets oty |1 el
s (1 I e
stupid”) e

s e yorw o3 o vy

Student sams
ook or desk

redivects encrgy

unsccptale | now. Want totake 3 quickwalkand |11 Y

behavior” _|hen come backr™
o he group orcheck nvith me
it

studet etues 0 [voue s i C20ns o e sttt 0o vou

Studentsoaes | ou'e being
uing group work | - antisocl”

provides chice, lowers
pressre.

s sess, ives

ik e et ety
S S g of o ]IS e e i eF5 Wi o ot
contcwn | 1949 g s g 2 miesto | rsoton, s
s e camy” ciion

Teacher Notes - High school Context
~Give private redirectionwhenever possible to preserve digniy.

« Allow controlledindependence: offer cholces, not ultimatums.

«Model adult.ike problem solving ("Let’ negoiate a plan.).

« Use restorative approaches after conflct ather than punishments.
+Encourage selfadvocacy by inviting students o voicefeelngs and needs.

Special Education Communi
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Behavior Redirection Scripts

Practical Phrases for Special Education Teachers
to Redirect Classroom Behavior Effectively

Siuation Ty Saying st

T e e T

il i ey |55 Yo he raving (675 [Rdiects without
[udent s ffask | "top wasig o, 1 probles i, then [shaming, uses terest 35

U o) b |you can add a quick sketch” | motivation.
Student blurts out Hove yourdeas. Lets make ;1o partcpation
sttt ot |y e [ i
= s Interrupting!” |you jot it down and Fil call on. ok
i . b

Iyour”
P I T L

{Walk with me back o you eat movement need and

et vaniciog oW Landlets try hs et step”_|uides back genty.

s ooks ticey. Do youwant

Suudentrefuses 10| Youro B8, 1 e st one toether or

ot work ey

Remones biame, afers
suppor and choice.

i onsor

e | ot cctests et
m———

o g | SR8 | ey (vt g1

e | g cn e e

W sounds ke this ks
nustatng. et bresk tinto —Valdats felings,sits
Jmaller steps—what'sthe it focs to problem sohin.
pat we candor”
i hearyouhave 3 dferent[De-escaates by
iw et i tis ok, then|postpaning the conict,
e ok sbout your dea” | eeps focus o sk
“Stop i, yowra |"15ce youneed 1o move. Want|provides allmatie
aisracing |10 swich o3 et tool while|behavir, respects
overyone” e work?” sensory e

Student mates
egative comments. | “Don' say hatr
i s i)

Student argues with | ~Thatsenough,
eacher | stop kg back

Stuent taps penc
or mates nise

Lt checkour s e what | Uses visualor e based

[Ftertgnores Youl1e 00wt e be doingright now?[promp e f
redivection. stoning o mate 410019 we be doiog right now? |prompl instead of

[can you show me? Contontation:
Toachar ot

 Usc poskive langusge thatcesribes what 0 do,notwht 051,
 Gve choice when possible o reduce esstance.

e tone calm and neutral o power sl

= i ecirecton with viual suppors (e, rues, hand sgnals).

 Refnforce smal ucceses with specilc praise (1 ke how you stated ight ).
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Conflict Resolution Scripts

Practical Phrases for Special Education Teachers
to Support Students in Managing Conflicts

T students

elingat each

[Student bames |

peer (105 s
o)

1 cansee you' upsel. Let's
ke 3 pauie—one peron talks

“Bothof you stop
itnoul”

ear youre astated. 1ol me
what happened rom your pint
ot view:

*stop pinting
figers”

Reduces escalton,
modes respectal
aking

[Niows cxpression thout
shuting down

Students aruing
Jover materils

student refuses
Lo sten o peer

“Figure out | Lets make 3 pian: who wi e

voursehes? |t s, andfo how long?”
“Les practice stening. Repeat

Dort e rude?{what your parter said beore
esponding”

Teachesprobien soving
and compromise.

uis actv iseniog.
s,

(Conictrns
physical (pushing,
raiing)

“atitoutor
yourebothin
routle”

“Hands down.step back.Let's
s words, ot hans”

Sets  clear boundary nd
rdiects o st behavr

Student uies
nsus (oute
stupia)

“Those words sound bt
Can youtellus whatyou eed
ithout name caling?”

“Dort takike

st rominsut to
expressing needs

it seems ha o g, Les ot
wo soltonsand pic e
ogether”

sop?”

deciion g

avay angity

confictrepeats
iy

Dorwalk way |1see yournced spice ke 2

when F alking o | minutes, hen come back s we
your e s this

rotce this keps happenin.
Lot set a planso tomorrow
goes aferenty”

“You twonever

[Respects reguition needs
i keeping
sccountabiny.

