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USD 475 Strategic
Plan Connection

» Goal 1: Equitably support the academic learning all
students.

» Goal 2: Equitably address the social emotional needs of
all students.

* Goal 3: Create opportunities to enhance family and
community engagement in an equitable manner that
allows for participation for all.

* Goal 4: Develop a plan to recruit, retain, and support
high quality staff that reflects our community.




Be respectful with conversations and

L

- talk time

@) Ask questions as they arise or jot
VA

them down and ask after the session

CHAMPS

Build your skills as a professional

Take care of personal needs as they
arise

Be open, honest, positive, have a
growth mindset

©» & W




Learning Targets @

“*Participants will learn about positive interactions with
stfudents and how to increase interactions to build
relationships.

“*Partficipants will learn methods on how to correct fluently.

“Participants will learn about the ratio of inferactions to
maintain a healthy and positive classroom environment.




S- Structure

T- Teach expectations
Review of

STOIC O- Observe

- Inferact Positively

C- Correct Fluenftly




Understanding Student Behavior

%; Relafionship with the teacher, school, and peers

ﬂ;m Motivation to be successful

@

Knowledge and follow through of expectations




The why
ol=lgligle
building
relationships




Defining Inferactions

Positive interactions-
[sfelelne Wi sitielsiqis iner - e Example: James is checking answer on his assignment,
Slis eleisiieiafeli=sneecl=iel e and teacher asks him how things are going.
the task.

Corrective (Negative)
interactions- inferacting with

* Example: James was checking his answers after you
explicitly told the class to put their assignments away. Any

students who are not interaction you have with James will be corrective

engaging in desired behavior.

Non-contingent interactions-
interacting with students, * Example: How was your game last nighte
simply because you nofice * | notice....
and value them as people.




The concerns with student
relationships

* Not a question of “deserve”
* Lack of positive attention leaves a void they struggle to fill

e Fair isn't always equal
 We give kids what they need

* Maybe
* The more you do it, the less phony it feels

e Liking a student should have nothing to do with your professionalism
e “You can't dislike a student on company time.”

e This is not a power struggle
e You are changing your behavior on your own terms




Ratio of Interactions-the research

e Research is not e 52 effect size e High
* We must definitive (Hattie) opportunities
cqr}geck:r . * For fier 1 e .869 (Marzano) to respond
(SIS SIICRAICIE students it +
* We must praise ranges 3:1-5:1
desired e Research on « High positive
behavior Tough Kids 8:1- !'o’no of .
10+ ] INnteraction

ﬁ Randy Sprick on the power of Ratio of Interactions



https://www.youtube.com/watch?v=Dbi_gsDGk8w

How fo build positive relationships

BUlld pOSiTiVe e Greef students (use their name if you can)

e Show inferest in their work

rel(]ﬂOﬂShipS e Show an interest in their life
with students

* Try fo talk with students you recently had to
correct

Pro\/'d e e Accurate and Immediate

e Specific and descriptive

POSlTl\/e « Contingent on desired behaviors
 Have behavior “tickets” ready to give to
Feedback BENEE
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Brainstorm ways to mtentionally mcrease
positive mteractions with your whole class.

Try to think of 2 positive phrases, look fors, and/or
desired actions that you can give you class tomorrow.

* 1 Way to increase relationships
¢ Think non- contingent on behavior

* 1 Way to increase specific praise based on desired
behavior

We will share with our ideas with the whole group.




S- Structure

T- Teach expectations
Review of

STOIC O- Observe

- Inferact Positively

C- Correct Fluently
-




Historically we...

Increase emotional intensity

Depend on rule bound authority

Rely on punishment

ViNgKelgleNglelels




I n'l'e rad C'I'iO ns CEjVeeprZ/)Siir;’rgrroc’rion IS O

withdrawal
Emotional
----- Bank Account Every positive is $1,
- every negative is $3
IMPORTANT CONSIDERATIONS (regardless of how nice

you say if)

« EACH STUDENT IS DIFFERENT, AND EACH RELATIONSHIP

A DEPOSIT OR A WITHDRAWL

Withdrawals are
Inevitable, just don't

get overdrawn

Tranter, D., Carson, L., & Boland, T. (2018). The third path: educator strategy guides. Toronto, ON:
Nelson Education Ltd.




