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Today We Will..

1. Start with adults. Establish, through research, the importance of adult 
well-being and tangible examples to implement in their school sites.

2. Belonging is built through routine. Learn about and model Scholarship 
Prep Community Meeting practices and begin building their own toolkit for 
belonging-based routines.

3. Trust unlocks identification. Explore how to create the trusting conditions 
for effective screeners and connect them to an action plan for support.
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Scholarship Prep: 
Our Context

550+ Scholars. 59 Team Members. One Shared Mission.





SP Mission



Start with adults
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If Admin & Support staff have 
to lead Tier 1, you will not 

reach 80-100% of students.

That will result in more 
Tier 2 & 3 needs

A Whole-School Effort
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Everything Toples Without the 
Adults that Make this Work Possible



Tier 2
Targeted

Tier 3
Individualized

3-5%

10-15%

80-100%Tier 1
Universal

Tier 0: Adult Wellness

Our Foundation is Crucial

Revolutionizing the 
MTSS Framework and 

Overall Foundation with 
a Tier 0 



For School Mental Health Professionals

Suggests School Mental Health Professionals are carrying more 
than ever and it is taking a toll. Yet their care for students and 
sense of purpose in this work remains strong…for now.

55% of teachers reported frequent job-related stress, 

compared to 34% of similar working adults.

90%

Staff Well-being is a Challenge



Well-being Improves Educator Relationship to Work 
& Student Outcomes



How We Support Staff Well-being



Staff Well-Being at Scholarship Prep



Think. Pair. Share.

● How do you practice self care?

● What are other wellness supports or 

resources your school offers?

● What do you want to take back to 

your school? 



Belonging is built 
through routine



Challenging Student 
Behaviors

Adult Stress & 
Compassion Fatigue

School Culture 
Breakdown

90%
61.7%

SMHPs have high exhaustion & it can desensitize care

We Break the Cycle or it Breaks Us

75% listed student behavior as their 
top challenge heading into the 2026-27 
school year (1,000 surveyed teachers & admin)



Tier 2
Targeted

Tier 3
Individualized

3-5%

10-15%

80-100%Tier 1
Universal

Tier 0: Adult Wellness

This is where 
we Build 
School Culture

First Tier 0, Then Tier 1



80-100%

10-15%

3-5%

Tier 0: Adult Wellness

Otherwise we 
get stuck 
reacting to 
challenges here

Tier 1

Tier 2

Tier 3

First Tier 0, Then Tier 1



Up to 35% 
reduction in 
course failure

Students who report having an adult at school who they feel cares about them, have…

Higher Attendance Increased Engagement Improved Pass Rates College Going Success

Correlation with active 
participation vs passive 

compliance

19% pts more likely 
to be regular 

attenders

Up to a 48% increase in 
college attendance & 

4-year completion

Belonging: A Powerful Tier 1 Tool



Think. Pair. Share.

What are some ways that you do 

or could make belonging a part of 

Tier 1 routines at your school(s)?
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What Are Safe Adults?











Trust unlocks 
identification



TIER 1

TIER 2

TIER 3
Preventative 
Belonging

Proactive 
Support

Tier 1 Morning Meeting



The Power of Engagement 

A consistent morning meeting reinforces:

● Predictable routines → creates emotional safety
● Intentional Interaction→ increases participation
● Movement & mindfulness → helps students regulate
● Student voice → builds ownership and connection

SEL skills develop through repetition, just like academics



Putting Out Fires 

Reactive Support
When we wait for Tier 2 & 3 needs to turn 

into behavior challenges, absenteeism, 
mental health crises, etc., it can feel like 
we are constantly in firefighting mode. 

Preventative & Responsive Support
Using Tier 1 as a space to nurture trusting 

relationships with students allows us to 
understand the root cause of their needs 

and provide early Tier 2 & 3 support.

Watering Seeds

vs.

We Only Have so Much Water. 
How we use it matters.



http://www.youtube.com/watch?v=VZtrA1iDLqc


Independent Study, Huebert Impact Research (2025)
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Total weeks of Spring Engagement

Student Reflections 

Added Teacher Response 

20 22

Weekly Student Check-In

What’s going well, and 
what’s been hard?

Consistent Connection Boosts Belonging



Consistent Connection Boosts Belonging



This weekend I feel Not so good because I am worrying 
about my grandpa  lately his foot blood is not circling 
well and his heart is not  working well that he had to go 
to the hospital.

