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whar is autism, actually?

. Cognition

. Language aevelopment
. Socidl skills

. Classroom support




GOAL:

+  Understand dif ferences

+ Learn ways To supporT auTisTic
earners




What is autism,
actually?

AuTism is a
dif ferent Type
of brain




neurodiversity (noun)

individual differences 1n brain functioning
regarded as normal variations within the
human population
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COGNITION:
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WHOLE-TO-PART THINKERS

Neurotypical Autistic

+ Part-to-whole Thinkers - Whole-fo-part thinkers (dll the parts make up the
whole experience, and i you change The parts,
the whole feels “wrong)

- Have an ideaq,
iT

OOk for evidence To support

» Look at The data and build opinions from if
- Organize memories as collections of

experiences - Organize memories as episodic memories (a
specific experience/moment in Time insfead of a

» Polyiropic - Brain focuses on more colection of experiences)

inferests at a fime

-+ Monotropic - brain focuses on fewer inferests af
one Time

+ (Fergus Murray (2018), https://thepsychologist.bps.org.uk/volume-32/august-2019/me-and-monotropism-unified-
theory-autism)
+ (Milton, Damian (2012) So what exactly is autism? . Autism Education Trust, 15 pp. Online article. (KAR id:62698) )



https://thepsychologist.bps.org.uk/volume-32/august-2019/me-and-monotropism-

PROCESS INFORMATION
DIFFERENTLY

sssssssssssssssssssssssssss

May hove mTerocepT on dif ferences

May be exira or less sensilive To
Sensory input




PROCESS INFORMATION
DIFFERENTLY

-May have motor planning dif ferences

« About 877 of aufistic children exhibit signs of developmental coordination disorder (DCD) (Bhat, 2020)

-Whnen overwnelmed/disregulated, haraer
fo access language
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LANGUAGE:

GEISTRIITALANIGURAIGE
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OF LANGUAGE
LEARNERS

2 TYPE

Analytic Gestalt




GESTALTS ARE ..

+*Chunks™ or “scripfs”

+[one is important

+OfTen Tied To sfrong emaotion

Not literal representations




OF GESTALT LANGUAGE

STAGES

PROCESSING

-STAGE |: Scripfs
- STAGE 2: Mix and match

 STAGE 3: Single words have meaning
- STAGE Y: My own original phrases

- STAGES 5-6: Improving grammar




COMMUNICATION SAMPLE:

Student “A”

ADULT

Ooooh Three candles. STUDENT
What? Red?
It’'s candly. blue
Yeah Breaking down purple
What’s that one? a phrase to a vellow
That's called x x and x x X single word orange
X X X X Purple, yellow, orange candle
That’s called “candle” Yay!
Woah yeah I've got candle <| | try
That’s called gummies. Gumdrops. Let’s try...frosting?
Gumdrops Candy?
Yeah Yeah

Using

' 2
Ak T v, | like a strawberry see”

Yeah | try x x x
X X X candy

This one x x x chocolate
| like chocolate 4 e
Something x x xx wrong with this
Oh a candle burn more

Oh. More candles?

different
ways




COMMUNICATION SAMPLE:

Student “B”

Context: Playing with felt bakery scene

Can he eat the pencil? want a cupcake?

Using
7> he’s eat the pencil? chunksin |—> eat the cupcake
different
no ways | 7 eat the lollipop

—> he's eat the paper? want eat the donut <{—

that's a bakery? . want eat the cookie <\
Breaking down
X X a ball? KJ a phrase to a > eat the cookie

single word
—/> eat the gumballs

| love gumball
—> how cute
—> how cute the bakery

ADULT
STUDENT




SUPPORT: LANGUAGE

o PRE-STAGES:

» Credte language roufines

= WOrk on developing relationship with child




SUPPORT: LANGUAGE

o ALL STAGES:

» DoON'T use “say..” before scriplf, because sfudent might Think That is
pArt of The script

» SQV The scripl from The child's perspective it you want her To
earn say it herself

» Model full adult sentences (don't leave out function words like “The”
and “to”)




o STAGE |- Gestalts

» Model new phrases
» Choose phrases that will be easy 1o break down later
» Use varied emolions To provide new scripls
» Choose phrases for a variety of communicative purposes

« Aided language stimulation (modeling with core board/AAC
device)




LeT's gol
-1 like i1l

-Can 1 have some?

We can doiT.

| NaTs so fun.

| need a break.

PHRASE IDEAS

- hat's cool
-Come here.

Look at thisl
| don'T want That.

-Gel some more.

»'m done wiTh iT.




_SUPPORT STAGE 2

o STAGE 2: Mitigation

» Model how To break down phrases and switch
ouT parts

» Reduce, replace, expana

Gef some more > et some

Gef some more > Gef some crayons

Get some more > Get some more crayons




o STAGE 3: Isolate single words and make new 2-word
compbinations

» [solaTe single words from The child's pnrase

= Add @ noun or adjecTive To child's single wora

» LaDel Things in The environment

» AVOId senfence sirips




AT STAGE 3, YOU CAN...