Rule Enforcement

Make more “start” than “stop” requests

Don't ask if the student was misbehaving

Facts

Volume

Watch your loudness, make it private

Body
Be aware of body language

Proximity Be aware of physical distance

Keep it short, 15 words or less, one liners




Precision REQuesT sequence

'‘Please’ Spring Valley Elementary School
reguest . . T
9 Precision Requests Wildcat Guidelines
T As a Wildeat T will:
Start t “Pl by..." ¥ i
W art request Flease...py... Cooperate with others.
ait o
ct responsibly.
¥ s10 T v o e esorecly
STEPS TO USING Preqsion REGUESTS d ) Treat everyone with respect.
seconds Wait 3-5 seconds o
EFFECTIVELY « Strive for my personal best.
» Exploin the Frecicion Request I
and its conseguences to the )
whole class beFore you begn Compliance Noncomplionce A 4 r -
the procedure Compliance Noncompliance
» Make a quiet Flease request - \ J \
For example, "Please ast Wour l
| L A 4
materials out and start N
, - "You Need To' ) f
working ' Make the request in Eeirforecel AN\ Reinforce "You need to" request
a non-question Format, up close r‘ea.ueql' L \ J
and while rr‘oit..-1:,j eye contact
e Wait Five-ten seconds akbter T p v .
making the request. PO NOT ) Wait 3-5 seconds
imteract with the student d'_.r'lr’.-.v_ Wait | ]
this time. << 540 — r_'
sk the student starts to comply,
. ' Seconds
vev'-_mlly renrorce the student \l’ & \
+ IF the student does not comply Compliance ] Noncompliance
within Five to ten seconds, give & & y,
a second request wsing the
. = ) ) N
sighal word need. For Compllance NOHGOTﬂP‘IﬂHC-E Reirtorse Refer to corrective response menu and
example, Mow you need to .:.jé‘f . then behavior flowchart
your materials out and start ¢
working /\
o IF the student starts to comply N ]
o FrUGElT srarTs o comphy ‘Pleoce’ /N Refer to behavior flowchart
vev'-_mlly renrorce the student ase )

. , Reinforcel
o IF the studert stil does not I"Equee?‘i'

comply within Five to ten

TP N SRR P




Conseguences

A reasonable consequence iIs one that

follows logically from behavior rather
than one that is arbitrarily imposed.

The best logical consequences teach
the students to choose between
acceptable and unacceptable actions.




Spring Valley Menu of Corrective Responses

Level 2 Behavior Responses

Chronically Not Completing Tasks

# Chunk assignments so they can complete them

# Earn a choice activity for completing required tasks

#» Send task home if there is parent cooperation

# Have student complete later during a preferred student
activity (i.e. Social Connection Time, Purposeful Play)

Classroom Disruption

# Alternate spot in classroom
» Take a break (Regulation Space/PAWS)

Excessive Talking
* Move student to another spot in classroom
+ Begin tracking/monitoring the behavior to help student
realize how often the behavior is occurring
* Planned conversation with student

Hands On/Horseplay (No Intention to Hurt)

® Take aside and discuss safety rules and expectations
#» Planned discussion

* Move to a new seat or space in line

» Apology and strategy to not have it happen again

Stealing
» Discuss future implications of theft incorporating the

lifeskill of integrity
® Loss of privilege
e Letter of apology

* Student Conflict (on-going)

STEP — Conflict Solving Process
o State the problem, Think of solutions, Explore
outcomes, Pick a solution
Set up a meeting with School Counselor (as needed)
Pawsitive Connection Group with 55M

» Talking Back

Planned discussion on how this is inappropriate/not using
respect

Count behavior occurrences

Jot it down

*» Throwing Objects

Private conversation with student to remind of expectations
Give the student a job where they take care of materials or
clean up the room

Take away the object

e Excluding (Potential Bullying)

Have a class meeting to discuss ways to include others
| messages (I felt when .

Pawsitive Connection Group with SSM

Practice saying kind things to others
Make it up to others by writing a note or picture

**Teachers should contact parents and Student Support Monitors when
behaviors become repetitive and disrupt learning per the district levels

of misbehavior. If behavior persists, contact SIT Coordinator.

Updated 6/5/2024




NONVErsaL correction

LTivE Q FEspic H;"«.ll AESTUre of use
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PLANNED IGNOrING

gicre all instances ol a specific
miskehavior

Feep ratio of positive terachons
high For appropriate behaviar

£ the studert's behavior escalates
to o new bekovior, do not igricre Heie:

new bebanor

FAMILY CONTacT
Frovide on obectve .-.'J-r_'r.—.:rlF"rl.'_-'- -
the behavior
Ak Hhe ;'EWTI"?" to discuse Hhe

behavior with Hhe studerts
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e ekild
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PLANNED DISCUSSION
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RESTITUTION
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The Hime or ellort Pvoved 0 He
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use oty scap and woter (ho

chemicals)
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This = o f]r_'l'_'-:.'-l ar-the-spot correction
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miskbehavior such as runnng
Say ‘Go bock and show me the right
Wiy o -
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You are the
Adult...

use your
porefrontal
cortex

Between stimulus and
response there
15 a space.

In that space is our
power to choose
Our response.

In our response
lies our growth and
our freedom.

Viktor E. Frankl

Take a breath

Stop talking

Remind yourselt “I have
skills and strategies”

Have a game plan

Recognize that behavior is a puzzle
that must be figured out

Have a plan for self-care




==
Ratio of Interactions '
Increasing the ratio of times you
Interact with students when they
are engaged Iin desirable
behaviors compared to attending
to undesirable behavior is one of
the most essential & effective
behavior management strategies
teachers can implement to

improve the climate & culture :
| within the classroom. W




B
Positive or Corrective? -

Always ask yourself this question:

Did the child get attention while engaged
In posifive behavior or negative behavior?