Focuseson solutions
nstead ofbame

pece group
excuding

“Our clss ol s everyone
“Donftbe mean[belongs.How canwe invte
them o the roup?

Promotes inclusion s
socal responsibity.

Encourage students o use 1 statements el when..") 0 express ecds.
#Use  calm, neutrl tone-—avod taking sids.

“Tach students 1 pause, beathe,and thn spesk
“Renforce smal step tovard resoluion (' apprecitethat you wltedyour tun 0 k')
“Model ratoratie practics:fepait harm, bl relationship, ot st lop confict
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De-escalation Communication Scripts
Practical Phrases for Special Education Teachers
to Calm Challenging Situations

Teachers often face moments when a student is escalating emotionally or behaviorally. The words chosen during
these moments can either calm the situation or unintentionally make it worse. This checkiist provides ready-to-use
‘communication scripts that guide educators on what to say, how to say it, and why it helps.

Situation ~ What NOT to Say Try Saying Instead Why It Works
Student refuses 1 see you're upset, Let’s take a | AcknOWledges
to follow “Do it now or else!” you'se upset. feelings, offers a safe

break and try again together”

directions option.

“Your voice is really strong.
Student yelling | “Stop shouting!” |Let’s use a quieter tone so | can
understand you.”

Redirects behavior
without judgment.

“That's dangerous. | “l want you to be safe. Let's put

- 5‘,““";_ " Youllget | things down and use your f;’“‘sfs on safety, not
Fowing:objects punished.” hands for something calm.” e
Student says “You're being | “You have a choice. Would you |Offers control to
“Nol” repeatedly | disrespectful” |like to start with this, or that?” | reduce resistance.

Student refuses
to leave
classroom

“You have to move | “We can go together. Il walk | Provides support, not
Now!” with you”” force.

“I can see this is hard. Do you

Student cryi “st , it
udent crying OP CIYINg, 165 | vant to talk or take a quiet

Validates emotions

b )
or upset notabig dealy [Mantt0 Ak oF and offers autonomy,
Student shows iy - “I'm here. You're safe. Let’s Provides reassurance
4 Calm down! s
aggression breathe together” and models regulation.
z hifts fc from
studentavolds | .. . |*This seems tough. Let’s break | SIS focus fro
You're lazy: . s criticism to problem-
task it into smaller steps.

solving.

“Let's figure this out together. | Promotes
“It’s your fault” | What do you think we can do | collaboration instead
next?” of blame.

Student blames
others

Respects processing
time and reduces
pressure.

Student silent or | “Say something | “It’s okay to take your time. 'l
withdrawn now.” wait with you.”

Teacher Notes :
- Keepyour tone calm, steady, and low. - Use short, clear sentences. - Avoid sarcasm, thveats, of rushing.
- Combine verbal scripts with non-verbal calming strategies (softgestures, physical distance, offering visuals)
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De-Escalation Strategies for Big Emotions
Special Education Classroom Edition
Practical tools for managing emotional escalation
in students with diverse needs

scalting Bohavh

Lower your wic,speak siowly use visual cues (o

oo Lol  “calm time,” offer a quiet comer or sensor
screaming | ovevbeinig eings 3872 I e’ ofer 2. v
it oo e o ot o 3 e ity e e
il eresion | Nec o On10101 |t s o o o g, o
i g weaig st opprt
[k cmotors (e e s 3 ee
g | motonst v, ol it cowaing, ol conort 16 3.
ancomrtaty | e e s oy weghes Bl wi o s 10
e
T | e s g e e s nd
e r | g oSt o | o bunsais, v o
oo vetenng b angog, s pie o
oo | T eea[9POSE oty e st comecton g e
g sy a8 D | et e et pces i
- [the classroom, provide simple choices.
e reare v Fose st communiaton e G
gt | Fsig i e hveboud s it
il [time, check back at regular intervals.
ot moverment s oo, or
RS —
e peet. xS enr s, chi s s, o oo b

that slow sk movement

Sty cam, move class matrials ot of reach,
et 53 altrnatives ke clay, tess bl ot
ipingscap paper.

Defiecting ntenat

sten ithout iteruptin, et back the emotion
ot the accusaton efame statements using

‘sccvstons | emotional pin
P |posiive angusge

It | oeme s [somr e v st

shtdoun Blet, | esponse . thumbsp sgnal wat o readines

nonresponsie) e

Notsto SpacEccaton echers