SlarT working on wn- quesTtions

SlarT Teaching pnonemes

olarT Teaching prefixes & suffixes




SUPPORT STAG

o STAGES Y-6:

» Resiale child's senfences, correciing
grammartical errors

» Model correct grammar in senfences

= £ XPICITlY Teach grammar




SUPPORT EACH STAGE

STAGE I Scrip's
STAGE 2: Mix and match

STAGE 3: Single words have
meaning

STAGE 4: My own originadl
DNAsES

STAGES 5-6: [mproving
Grammar

>

>

>

Model scripts
Change part of script

Model single words/Z-
word COmpos

Model senfences with
correct grammar




AAC + GLP

» No PECS or sentfence strips (don't support motfor
planning, robust vocabulary, or aufonomy)

+ Model language using The student's device and your
Own VoICce

+ Moael withouT expeciation




AAC + GL

- What if childis “playing” with The AAC?

o OTHER
® CONSIDERATIONS

-+ Have we modeled using The device in a variety of confexis with a variety of
communicartion funcfions?

- Child might need to “babble™ and explore device to learn device

- Child might be scripfing using device To convey a message we are nof understanding,
fo gain sensory input, or because They like The sound of The message

- What about prompt dependency?

- *PrompT dependency is secondary To alesson design. 1T has nothing To do with The

api

Ty or inability for That indivic

ual To

fo -
ink)

"‘Nem” (Laura Hayes, SLP and AAC Speci

ist from

edrn or To process The language being given

ovember 22 lunch and learn by Meaningful Speech) (see resources for




o OTHER
® CONSIDERATIONS

AAC + GL

- Will AAC stop my kid from speaking?

- No, research shows That AAC enhances and supporTs verbdl language skills.

elps with organizing language because it provides a visudl represeniation

- When should I switch students® AAC?

- 1f navigational demands are Too hard for The child

- Don'T move/rewrite The organization of The device, because youre negating the research-
Dased organization of The device and changing the student's motor plan To find The words




J
SIKILILILLS




SOCIAL SKILLS

- AuTisTic and non-auTistic people have different communication siyles
and expeciations.

‘May be The cause of communication breakdowns, nof social deficits

(Crompton, Hallett, et al, 2020, Crompton, Ropar, ef al, 2020; R. Davis & Crompton, 202, Heasman & Gillespie, 2019).

‘Non-auTisTic people’'s judgements of auTisTic people hinders autistic-
NoN-auTistic communication winaa e al, 2019 R. Davis & Crompton, 202k Edey et dl, 2016, Heasman & Gilespie, 208 Sasson et dl., 2017

Sheppard ef dl., 2016).

-Socidl skills inferventions are only minimally To moderately effective,
and limited research is availaple to SUppOrT Them eein e a. 2007 Davenport et dl, 208, McMahon ef dl.

2013, Wiliams White et al., 2007).




Social Communication
Differences

May not contact/respond to friends
Promptly (due to Executive Functioning

Challendes, RSD, or burnout)

Avtistic

Maﬁ have deep interests that
are intense, lon%-lasting +
not impPacted b4 social/cultural trends.

% May respond to friends readily.

May interpret a lack of response
as disinterest, ander or offense.

Neuvotypical

% Interests may be more casual, ¥
reflect Porular OPIntoNnS Of Peers.

it

Dk




Social Communication
Differences

Often Prefey deep,
meanindful conversations
without Small talk.

Small talk topics before
Prodressing to deep toPICS

(if at all)

% Often cucle throuah

Avtistic

Neuvotypical

Engoy Spending a long time
sharingd info abo ut %
deep interests
(info dumping)

Srend short time chatting
dbout each toric, with both peorle

0ffering info.




Social Communication
Differences

May show empathy by
tellind @ Personal Stor4 that
describes a similar exrerience.

the other Person's emotions
and Point of view,
and keeprind the interaction focused
on the Person who s emotional.

% Show empathY by mirroring

Avtistic || Neurotypical
May ask numevrous duestions Place value on 'fiduring it out
to clarif¥ meaning % for Yourself, » takingd initiative’
(in Conversations # instructions). Numerous Questions often interpreted
Place value on accuracy. as a person beind difficult or \ncompetent.

it

9€




Social Communication

Differences
Words carr4y meaning. Tone/ inflection conveys
Often can't hear/modulate tone. Mmuch meaning,
Tone [ inflection not used even cancellind out the
to convey meaning. meaning of the words.

Neurotypical
May¥ interpret words literally Consider tone ¥ context.
or as absoluteS (i.e. fi%urative May Perceive literal interpretation
landuade, Sarcasm, instructions.) 0f words to be deliberate impertinence.

>

Neuratfild

9




Social Communication
Differences

May interact without
frequent eYe contact to 1
focus ¥ comfort

Infreduent e4e Contact often

nterpreted as dishonestY
or diSinterest.

% Use freduent eYe contact.