Absolutly nothing helped me this week. I got sat next to 
a group of bullies who constly talk and its torture

Students benefit from consistent connection to a 
teacher to build belonging & reinforce we care

As trust is established, they share honestly about 
how they are doing before challenges are visible

This week i had a panic attack because my mom is never 
satisfied with all i do and i talked it out with my dad while 
crying all the way over to school and now every time i walk out 
of the car to school my dad tells me to smile ( i just say no) 

Surfacing Student Needs with Weekly Check-Ins

Building Community Early Helps Us Identify Needs



Totals and Averages include all Scholarship Prep campuses

2,096
Engaged 
Students 

36,025
Student 

Reflections 
Written

318 
Alerts 

Received

98%
Teacher 

Reflection Read 
Rate

92% 
Teacher 

Response Rate

100%
Alerts 

Addressed Rate

What’s going well, and 
what’s been hard?

Growth & Success: Sown To Grow Progress Data



Non perishable snacks
Toothbrushes
Toothpaste
Floss
Mouthwash
Mints
Product for all hair 
types
Combs
Brushes
School supplies
Underwear
Socks
Deodorant
Menstrual products

Available to all students 
in every classroom

Classroom Resource Centers



MTSS Approach



Tier 2 & 3 Support Process



Questions?

Alisha Rodriguez
TK-3 Counselor

Scholarship Prep 
Orange County Site

Dr. Zaia Vera
Executive of Scaled Impact

Sown To Grow
Lecturer, Adult SEL

UC Berkeley



Let’s Practice!

Something I did this week that I 
am proud of is that I got 

nominated for the writing 
contest. I'd never think that I 

would be nominated for a 
writing contest.

How might you respond?

What other supports from my 
school, district, or community 

can we tap into?

What are you learning about 
this student?



Let’s Practice!

Something that would help that you 
should know is my parents are 

divorced and I smile so nobody will 
know I am very sad inside. I just need 

someone to let it ALL OUT! I wish 
that I could have a good life. It really 

affects me.

How might you respond?

What other supports from my 
school, district, or community 

can we tap into?

What are you learning about 
this student?



Let’s Practice!

Okay, I'll tell you what you want: 
My. Week. Was. DEPRESSING. I 

hated it because we had to have a 
POSITIVE and not draw pictures in 

class. 😭😭😭 bro i was bored 
because i could NOT draw. sad.

How might you respond?

What other supports from my 
school, district, or community 

can we tap into?

What are you learning about 
this student?



Let’s Practice!

How might you respond?

What other supports from my 
school, district, or community 

can we tap into?

What are you learning about 
this student?

A recent time it was hard to 
focus was when I was 

talking to a friend in math. I 
can stay focused by maybe 

moving to the carpet.   



Remember

1. Start with adults. If the adults at school aren’t supported and engaged, 
the whole system toples.

2. Belonging is built through routine. Simple gestures of care, done 
consistently, have powerful preventative benefits.

3. Trust unlocks identification. Through strong relationships, we build the 
trust necessary to understand and support needs before crisis arises.



Thank you!

Alisha Rodriguez
TK-3 Counselor

Scholarship Prep 
Orange County Site

alisha.rodriguez@scholarshipschools.org

Dr. Zaia Vera
Executive of Scaled Impact

Sown To Grow
Lecturer, Adult SEL, UC Berkeley

zaia@sowntogrow.com 

Learn More!

mailto:zaia@sowntogrow.com
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1. Start with adults. Sustainable proactive mental health support requires Tier 0 investment 
— building staff wellness, shared belief, and community trust before expecting staff to hold 
space for students' most vulnerable needs. Participants will leave with an understanding of the 
importance of adult well-being and tangible examples to implement in their school sites.

2. Belonging is built through routine. Scholarship Prep's Community Meeting structure 
shows how consistent, low-lift practices embedded in the school day create the psychological 
safety that makes proactive identification possible. Participants will model these practices and 
begin building their own toolkit for belonging-based routines.

3. Trust unlocks identification. Screeners only work when students feel comfortable opening 
up. Data from Scholarship Prep's community meeting structure shows increased identification 
and support for student needs. Participants will explore how to create the trusting conditions 
for effective screeners and connect them to an action plan for support, leveraging their 
community meeting toolkit. 

Objectives