Student is
engaged in
appropnate

behavior

You
acknowledge
the student

You respond
Student is to the student

engaged in a (even ifit'sin
pbehavior emor a positive
manner)




Ratio of Interactions

The single most important thing that
a teacher can do to improve the
overall behaviors of students in
their classroom is...

increase the number of positive

interactions they have with each
student. |




Ratio of
Interactions

THE BEHAVIOR YOU
ATTEND TO THE MOST
WILL BE THE ONE YOU
SEE MORE OF IN THE
FUTURE

Ratio of Interactions Formula

This strategy means making the effort to
interact with EVERY student

more frequently
(at least 4 times more)

when the student is behaving
responsibly
than when he or she is behaving
inappropriately.




Kassi, a girl in your classroom, gets up
to sharpen her pencill, although you
nad stated no movement was

or oermitted. You walk over to Kassi and

Corrective? gently remind her to return to her seat.

Positive

Thumb up if you think it is a positive interaction

Thumb down if you think it is a corrective/negative
interaction

Thumb sideways if you are no sure what type of interaction it
IS.




Kassi and Breckyn, two students in your
classroom, are paired up together 1o
work collaboratively. The expectation
has been given that partners will engage
INn shared reading of the assigned pages
of the reading book while using level 2

Posifive or voices.

Corrective As you are circulating, you overhear the
2 students talking about last night’s
volleyball game. You stop at their table
and kindly say, “that was a fantastic
game last night and both of your serves
were outstanding throughout the

game. o
D.o o..




Basic 5

Step 1
+»» Ratio of
Interactions

% Opportunities 1o
NN elelgle

% Disruptions

Step 2:
“ Engagement

Coaching Classroom Management m”%ﬂﬁ

Basic 5 Observation Form

Teacher: Date: Time:
Observer: Class: Activity:
STEP 1 Dwring a 10-minute observation of teacher-guided instruction, record simple tally marks for each of

{10 minutes) the following behaviors.

Observation pe

Ratio of Interactions
Positive:Corrective

‘D pportunities to Respond

Disruptions

STEP 2 Benchmark: Time on Task.

(5 minutes)  For the next 5 minutes, focus on a different student every 5 seconds. Record a *+" symbal to indicate
on-task or engaged behavior and & "-" symbaol to indicate off-task behavior. When each student has been
ohserved, begin the progression again. Continue until 5 minutes has elapsed.

] 2 3 a B 8| O % ] 11 12}
13 14 15 1 1 LE [ ) T n 25| 24
4 T = = ] S T 12 13 W, 15| 36|
2l [ = a0 i a1 43 a4 % ® 47| a8
a8 5 a1 52 EE] 4 | % E 58 [T a0

Divide the number of on-task (+) marks by the total number of marks (60).
Time on Task (percentage of on-task behavior) = %

© 2010 Arverra Publishing



Basic 5

Step 3:
% Reality of students

meefing expectations

Step 4.
< Additional notes

Step 5:
% Reflection

r.& m'mrétj LR LI L. U:III.H| LATC L aLAdIE ol LMTaLeyy; LT Llic ur H|I.== LS NWAESLLE LIIC SLLAITEILDS 11T LIS LEaLLEcL 3
| 5 . - - o .. o . . .. .. . .
expectations for classroom activities or transitions. Identify which activity or transition is being
rated in the “Activity” section of each boox.
Percentage of Stwdents 1 = 90% 1o 100%
TEACHER Who ket Expectations 2 = B0% 1o BB%
CLASS PERIOD DATE 3 = Less than 807
onversation onversation
C t 1 2 3 C ti 1 2
Help 1 2 3 Help 1
Ctivity: vity:
A Activi
CVETRE i 5 q ONEmiEn 1
M t M t
articipation 1 2 3 articipation 1
Particip P pa
Sucoess! Success!
Conversation 1 a2 q Conversation 1
Help 1 2 3 Help 1
Activity: Activity:
Movement 1 2 3 Movement 1
Participation 1 o a Participation 1 o a2
Success! Success!
STEP 4 Anecdotal Notes:
(Optional) Record any information in this section that may be useful as a springboard for discussion (ie. data

that may be further mined to give a more comprehensive picture of classroom behavior, follow-up

- -1 LI



Reflection:

1. Choose a student that comes to ew Eaucetor oTesene Developmert

mind daily. |
2. Plan non-contingent attention
What do you know about the i
student? \ 7

3. Plan positive feedback T
What are the student’s e ’
strengths? |
Look for the positive.

4. 1 or 2 behaviors the student ,
exhibits that you would like to [
decrease. |

. Develop 1 consistent response.

. After 2 weeks, reflect on the
relationship.

o~ On




Frontline/Professional Development Credit

* Ensure that you have registered for February 16th District
Professional Development in the Frontline District Catalog.

* Be sure to mark the activity complete within 30 days to receive credit.
The exit survey will serve as the Knowledge Evaluation and be given

4 o

during your building’s “sunset” meeting.



Thank you for attending

Positive Student Interactions:

Bullding Relationships, Interacting Positively
and Correcting Fluently

Erin Bohanan- erinbohanan@usd475.org

Jordynn Fields- jordynnfields@usd475.org

Angela Pond- angelapond@usd475.org
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