Neurotypical

Often sugar-coat info.
Tend to speak honestl4, directly, % Can be verY indirect.
» without Sudar-coating. Often interpret divectness as
rudeness.

sl

Dk




Social Communication
Differences

Limited social battery. %
shorter PeriodsS of use, ¥
more recharde time required.

May seek frequent
soctal Connection.

AVHS’(&C Neurotypical

Communication skills may be dreatly
imPacted bY¥ environment b internal States. % Communication skills not affected

Skills can fluctuate dramatically bY environment or internal State.
(and accommodations required)

Neuraufild

Dk




Social Communication

Differences

Endo¥ engaging in activity % Endo¥ en%adingd in activities
alone or alondside others with other People
(independent ¥ Parallel Play). (cooperative play)

AVHS{&C Neurotypical

Alternative ¥ Audmentative

communication may be used. % Verbal Communication 1S expected,

and anY other forms of communication

dre often Seen as less valid ¥
less desirable.

it

Ma4 also communticate using ‘chunks'
of lan%uade, Scrirts, ¥ echolalia

(Gestalt Landuade Acluisition).

DA




SOCIAL SKILLS

« AuTistic people tend To apply fairness more consistently across people,
regardiess of relationship

« Non-autistic people fend To give preferential Treatment To people with whom

They have close relafionships
(Glock, M, & Glock, M., 2023)

« Autistic people tend o be more generous 1o sfrangers (Forbes, ef dl., 2025)

(This article faks more about the sfudy in layman's terms:
htps:/www.psychologytoday.com/us/blog/positively-dif ferent/202512/why-are-autistic-people-so-generous-with-strangers)



https://www.psychologytoday.com/us/blog/positively-different/202512/why-are-autistic-people-so-generous-with-strangers

STIMMING

Hg\,:g Can be an IS an imPortant
uS REGULATE EXPRESSION part of Autistic
of J0Y CULTURE

\4 \Y%% \Y%

Newrodiversity-affirming landuaje:

Em was observed to Sway from side-to-side
while listeningd to the storYy. She often en9ades

mn movement-based stims to facilitate concentration.

; R
0y eur‘g IM ,

«

@@éurgw h&é@ﬁ




SUPPORT: SOCIAL

« DON'T . ..

+ Jeach size of problem: Problems are different sizes To different people, based on dif ferent perspectives,
culfures, and values.

« Require eye coniact: Nof neurodiversity affirming or culfurally competent. Susidined eye confact also
registers as painful in some brains. Direct gaze does not elicit approach-maotivation related brain activity in
young children with autism (Lauttia, et al. 209)

« [each a cerlain sef of socidl skills as The *only” way: Aufistic people have Their own sef of social norms, as
do different cultures. Instead, feach that different groups have dif ferent expectations (double empathy
problem).

« Jeach autistic people 1o mask Their aufistic Traifs: This leads To high rates of depression and suicide (Cassidy et
al. 2018).

« [each aufistic people To assume That Their viewpoint or way of being in socidl situations is wrong.

« Jeach based on compliance. Autistic people deserve To have autonomy just as non-autistic people do.




_ SUPPORT: SOCIAL

« Support The person's focused inferests. [ his focus is imporiant in many career parng

- Understand That it's dif ficull for a monolropic brain To shifT focus when The person is in a

flow state.

+ Help mainiain a sense of safety, stability, and routine.

« leach neurofypicdl people about The differences in auTistic brains and social ski
Resedrch shows That This has more positive oufcomes for The autistic person 1
Teaching The auTisTic person To act non-auTistic.

« leach self-advocacy.

Ihey don'T have To please everyone.

« leach bodily autonomy.

Ndn

+ leach That They can give consent and refract it when They need To, even it dready given.




» Play can look different for Wh is this ture but this type
of play fine.. 1S unaccertable?
dif ferenf people

» All forms of play are vdaid

» 1T's okay for kids 1o spena
Their leisure Time regulating
Their bodies dlone

Pevhaps You are simply
unfamiliar with this one?

Kids learn throudh play,
but that doesn't mean
we tedch theMm how to rlay.
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IN THE CLASSROOM

-For the liffles: Model The language you want Them To learn

- Create a supportive classroom environment.

- leach dll studenfs The differences in communication

- Make sure all students feel valued

- Think *is This a miscommunication or disregulation?” first before “is This child misbehaving?”
- ExpliciTly Teach social expeciafions

-For the AAC users: Show them how to say sentfences on their devices (if theyre comfortable)
during meaningful inferactions




IN THE CLASSROOM: PHONICS

- Phonics will make more sense once sfudents reach level 5 of language development, in which single

words become individual unifs of meaning

- Might benefit from tfeaching whole words first, then identifying The sound patferns in tThose words

-Example activity: “MAI™  First sound out The whole word, Then give a visuadl To represent each
sound. Help child sound out each of the sounds in The word.

- Many autistic people are hyperlexic, meaning T
fo learn phonics patterns but may benefif fro
Them To read as a visudl. ©strolenk et dl, 207)

Nat reading is a sirength for them.

m Teachers writing out directions/sc

They will still need

nedules for
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